COMMONWEALTH OF VIRGINIA
County of Henrico

Non-Professional Services Contract

Contract No. 2626A

This Non-Professional Contract (this “Contract”) entered into this 14" day of May 2024, Children’s
Literacy Initiative (the “Contractor””) and the County School Board of Henrico County, Virginia

(“HCPS”).

WHEREAS HCPS has awarded the Contractor this Contract pursuant to Request for Proposals No. 24-
2626-1JL, as modified by Addendum No. 1 (the “Request for Proposals™), for coaching services for

elementary schools teachers.

WITNESSETH that the Contractor and HCPS, in consideration of the mutual covenants, promises and

agreements herein contained, agree as follows:

SCOPE OF CONTRACT: The Contractor shall provide the services to HCPS as set forth in the

Contract Documents.

COMPENSATION: The compensation HCPS will pay to the Contractor under this Contract shall be:

Description

Price

Coaching Services to include 4 days of Discovery,
1 day of strategic planning, weekly onsite days
and a stepback onsite or OR variable on-demand
services

$ 1,667/onsite day

Coaching Services with guaranteed 35 onsite days
to include 4 days of Discovery, 1 day of strategic
planning, weekly onsite days and a stepback
onsite

$1,575/onsite day or $265/virtual coaching
session hour

Coaching Services for days over 35 onsite days

$1,445/day or $265 per virtual coaching session
hour

Coaching Services with guaranteed full contract

$1,445/onsite day or $240 per/virtual coaching

of 40 hours for 30 weeks session hour
Seminar $11,500/full day
Seminar $7,590/half day

CONTRACT TERM: The Contract term shall be for a period of One year from date of execution.
HCPS may renew the Contract for up to four one-year terms giving 30 days’ written notice before the end
of the term unless Contractor has given HCPS written notice that it does not wish to renew at least 90

days before the end of the term.

CONTRACT DOCUMENTS: This Contract hereby incorporates by reference the documents listed
below (the “Contract Documents’) which shall control in the following descending order:

1. This Non-Professional Services Contract between HCPS and Contractor.
2. The General Contract Terms and Conditions included in the Request for Proposals.
3. Virginia School Data Privacy Agreement (Exhibit A)
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4. Contractor’s Best and Final Offer dated April 8, 2024 (Exhibit B).
5. Contractor’s Original Proposal dated January 24, 2024 (Exhibit C).
6. The Scope of Services included in the Request for Proposals.

IN WITNESS WHEREOF, the parties have caused this Contract to be duly executed intending to be
bound hereby.

Children’s Literacy Initiative County School Board of Henrico County,
Virginia

990 Spring Garden Street Suite 400 406 Dabbs House Road

Philadelihia, PA 19123 Henrico, VA 23223

Diana Gfeene¥flay 29, 2024 10:51 EDT) é&w -

Signature Signature

Diana Greene
Oscar Knott, CPP, CPPO, VCO

Printed Name and Title Purchasing Director
05/29/24 07/01/2024
Date Date

APPEOVED AS TO FORM
6-26-24

Assistant County Attorney
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT

This Virginia School Data Privacy Agreement (“DPA”) is entered into by and between the

County School Board of Henrico County, Virginia  (hereinafter referred to as “Division”) and
Children’s Literacy Initiative (hereinafter referred to as “Provider”) on
May 23, 2024  The Parties agree to the terms as stated herein.

RECITALS

WHEREAS, the Provider has agreed to provide the Division with certain digital educational services
(“Services”) as described in Article I and Exhibit “A”’; and

WHEREAS, in order to provide the Services described in Article 1 and Appendix A, the Provider
may receive or create and the Division may provide documents or data that are covered by several
federal statutes, among them, the Federal Educational Rights and Privacy Act (“FERPA”) at 20
U.S.C. 1232g and 34 CFR Part 99, Children’s Online Privacy Protection Act (“COPPA”), 15 U.S.C.
6501-6502; Protection of Pupil Rights Amendment (“PPRA”) 20 U.S.C. 1232h; the Individuals with
Disabilities Education Act (“IDEA”), 20 U.S.C. §§ 1400 et. seq.; and

WHEREAS, the documents and data transferred from Virginia Divisions and created by the
Provider’s Services are also subject to several Virginia student privacy laws, including Code of
Virginia § 22.1-289.01. School service providers, school-affiliated entities,; student personal
information; and § 22.1-287.02. Students' personally identifiable information.

WHEREAS, the Parties wish to enter into this DPA to ensure that the Services provided conform to
the requirements of the privacy laws referred to above and to establish implementing procedures and
duties.

WHEREAS, the Provider may, by signing the “General Offer of Privacy Terms” (Exhibit “E”), agree
to allow other Local Educational Agencies (LEAs) in Virginia the opportunity to accept and enjoy the
benefits of this DPA for the Services described herein, without the need to negotiate terms in a
separate DPA.

NOW THEREFORE, for good and valuable consideration, the parties agree as follows:

ARTICLE I: PURPOSE AND SCOPE

1. Purpose of DPA. The purpose of this DPA is to describe the duties and responsibilities to
protect Division Data (as defined in Exhibit “C”) transmitted to Provider from the Division pursuant
to Exhibit “A”, including compliance with all applicable state privacy statutes, including the FERPA,
PPRA, COPPA, IDEA, and Code of Virginia § 22.1-289.01. School service providers; school-
affiliated entities; student personal information; and § 22.1-287.02. Students' personally identifiable
information. In performing these services, to the extent Personally Identifiable Information (as
defined in Exhibit “C”’) from Pupil Records (as defined in Exhibit “C”) are transmitted to Provider
from Division, the Provider shall be considered a School Official with a legitimate educational
interest, and performing services otherwise provided by the Division. Provider shall be under the
direct control and supervision of the Division.

2. Nature of Services Provided. The Provider has agreed to provide the following digital
educational services described below and as may be further outlined in Exhibit “A” hereto:
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT

Teacher and Leader coaching services((In person and virutal) and Professional
Development trainings/seminars.

3. Division Data to Be Provided. In order to perform the Services described in this Article and

Exhibit “A”, Provider shall list the categories of data collected, managed or shared as described
below or as indicated in the Schedule of Data, attached hereto as Exhibit “B’:

4. DPA Definitions. The definition of terms used in this DPA is found in Exhibit “C”. In the
event of a conflict, definitions used in this DPA shall prevail over terms used in all other writings,
including, but not limited to, a service agreement, privacy policies or any terms of service.

ARTICLE II: DATA OWNERSHIP AND AUTHORIZED ACCESS

Division Data Property of Division. All Division Data, user generated content or any other Pupil
Records transmitted to the Provider pursuant to this Agreement is and will continue to be the property
of and under the control of the Division, or to the party who provided such data (such as the student,
in the case of user generated content.). The Provider further acknowledges and agrees that all copies
of such Division Data or any other Pupil Records transmitted to the Provider, including any
modifications or additions or any portion thereof from any source, are also subject to the provisions of
this Agreement in the same manner as the original Division Data or Pupil Records. The Parties agree
that as between them, all rights, including all intellectual property rights in and to Division Data or
any other Pupil Records contemplated per this Agreement shall remain the exclusive property of the
Division. For the purposes of FERPA and state law, the Provider shall be considered a School
Official, under the control and direction of the Divisions as it pertains to the use of Division Data
notwithstanding the above. The Provider will cooperate and provide Division Data within ten (10)
days at the Division’s request. Provider may transfer pupil-generated content to a separate account,
according to the procedures set forth below.

. Parent Access. Provider shall cooperate and respond within ten (10) days to the Division’s request
for personally identifiable information in a pupil’s records held by the Provider to view or correct as
necessary. In the event that a parent of a pupil or other individual contacts the Provider to review any
of the Pupil Records of Division Data accessed pursuant to the Services, the Provider shall refer the
parent or individual to the Division, who will follow the necessary and proper procedures regarding
the requested information.

Separate Account. Provider shall, at the request of the Division, transfer Student Generated Content
to a separate student account when required by the Code of Virginia § 22.1-289.01. School service
providers; school-affiliated entities.

Third Party Request. Provider shall notify the Division in advance of a compelled disclosure to a
Third Party, unless legally prohibited.
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT
Subprocessors. Provider shall enter into written agreements with all Subprocessors performing
functions pursuant to this DPA, whereby the Subprocessors agree to protect Division Data in manner
consistent with the terms of this DPA.

ARTICLE III: DUTIES OF DIVISION
Privacy Compliance. Division shall provide data for the purposes of the DPA and any
related contract in compliance with the FERPA, PPRA, IDEA, Code of Virginia § 22.1-

289.01. School service providers; school-affiliated entities; student personal information; and §
22.1-287.02. Students' personally identifiable information, and all other applicable Virginia statutes.

Parent Notification of Rights Division shall ensure that its annual notice under FERPA defines
vendors, such as the Provider, as “School Officials" and what constitutes a legitimate educational
interest. The Division will provide parents with a notice of the websites and online services under this
agreement for which it has consented to student data collection to on behalf of the parent, as permitted
under COPPA

Unauthorized Access Notification. Division shall notify Provider promptly of any known or
suspected unauthorized access. Division will assist Provider in any efforts by Provider to investigate
and respond to any unauthorized access.

ARTICLE IV: DUTIES OF PROVIDER

Privacy Compliance. The Provider shall comply with all Virginia and Federal laws and regulations
pertaining to data privacy and security, including FERPA, COPPA, PPRA, Code of Virginia §
22.1-289.01. and § 22.1-287.02.

Authorized Use. Division Data shared pursuant to this DPA, including persistent unique identifiers,
shall be used for no purpose other than the Services stated in this DPA and as authorized under the
statutes referred to in subsection (1), above. Provider also acknowledges and agrees that it shall not
make any re-disclosure of any Division Data or any portion thereof, including without limitation, any
Division Data, metadata, user content or other non-public information and/or personally identifiable
information contained in the Division Data, without the express written consent of the Division,
unless it fits into the de-identified information exception in Article IV, Section 4, or there is a court
order or lawfully issued subpoena for the information.

Employee Obligations. Provider shall require all employees and agents who have access to Division
data to comply with all applicable provisions of this DPA with respect to the data shared under the
Service Agreement.

Use of De-identified Information. De-identified information, as defined in Exhibit “C”, may be used
by the Provider for the purposes of development, research, and improvement of educational sites,
services, or applications, as any other member of the public or party would be able to use de-
identified data pursuant to 34 CFR 99.31(b). The Provider and Division agree that the Provider cannot
successfully de-identify information if there are fewer than twenty (20) students in the samples of a
particular field or category of information collected, i.e., twenty students in a particular grade, twenty
students of a particular race, or twenty students with a particular disability. Provider agrees not to
attempt to re-identify de-identified Division Data and not to transfer de-identified Division Data to

any party unless (a) that party agrees in writing not to attempt re-identification, and (b) prior written
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT

notice has been given to the Division who has provided prior written consent for such transfer.

Disposition of Data. Upon written request and in accordance with the applicable terms in subsections
below, provider shalt dispose or delete all division data obtained under this agreement when it is no
longer needed for the purposes for which it was obtained. Disposition will include (1) the shredding
of any hard copies of any Division data, (2) erasing, or (3) otherwise modifying the personal information in
those records to make it unreadable or indecipherable by human or digital means. Nothing in the service
agreement authorizes provider to maintain Division data obtained under the service agreement beyond the time
reasonably needed to complete the disposition. Provider shall provide written notification when the division
data has been disposed. The duty to dispose of Division data shall not extend to data that has been de-
identified or placed in a separate student account, pursuant to the terms of the agreement. The division may
employ a request for return or deletion of Division data form, a copy of which is attached hereto as exhibit D.
Upon receipt of a request from the division, the provider will immediately provide the division with any
specified portion of the division data within ten (10) calendar days of the receipt of said request.

a) Partial Disposal During the Term of Service Agreement. Throughout the term of the
service agreement, Division may request partial disposal of Division data obtained under the
service agreement that is no longer needed. Partial disposal of data shall be subject to
Division's request to transfer data to a separate account, pursuant to Article II Section 3,
above.

b) Complete Disposal upon Termination of Service Agreement. Upon termination of the
service agreement provider shall dispose or securly destroy all division data obtained under
the service agreement. Prior to disposal of the data, provider shall notify Division in writing
of it option to transfer data to a separate account, pursuant to Article 2, Section 3, above. In
new event shelters provider dispose of data pursuant to this provision unless and until
provider has received affirmative written confirmation from Division that data will not be
transferred to aseparate account.

Advertising Prohibition. Provider is prohibited from using or selling Division Data to (a) market or
advertise to students or families/guardians; (b) inform, influence, or enable marketing or advertising
efforts by a Provider; (c) develop a profile of a student, family member/guardian or group, for any
commercial purpose other than providing the Service to Client; or (d) use the Division Data for the
development of commercial products or services, other than as necessary to provide the Service to
Client. This section does not prohibit Provider from generating legitimate personalized learning
recommendations or other activities permitted under Code of Virginia § 22.1-289.01.

Penalties. The failure to comply with the requirements of this agreement could subject Provider and
any third party to all allowable penalties assessable against Provider under state and federal law. In
the event the Family Policy Compliance Office of the U.S. Department of Education determines that
Provider improperly disclosed personally identifiable information obtained from the Division’s
education records, the Division may not allow Provider access to the Division’s education records for
at least five years.
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT

ARTICLE V: DATA PROVISIONS

1 Data Security. The Provider agrees to maintain a comprehensive information security program
that is reasonably designed to protect the security, privacy, confidentiality, and integrity of
student personal information and makes use of appropriate administrative, technological, and
physical safeguards. The general security duties of Provider are set forth below. These duties
shall include, but are not limited to:

a.

Passwords and Employee Access. Provider shall secure and manage usernames,
passwords, and any other means of gaining access to the Services or to Division
Data, at levels suggested by NIST SP800-171 (Password complexity, encryption,
and re-use) , NIST SP800-53 (IA control Family), and NIST 800-63-3 (Digital
Identity), and NIST SP800-63B (Authenticator and Verifier Requirements) or
equivalent industry best practices.

Security Protocols. Both parties agree to maintain security protocols that meet
industry best practices in the collection, storage or transmission of any data, including
ensuring that data may only be viewed or accessed by parties legally allowed to do so.
Provider shall maintain all data obtained or generated pursuant to the DPA in a secure
computer environment.

Provider Employee Training. The Provider shall provide annual security training to
those of its employees who operate or have access to the system.

Security Technology. When the service is accessed using a supported web browser,
FIPS 140-2 validated transmission encryption protocols, or equivalent technology
shall be employed to protect data from unauthorized access. The service security
measures shall follow National Institute of Standards and Technology (NIST) 800-
171, or equivalent industry best practices.

Periodic Risk Assessment. Provider further acknowledges and agrees to conduct
periodic risk assessments and remediate any identified security and privacy
vulnerabilities in a timely manner. Upon Division’s written request, Service Provider
shall make the results of findings available to the Division. The Division shall treat
such audit reports as Provider’s Confidential Information under this Agreement.

Backups and Audit Trails, Data Authenticity and Integrity. Provider will take
reasonable measures, including all backups and audit trails, to protect Division Data
against deterioration or degradation of data quality and authenticity. Provider shall be
responsible for ensuring that Division Data is retrievable in a reasonable format.

Subprocessors Bound. Provider shall enter into written agreements whereby
Subprocessors agree to secure and protect Division Data in a manner consistent with
the terms of this Article V. Provider shall periodically conduct or review compliance
monitoring and assessments of Subprocessors to determine their compliance with this
Article.

2. Unauthorized Access or Data Breach. In the event that Division Data are reasonably believed by

the Provider or school division to have been disclosed (lost, accessed or obtained) in violation of the
Family Educational Rights and Privacy Act (20 U.S.C. § 1232g) or other federal or state law
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT
applicable to such information accessed or obtained by an unauthorized individual, Provider shall
follow the following process:

a. provide immediate notification to Division upon verification of the incident and allow
the Division or its authorized representatives to fully participate in the investigation of
the incident.

b. notification will be provided to the contact(s) identified in ARTICLE VII, N: Notice,
and sent via email and postal mail. Such notification shall include the

i. date, estimated date, or date range of the loss or disclosure;

i. Division Data that was or is reasonably believed to have been lost or
disclosed;

ii. remedial measures taken or planned in response to the loss or disclosure.

c. immediately take action to prevent further access;

d. take all legally required, reasonable, and customary measures in working with
Division to remediate the breach, which may include toll free telephone support with
informed customer services staff to address questions by affected parties and/or
provide monitoring services if necessary given the nature and scope of the loss or
disclosure;

e. cooperate with Division efforts to communicate to affected parties.

f. provider is prohibited from directly contacting parent, legal guardian or eligible pupil
unless expressly requested by Division. If Division requests Provider's assistance
providing notice of unauthorized access, and such assistance is not unduly
burdensome to Provider, Provider shall notify the affected parent, legal guardian or
eligible pupil of the unauthorized access, which shall include the information listed in
subsections (b) and (c), above. If requested by Division, Provider shall reimburse
Division for costs incurred to notify parents/families of a breach not originating from
Division's use of the Service.

g. the Provider shall indemnify and hold harmless the Division from and against any
loss, claim, cost (including attorneys' fees) or damage of any nature arising from or in
connection with the breach by the Provider or any of its officers, directors,
employees, agents or representatives of the obligations of the Provider’s or its
Authorized Representatives under this provision or under a Confidentiality
Agreement, as the case may be.

ARTICLE VI: GENERAL OFFER OF PRIVACY TERMS

The Provider may, by signing the attached Form of General Offer of Privacy Terms (General Offer
attached hereto as Exhibit “E”), be bound by the terms of this DPA to any other Division who signs
the acceptance in said Exhibit. The Form is limited by the terms and conditions described therein.
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT
ARTICLE VII: MISCELLANEOUS

. Term. The Provider shall be bound by this DPA for so long as the Provider maintains or posesses
any Division Data.

. Termination. In the event that either party seeks to terminate this DPA, they may do so by mutual
written consent and as long as any service agreement or terms of service, to the extent one exists, has
lapsed or has been terminated. The Division may terminate this DPA and any service agreement or
contract in the event of a material breach of the terms of this DPA.

. Data Transfer Upon Termination or Expiration. Provider will notify the Division of
impending cessation of its business and any contingency plans. Provider shall implement its exit
plan and take all necessary actions to ensure a smooth transition of service with minimal
disruption to the Division. As mutually agreed upon and as applicable, Provider will work closely
with its successor to ensure asuccessful transition to the new equipment, with minimal downtime and
effect on the Division, all such work to be coordinated and performed in advance of the formal, transition
date.

. Effect of Termination Survival. If the DPA is terminated, the Provider shall destroy all of
Division’s data pursuant to Article V, section 5(b). The Provider’s obligations under this agreement
shall survive termination of this Agreement until all Division Data has been returned or Securely
Destroyed.

. Priority of Agreements. This DPA supersedes all end user and “click-thru” agreements. In the event
there is conflict between the terms of the DPA and any other writing, such as service agreement or
with any other bid/RFP, terms of service, privacy policy, license agreement, or writing, the terms of
this DPA shall apply and take precedence. Except as described in this paragraph herein, all other
provisions of any other agreement shall remain in effect.

. Amendments: This DPA may be amended and the observance of any provision of this DPA may be
waived (either generally or in any particular instance and either retroactively or prospectively) only
with the signed written consent of both parties

. Severability. Any provision of this DPA that is prohibited or unenforceable in any jurisdiction shall,
as to such jurisdiction, be ineffective to the extent of such prohibition or unenforceability without
invalidating the remaining provisions of this DPA, and any such prohibition or unenforceability in
any jurisdiction shall not invalidate or render unenforceable such provision in any other jurisdiction.
Notwithstanding the foregoing, if such provision could be more narrowly drawn so as not to be
prohibited or unenforceable in such jurisdiction while, at the same time, maintaining the intent of the
parties, it shall, as to such jurisdiction, be so narrowly drawn without invalidating the remaining
provisions of this DPA or affecting the validity or enforceability of such provision in any other
jurisdiction.

. Governing Law; Venue and Jurisdiction. This agreement will be governed by and construed in
accordance with the laws of the state of Virginia, without regard to conflicts of law principles. Each
party consents and submits to the sole and exclusive jurisdiction to the state and federal courts for the
county of the initial subscribing division or the division specified in exhibit E as applicable, for any
dispute arising out of or relating to this agreement or the transactions contemplated hereby.

Authority. Provider represents that it is authorized to bind to the terms of this Agreement, including
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confidentiality and destruction of Division Data and any portion thereof contained therein, all related
or associated institutions, individuals, employees or contractors who may have access to the Division
Data and/or any portion thereof, or may own, lease or control equipment or facilities of any kind
where the Division Data and portion thereof stored, maintained or used in any way.

Waiver. No delay or omission of the Division to exercise any right hereunder shall be construed as a
waiver of any such right and the Division reserves the right to exercise any such right from time to time,
as often as may be deemed expedient.

. Successors Bound: This DPA is and shall be binding upon the respective successors in interest to
provider in the event of a merger, acquisition, consolidation or other business reorganization or sale of
all or substantially all of the assets of such business.

. Electronic Signature: The parties understand and agree that they have the right to execute this
Agreement through paper or through electronic signature technology, which is in compliance with

Virginia and Federal law governing electronic signatures. The parties agree that to the extent they
sign electronically, their electronic signature is the legally binding equivalent to their handwritten
signature. Whenever they execute an electronic signature, it has the same validity and meaning as
their handwritten signature.

. Notice. All notices or other communication required or permitted to be given hereunder must be in
writing and given by personal delivery, facsimile or e-mail transmission (if contact information is
provided for the specific mode of delivery), or first class mail, postage prepaid, sent to the designated
representatives before:

a. Designated Representatives

The designated representative for the Provider for this Agreement is:

Name: Anthony Miller

Title:  Senior Manager of Technology

Address: 990 Spring Garden Street, Philadelphia, PA
eMail: Anmiller@cli.org

Phone:

The designated representative for the Division for this Agreement is:

Name: Brian Maddox

Title:  Director of Technology

Address: 3820 Nine Mile Road, Henrico VA
eMail: bemaddox@henrico.k12.va.us
Phone: 804-328-5200

b. Notification of Acceptance of General Offer of Terms. Upon execution of Exhibit E
General Offer of Terms, subscribing Division shall provide notice of such acceptance
in writing and given by personal delivery or email transmission (if contact information
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is provided for the specific mode of delivery), or first-class mail, postage prepaid, to the
designated representative below the designated representative for the notice of
acceptance of the general offer of privacy terms is named title contact information.

Name: Sonita Thompson

Title:  Chief of Staff

Address: 990 Spring Garden Street, Philadelphia, PA
eMail: Sthompson@cli.org

Phone: (267) 277-7795

[Signature Page Follows]
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IN WITNESS WHEREQF, the parties have executed this Virginia Student Data

Privacy Agreement as of the last day noted below.

Provider Signature Osndz %Wm

Date: May 23, 2024
Printed Name: Sonita Thompson
Title:  Chief of Staff

Division Signature @M T

Date: 07/01/2024

Printed Name: Oscar Knott
Title:  Purchasing Director
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EXHIBIT “A”
DESCRIPTION OF SERVICES

[INSERT DETAILED DESCRIPTION OF PRODUCTS AND SERVICES HERE. IF MORE THAN
ONE PRODUCT OR SERVICE IS INCLUDED, LIST EACH PRODUCT HERE)]

In person and virtual teacher and leader coaching, and literacy professional development training

and seminars. See Contract #2626A, Exhibit C - CLI's original proposal.
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EXHIBIT “B”
SCHEDULE OF DATA
Catodory of Check if used Conduct or
ROTY Elements by your Conduct behavioral ]
Data
system data
IP Addresses ]
of users, Lse D Date of Birth ]
Kt of cookies etc. Place of Birth ]
g Other Gender O
Technology T | e
Meta Dt application Ethnicity or 0
) technology race
meta data- Language
Please specify: information
{native,
Meta data on Demographics preferred or
e se rimary
Apphicehicn int;;;Z:iDn O lznguaée -
Use Statistics with spokei by
application student)
Other
Standardized demographic
test scores ] information- ]
Observation Please specify:
A data O Student school
ssessment Other enrollment Il
assessment Student grade
data-Please il level @
specify: Homeroom M
Guidance
Student school counselor ]
(daily) | Enrollment 5P '.:Clﬁc
attendance curriculum O
Attendance data programs
Student class Year of .
attendance | craduation
data Other
enrollment
Online information- O
communications Please specify:
(Communications that are
captured O Parent/Guardian Address O
(emails, blog Contact Email |
entries) Information Phone ||
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Parent 1D number
; number State 1D
Parent/ ] ]
& . (created to number
Guardian 1D ; e
link parents to Provider/App
students) assigned -
student ID
Parent/ First and/or . number
Guardian Name Last Student app O
username
Student Student app
scheduled ] passwords O
Schedule courses
Teacher First and/or
S Ol Student Name - ]
English Program/appli-
language cation
learner il performance |
information (typing
Low income rogram-student
= | Student In e =
status P types 60 wpm.
Medical alerts . Pgrlj.ommcc reading
‘health data ’ program-student
Student reads below
disability O grade level)
Siseial information
Indicator bg:’:i{ii;d
scwicz;s (IEP 0 Academic or
01‘_5!}4} Stidatit extraf:t{ri:icuiur O
Living activities a
G Program )
situations | : student may
Membership
(homeless/ belong to or
foster care) participate in
Other
indicator Student
information- O i responses to
Please -:‘ ify: ST, surveys or L
SC Spectly: Responses BT
questionnaires
Student Address L] _
Contact Email L] Student
Information Phone ] genclra[fd O
n conlent;
Student work writing
Student Local (School [ ot E"l
Identifiers district) 1D B s
Other student |
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work data - |
Please specifyv: O Other
transportation 0
Student course data -Please
grades specify:
Student course
data Please list
Student course each
Transcript grades/perfor- O additional data 0
mance scores Other element used,
Other stored or
transcript data [l collected by
-Please your
specify; application
Student bus 0
assignment
Student pick No Student Data Collected at this time [ .
Tr - up and/or drop O *Provider shall immediately notify LEA if this
ranaportation. | ¢ location designation is no longer applicable.
Student bus
card ID O
number

OTHER: Use this box, if more space needed.

CLlI is requesting, and Partner shall provide, student level longitudinal data (i.e., multiple
administrations of the same assessment, where available to track growth) at mid-year (after
mid-year assessments) and end of year. CLI is requesting, and Partner shall provide, prior year
data and current year data, as applicable, at mid-year and end of year, including the following
variables:

1) School variables

a. Grade

b. School

c. Teacher (names and email addresses)

2) Demographics/student characteristics

a. Student race/ethnicity

b. Student sex

c. Student SES

i. Free/reduced lunch

ii. Other socioeconomic variables, if available

d. Student ELL (and/or bilingual) status

e. Student IEP status

f. Student attendance

g. Student disciplinary data

i. Suspensions

ii. Referrals

3) Local and state literacy assessments (all administrations)
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT

EXHIBIT “C”
DEFINITIONS

Data Breach means an event in which Division Data is exposed to unauthorized disclosure,
access, alteration or use.

Division Data includes all business, employment, operational and Personally Identifiable
Information that Division provides to Provider and that is not intentionally made generally
available by the Division on public websites or publications, including but not limited to
business, administrative and financial data, intellectual property, and student, employees, and
personnel data, user generated content and metadata but specifically excludes Provider Data
(as defined in the Contract).

De-Identifiable Information (DII): De-Identification refers to the process by which the
Provider removes or obscures any Personally Identifiable Information (“PII”’) from student
records in a way that removes or minimizes the risk of disclosure of the identity of the
individual and information about them. Anonymization or de-identification should follow
guidance equivalent to that provided by U.S Department of Education publication “Data
De-identification: An Overview of Basic Terms” or NISTIR Special Publication (SP)

8053 De-Identification of Personally Identifiable Information. The Provider’s specific
steps to de-identify the data will depend on the circumstances, but should be appropriate
to protect students. Some potential disclosure limitation methods are blurring, masking,
and perturbation. De-identification should ensure that any information when put together
cannot indirectly identify the student, not only from the viewpoint of the public, but also
from the vantage of those who are familiar with the individual. Information cannot be de-
identified if there are fewer than twenty (20) students in the samples of a particular field or
category, i.e., twenty students in a particular grade or less than twenty students with a
particular disability.

Indirect Identifiers: Any information that, either alone or in aggregate, would allow a
reasonable person to be able to identify a student to a reasonable certainty

Personally Identifiable Information (PII): The terms “Personally Identifiable Information”
or “PII” shall include, but are not limited to, student data, staff data, parent data, metadata,
and user or pupil-generated content obtained by reason of the use of Provider’s software,
website, service, or app, including mobile apps, whether gathered by Provider or provided by
Division or its users, students, or students’ parents/guardians, including “directory
information” as defined by §22.1-287.1 of the Code of Virginia®.

PII includes, without limitation, at least the following:

Staff, Student or Parent First, Middle and Last Name
Staff, Student or Parent Telephone Number(s)
Discipline Records

Special Education Data

Grades

Criminal Records

Virginia School Data Privacy Agreement v. 1.0
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT
Health Records

Biometric Information
Socioeconomic Information
Political Affiliations

Text Messages

Student Identifiers Photos

Videos

Grade

Home Address Subject

Email Address

Test Results

Juvenile Dependency Records Evaluations
Medical Records

Social Security Number
Disabilities

Food Purchases

Religious Information Documents
Search Activity

Voice Recordings

Date of Birth

Classes

Information in the Student’s Educational Record
Information in the Student’s Email

Provider: For purposes of the DPA, the term “Provider” means provider of digital
educational software or services, including cloud-based services, for the digital storage,
management, and retrieval of pupil records.

Pupil Generated Content: The term “pupil-generated content” means materials or content
created by a pupil during and for the purpose of education including, but not limited to, essays,
research reports, portfolios, creative writing, music or other audio files, photographs, videos,
and account information that enables ongoing ownership of pupil content.

Pupil Records: Means both of the following: (1) Any information that directly relates to a
pupil that is maintained by Division and (2) any information acquired directly from the pupil
through the use of instructional software or applications assigned to the pupil by a teacher or
other local educational Division employee.

Securely Destroy: Securely Destroy: Securely Destroy means taking actions that render
data written on physical (e.g., hardcopy, microfiche, etc.) or electronic media unrecoverable
by both ordinary and extraordinary means. These actions must meet or exceed those
sections of the National Institute of Standards of Technology (NIST) SP 800-88 Appendix
A guidelines relevant to sanitization of data categorized as high security. All attempts to
overwrite magnetic data for this purpose must utilize DOD approved methodologies.

School Official: For the purposes of this Agreement and pursuant to 34 CFR 99.31 (B), a

School Official is a contractor that: (1) Performs an institutional service or function for

which the agency or institution would otherwise use employees; (2) Is under the direct

control of the agency or institution with respect to the use and maintenance of education
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT

records; and (3) Is subject to 34 CFR 99.33(a) governing the use and re-disclosure of
personally identifiable information from student records.

Student Data: Student Data includes any data, whether gathered by Provider or provided by
Division or its users, students, or students’ parents/guardians, that is descriptive of the student
including, but not limited to, information in the student’s educational record or email, first and
last name, home address, telephone number, email address, or other information allowing
online contact, discipline records, videos, test results, special education data, juvenile
dependency records, grades, evaluations, criminal records, medical records, health records,
social security numbers, biometric information, disabilities, socioeconomic information, food
purchases, political affiliations, religious information text messages, documents, student
identifies, search activity, photos, voice recordings or geolocation information.

Student Data shall constitute Pupil Records for the purposes of this Agreement, and for the
purposes of Virginia and Federal laws and regulations. Student Data as specified in Exhibit B
is confirmed to be collected or processed by the Provider pursuant to the Services. Student
Data shall not constitute that information that has been anonymized or de-identified, or
anonymous usage data regarding a student’s use of Provider’s services. Anonymization or
de-identification should guidance equivalent to that provided by U.S Department of
Education publication “Data De-identification: An Overview of Basic Terms” or

NISTIR Special Publication (SP) 8053 De-Identification of Personally Identifiable
Information.

Student Generated Content: Alternatively known as user-created content (UCC), is any
form of content, such as images, videos, text and audio, that have been created and posted by
student users on online platforms.

Subscribing Division: A Division that was not party to the original Services Agreement
and who accepts the Provider’s General Offer of Privacy Terms.

Subprocessor: For the purposes of this Agreement, the term “Subprocessor” (sometimes
referred to as the “Subcontractor”) means a party other than Division or Provider, who
Provider uses for data collection, analytics, storage, or other service to operate and/or
improve its software, and who has access to PII.

Third Party: The term “Third Party” means an entity that is not the Provider or Division.

Virginia School Data Privacy Agreement v. 1.0 FINAL
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VIRGINIA SCHOOL DATA PRIVACY AGREEMENT

EXHIBIT “D”
DIRECTIVE FOR DISPOSITION OF DATA

[Name or Division or Division] directs [Name of Company] to dispose of data obtained by Provider
pursuant to the terms of the DPA between Division and Provider. The terms of the Disposition are set
forth below:

1. Extent of Disposition

[0 Disposition is Complete. Disposition extends to all categories of data.

O Disposition is partial. The categories of data to be disposed of are set forth below or are found in
an attachment to this Directive:

[Insert categories of data]

2. Nature of Disposition

[0 Disposition shall be by destruction or secure deletion of data.

[0 Disposition shall be by a transfer of data. The data shall be transferred to the following site as
follows:

[Insert or attach special instructions. ]

3. Timing of Disposition

Data shall be disposed of by the following date:
[0 As soon as commercially practicable

[ By (Insert Date]

4. Signature of Authorized Representative of Division

BY: Date:

Printed Name: Title/Position:

5. Verification of Disposition of Data

BY: Date:

Printed Name: Title/Position:
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OPTIONAL: EXHIBIT “E” GENERAL OFFER OF PRIVACY TERMS

1. Offer of Terms
Provider offers the same privacy protections found in this DPA between it and the Division to any
other school division (“Subscribing Division”) who accepts this General Offer though its signature
below. The Provider agrees that the information on the next page will be replaced throughout the
Agreement with the information specific to the Subscribing Division filled on the next page for the
Subscribing Division. This General Offer shall extend only to privacy protections and Provider’s
signature shall not necessarily bind Provider to other terms, such as price, term, or schedule of
services, or to any other provision not addressed in this DPA. The Provider and the Subscribing
Division may also agree to change the data provided by Division to the Provider to suit the unique
needs of the Subscribing Division. The Provider may withdraw the General Offer in the event of: (1)
a material change in the applicable privacy statues; (2) a material change in the services and products
subject listed in the Originating Service Agreement; or (3) after three years from the date of
Provider’s signature to this form. Provider shall notify the Division in the event of any withdrawal so
that this information may be transmitted to the Subscribing Divisions.

gy: Denda 7hempacn Date. MAY 23, 2024
Chief of Staff

Sonita Thompson

Printed Name: Title/Position:

2. Subscribing Division

A Subscribing Division, by signing a separate Service Agreement with Provider, and by its signature
below, accepts the General Offer of Privacy Terms. The Subscribing Division’s individual
information is contained on the next page. The Subscribing Division and the Provider shall therefore
be bound by the same terms of this DPA.

BY: Date:

Printed Name: Title/Position

TO ACCEPT THE GENERAL OFFER THE SUBSCRIBING DIVISION MUST DELIVER
THIS SIGNED EXHIBIT TO THE PERSON AND EMAIL ADDRESS LISTED BELOW

BY: Sondz %Wm Date. May 23’ 2024
Chief of Staff

Sonita Thompson

Printed Name: Title/Position:

Email Address Sthompson@cli.org
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Exhibit B

Luo, Jianchong

From: Heather Tranen <htranen@cli.org>

Sent: Monday, April 8, 2024 5:29 PM

To: Luo, Jianchong

Cc: Reina Prowler; Michele LaCoursiere

Subject: Re: RFP No. 24-2626-1JL (Coaching Services for Elementary Schools Teachers) - Oral
Presentation

Attachments: Virginia School Data Privacy Agreement.pdf; General Training Catalog FY24.pdf

Hi Jianchong,

CLl is thrilled to be considered for a partnership with Henrico. Below you will find responses to the various negotiation
items.. Please let us know should you require any additional clarity.

Negotiation Item 1: Rates
Original Proposal — $1667/day embedded in recommended scope of 66 onsite days

$1540 discounted onsite day rate for additional onsite days added to recommended scope.

Virtual Coaching $315/hour

Adjusted Consultant Rates — $1575/day with guaranteed 35 onsite days (4 days of Discovery, 1 day of strategic
planning, weekly onsite days and a Stepback Onsite) — 5.5% discount

e  $1445 per additional onsite day — 6% discount

e  $265 per virtual coaching session hour — 15.8% discount
Adjusted Consutlant Rates — $1445/onsite day with guaranteed full contract of 40 hours for 30 weeks — 13%
discount

e  $240 virtual coaching sessions

Original Seminar Rate per 50 attendees
Full Day $15,190
Half Day is $10,264.
Adjusted Seminar Rates:
Full Day $11,500
Half Day $$7590

Negotiation Item 2: Supplemental Information

We are attaching a catalog of our seminars that can be reviewed. We always tailor any topic in our seminar to the needs
of the audience so this should just serve as a sampling of what we can do during our partnership and the negotiated rates
listed above would apply to any of the content in the catalog.

Negotiation Item 3: Data Privacy Agreement. We have no issues with the shared Privacy Agreement
Negotiation Item 4: Exemptions to Sample Contract. We have no exemptions to the Sample Contract

We hope you enjoy the rest of your day! Thank you again for your consideration.

All the best,



Category

Children's Literacy Initiative

Training
Name

Training Description

Length

Audience

Classroom
Ecology

Engagement,
Motivation,
and Belonging

This session will ground educators in deeply
understanding the children we serve and the
critical need for educators to recognize their own
identity and biases, to reflect on their influence
over their expectations, decision making, and
interactions with children. This allows for a sense
of connectedness and builds successful
relationships with children whose racial and cultural
backgrounds are different from their own.

Goals

¢ Gain an understanding of racial identity theory
and explore our own identity

+ Use the knowledge of racial identity to develop
strategies we can use in our work within the
school community

* Explore what it means to feel a sense of
belonging and how race, culture, ethnicity, and
language practice affect a child's sense of
belonging

¢ Learn seven ways educators can increase and
protect Black and Latinx children's sense of
belonging

¢ Take an inquiry approach to investigate our
classroom practices through the lens of
belonging

« Build partnerships and engage families in
literacy instruction to create a community-wide
focus on literacy

5 hours

Coaches,
Teachers, and
Administrators

Components
of Skilled
Reading

OR

Literacy
Instruction

Understanding
the Science of
Reading and
Instructional
Practices

Reading is a complex process that involves
different skills, processes, strategies, and
understandings. These complexities can be broken
down into 2 broad categories:

1.word recognition (decoding) and

2.language comprehension.

These two processes working together result in
Reading Comprehension - the ability to understand
and interpret what is being read, the ultimate goal
of reading.

5 hours

Coaches,
Teachers, and
Administrators




Category

Children's Literacy Initiative

Training
Name

Training Description

Audience

In this session we will explore the components of

skilled reading and writing, including orthographic
mapping, phonological and phonemic awareness,
phonics, fluency, vocabulary, comprehension, and
more.

Goals:
¢ Understand the components of skilled reading
« Explore ways to support reading development

Writing Writing In this training we will examine specific examples 5 hours Coaches and
Standards and from the writing learning standards and identify Teachers
Process opportunities for incorporating culturally sustaining
practices
Goals
+ Review the writing process and understand the
importance of each stage and how to teach
children to use the process to plan, organize,
and produce effective writing
Literacy Emergent In this training we will gain an understanding of the 5 hours Coaches and
Instruction Literacy and concept of phonological and phonemic awareness Teachers
for English Language and how it serves in literacy acquisition
Language Development
Learners Goals:

Foundational
Skills

« Develop guiding principles for teaching/learning
phonological and phonemic awareness

« Understand how to assess phonological and
phonemic awareness and how to use data to
drive instruction

« Plan a range of student activities for teaching
phonological and phonemic awareness
appropriate for children of varying reading
stages

« Understand orthography and understand its
role in reading and writing development.

« Develop strategies to support students’
orthographic processing skills.

¢ Learn strategies to teach print concepts to
support early literacy development

Primarily for Coaches of K-3 Teachers




Children's Literacy Initiative

(oF:11:Ts [0]3Y] Training Name Training Description Length Audience

Foundational Accuracy/ In this training we will understand the WHAT, 3 hours Coaches and
Skills Understanding WHY, and HOW of phonics acquisition Teachers
Phonics
Goals:

¢ Develop guiding principles for
teaching/learning phonics

+ Understand how to assess phonics and use
data to drive instruction

¢ Plan for phonics lessons with renewed
understanding of phonics acquisition process

Leadership Diagnhosing In this training we will align our vision of effective 3 hours School and
Training Instruction foundational literacy learning experiences Systems
Goals Leaders
Goals:

¢ Increase capacity to use an instructional
framework to diagnose literacy instruction
¢ Practice using the Teacher Coaching Tool to

set goals
Leadership Examining Data Goals: 3 hours School and
Training & Goal Setting + Understand the role of data in reflecting and Systems
planning Leaders

¢ Use data to drive discussions and pre-
planning for the future

Family and Fostering This training consists of educator professional 3-5 All-Staff
Community Meaningful development that will deepen understanding and hours
Engagement Community strengthen culturally sustaining family
Connections engagement
Goals

« Educators will be able to recognize and
leverage the diverse funds of knowledge that
families bring to the educational setting,
fostering meaningful family connections that
enhance student learning and engagement
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Children's Literacy Initiative

Training Name

Training Description

Length

Audience

Foundational
Skills

Orthography,
Orthographic
Processing and
Print Concepts

Reading is a complex process involving different
skills, processes, and strategies. Join us to learn
how to support children’s emergent literacy skills
and help them grow into readers and writers. In
this session, we will provide an overview of the
Simple View of Reading and Scarborough’s
Reading Rope to understand the components of
skilled reading. We will explore ways to support
emergent reading development through
concepts of print, alphabet knowledge,
alphabetic principle, phonology, and
orthographic processing.

Goals:
« Understand the components of skilled
reading
¢ Explore ways to support emergent reading
development

1 hour

Coaches and
Teachers

Foundational
Skills

Phonological
Awareness and
Processing

Phonological awareness is a critical early literacy
skill that supports children in recognizing and
working with the sounds of spoken language.
During this session, we will develop and build a
common understanding of what components are
included in phonological awareness and why
they are important for children's early literacy
learning. We will explore practical ways that we
can use phonological awareness activities to
help children identify and manipulate sounds in
speech.

Goals:
¢ Understand the concept of Phonological
Awareness and how it serves in literacy
acquisition.
« Explore a range of activities to support
Phonological Awareness instruction

1 hour

Coaches and
Teachers




Children's Literacy Initiative

(oF:11:Ts [0]3Y] Training Name Training Description Length Audience

Foundational Phonemic Phonemic awareness is the ability to notice, 1 hour Coaches and
Skills Awareness think about, and work with the smallest Teachers
individual sounds in spoken words. To fully
understand language, children need practice
around individual phonemes to understand the
relationship among words, letters, and sounds.
In this session, we will develop and build a
common understanding of the components
included in phonemic awareness instruction
and explore activities that support children to
notice, articulate, and manipulate phonemes.

Goals:

* Understand the concept of Phonemic
Awareness and how it serves in literacy
acquisition

+ Examine and practice a range of activities
for teaching Phonemic Awareness

Foundational Fluency Fluency is the ability to read words, phrases, 1 hour Coaches and
Skills sentences, and connected text accurately, at Teachers

an appropriate pace, and with expression.
Fluency is a bridge between word recognition
and comprehension, allowing readers to make
meaning for a text “on the run.” In this session,
we will learn the elements of fluency, and how
to assess a child’s fluency. We will explore
ways to support children’s reading fluency
through modeling and repeated reading.

Goals:

« Understand what reading fluency is and
why it is important

« Explore strategies for supporting emergent
and early reader’s fluency

+ Expand knowledge of how fluency is
developed

¢ Understand the intersection between
fluency and instructional practices

« Plan for fluency instruction across literacy
practices
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Category Training Name Training Description Length Audience

Vocabulary Vocabulary Vocabulary refers to the kinds of 1 hour Coaches and
words and phrases children must Teachers
know and understand to read
increasingly challenging texts with
comprehension. Building children's
vocabulary is an incredibly important
component of literacy instruction.
When children know more words,
they can comprehend more of what
they read, communicate more of
what they know, and develop a joy of
reading! In this session, we will
outline three ways that will help
increase children’s vocabulary
development. We will also explore
some ways we can help build
children’s vocabulary.

Goals:
« Understand why vocabulary
matters in literacy instruction
« ldentify effective strategies that
foster vocabulary learning

Leadership Foundational Literacy Impactful leaders recognize that 2 hours School and
Training Skills for School and teaching and learning are complex Systems
System Leaders and nuanced endeavors. To support Leaders

your charge as the lead teacher and
learner in your school, we will review
foundational literacy skills and
identify guiding principles to establish
a culture supportive of high-quality,
sustained professional learning.
Further, we will share guidance on
how to review instructional materials
and assessments to ensure that they
are high-quality and aligned to
standards.




Children's Literacy Initiative

(oF:11:Ts [0]3Y] Training Name Training Description Length Audience

Goals:

e Foster collective responsibilities
to provide cutting-edge instruction
so that all children are ensured
equitable learning opportunities

« |dentify how school leaders can
support teachers in growing early
literacy content knowledge and
high-leverage practices

» Reflect on your school’s literacy
achievement and identify
scaffolds and resources that
support continued growth

Writing Writing about Reading In this training we will explore how to 3 hours Coaches and
use writing as a tool for learning Teachers
across content areas

Goals:

e Learn how to effectively coach
teachers to integrate writing
instruction into all subject areas

« Explore how to use writing to help
children develop critical thinking,
problem-solving, and
communication skills

¢ Understand the importance of
integrating writing instruction into
all subject areas

Leadership Supporting In this training we will design a 5 hours Administrator
Professional Learning system to support effective literacy
Communities to instruction, including effective
Deliver Equitable programs, resources, and coaching
Instruction for teachers
Literacy Assessing Literacy e Understand and analyze sources Varies Teachers and
of data School
e Use data to inform and Leaders

individualize instruction

e Check for understanding,
monitoring progress, and using
data to adapt instruction in the
moment
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Literacy Small Group In this training we will learn to Varies Teachers and
Instruction Instruction understand how to use small groups School
to differentiate literacy instruction Leaders
Goals:

e Understand the different types of
small group instruction children
can engage in so they experience
diverse texts and diverse groups

e Understand how to plan for small
group instruction by grouping
readers, selecting and analyzing
texts, and determining a focus for
learning

e Examine the components of a
small group lesson

Writing Written Expression In this training we will understand Varies Teachers and
how to assess student writing to drive School
instruction Leaders
Goals:

e Learn how to provide feedback
and support children’s writing
growth

e Explore how to use writing as a
tool for learning across content
areas

» Explore how to use writing to help
children develop critical thinking,
problem-solving, and
communication skills

» Review the writing process and
understand the importance of
each stage and how to teach
children to use the process to
plan, organize, and produce
effective writing
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Shared Reading Reading, Analyzing Reading, Analyzing and Discussing Single, Coaches and
and Discussing Texts Texts offers ideas and guidance 3-hour Teachers
around the materials, routines, and session

interactions to support high-level,
meaningful, joyful, and equitable
literacy instruction through shared
reading.

This course will enhance participants'
ability to facilitate higher-order
discussions and critical conversations
using their current reading
curriculum.

Goals:

 Build students’ complex language
comprehension such as analysis,
synthesis, and critical thinking to
make judgment statements

e Give students access and
exposure to a wide range of texts

e Promote motivation, engagement,
and joy in reading

 Disrupt the “pedagogy of poverty”
by building on students’ cognitive
capacity

e Give students agency through
critical literacy

« Sustain and affirm students’
linguistic, racial, and cultural
assets




Category

Children's Literacy Initiative

Training Name

Training Description

Length

Audience

Reading
Workshop

Reading Workshop 1:
Routines, Procedures
and Environments to
support Reading
Workshop

Reading Workshop is an instructional
practice through which we help
children grow as readers. In order to
do that, it's helpful to create a
common definition of what strong, or
admirable, readers do. What are they
like? What makes someone a strong
reader?

Goals:

« Understand how children grow as
readers

« Understand highly effective
reading instruction

» Understand how to create a
classroom environment that
supports Reading Workshop

¢ Understand the purpose and
structure of Reading Workshop

5 hours

Coaches and
Teachers

Reading
Workshop

Reading Workshop 2:
Conferring With
Readers

In this training we will uncover why
Reading Workshop is a critical part of
your literacy block, have a chance to
reflect on our current reading
instruction, and learn how to
strengthen the components of
Reading Workshop- particularly the
Mini-Lesson and conferences.

Goals:

¢ Understand why Reading
Workshop is a critical part of our
literacy block

+ Examine the breadth and depth
of our Reading Workshop Mini-
Lessons

+ Examine the breadth and depth
of our Reading Conferences

¢ Experience the Share Time in
Reading Workshop

5 hours

Coaches and
Teachers
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Category Training Name Training Description Length Audience

Writing Writing Workshop 1: Writing Workshop is a powerful way teach 5 hours Coaches and
Understanding children how to write. Becoming a strong, Teachers
Writing Development effective, fluent writer is one of the most
and the Writing powerful tools we can give to our children.
Process
Goals:

e Understand what children need in
order to develop and grow as writers

« Understand our role in effective writing
instruction

e Understand the structure of Writing
Workshop and how to implement it

e Understand how to create a classroom
culture and environment that supports

writers
Writing Writing Workshop 2: Writing Workshop is a place where we can 5 hours Coaches and
Using Mentor Texts script ideas, arrange them in a particular Teachers
and Planning Units of order, and create certain effects inside our
Study readers. Writing is hard work- writing well

is even harder- but it is also rewarding and
satisfying and worth the effort! In this
seminar we will explore our role in creating
a community of writers where ALL children
can write purposefully, confidently, and
joyfully. Becoming strong, effective, fluent
writers and having our children see
themselves as such, is one of the most
powerful tools we can give to children.

Goals:

e Understand planning of units of study
in Writing Workshop

e Understand our role of teacher as
writer

« Examine the writing process through
writing mini-lessons

e Learn strategies to strengthen our
writing conferences during work time

e Learn different ways to share and
celebrate writing




Category

Children's Literacy Initiative

Training Name

Training Description

Length

Audience

Shared Reading

Purposeful Talk:
Collaborative
Conversations and
Effective Text
Discussion

In this training we explore how we
can teach children the skills to
engage in meaningful text discussion
and collaborative conversations

Goals:

¢ Build an understanding of what
purposeful talk means and why it
is important

e Learn how to create a classroom
culture and environment
conducive to purposeful talk

« Practice planning for a rich text
discussion

« Explore the teacher’s role in
facilitating meaningful
discussions

5 hours

Coaches and
Teachers

Shared Reading

Shared Reading:
Building
Comprehension
through Text
Discussion, Citing
Evidence and Getting
to the Deepest
Meaning of Texts

We will build a shared understanding
of what the practice looks like, and
begin to explore how we can
implement effective shared reading
lessons.

Goals:

¢ Build our understanding of what
shared reading is, and why it is
an essential practice

« Explore effective practices in
shared reading across the grades

e Understand what to look for in a
shared reading lesson

5 hours

Coaches and
Teachers
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Literacy in the Enhancing Literacy in Literacy skills are of utmost 3 hours Teachers and
Content Areas the Content Areas importance in building content School
knowledge across various subject Leaders

areas. Proficient reading and writing
abilities enable individuals to access
and comprehend informational texts,
academic resources, and research
materials. By effectively reading and
comprehending content-specific
texts, learners can gain a deeper
understanding of concepts, theories,
and ideas within a particular
discipline. Whether it is science,
history, mathematics, or any other
subject, literacy skills serve as the
foundation for acquiring, interpreting,
and applying knowledge. They
facilitate effective communication,
enable students to engage in higher-
level thinking, and empower them to
be active participants in their own
learning.

Goals:

e Understand how to implement
consistent literacy skill building
across the content areas in order
to assist students in developing
deeper strategies for engaging in
reading

« Plan opportunities for creative
literacies and interdisciplinary
work that connect to the lives and
interests of students and promote
a sense of pride and joy

e Creatively use a variety of
teaching approaches to scaffold
learning
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School and Effective School This session will lead educators through 5 hours Administrators
System Improvement for the elements of an effective instructional and School
Leadershp School Leaders improvement cycle and help them better Leaders

understand the interconnectivity of each
element. The session is designed for
leaders at all levels and builds on the
current knowledge and skills of the
participants.

Goals:

¢ Gain a deeper understanding of
instructional improvement models
through examination of each
component

e Use site-based data to assist leaders
in the development of strategies to
improve instruction, a timeline for
monitoring for results, reflection and
revision as needed

* Examine barriers to school
improvement and strategies to
combat issues

e Examine structures for staff and
parent engagement in School
Improvement models

School and Reflective This session will explore how the leader 5 hours Administrators
System Leadership manages and prioritizes core leadership and School
Leadership competencies and maintains instructional Leaders

focus while concurrently managing day to
day operational matters.

Goals:

* Explore key organizational supports
to help leaders maintain a focus on
instructional programming

¢ Provide school and instructional
leaders with tools to foster facilitative
leadership amongst faculty and staff

¢ Investigate opportunities to disrupt
inequitable practices and build
collaborative relationships with
internal and external stakeholders
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(oF:11:Ts [0]3Y] Training Name Training Description Length Audience

School and The Power of Learning This session guides site-based 5 hours Administrators
System Walks leaders through instructional learning and School
Leadershp walks and how to effectively use the Leaders

information to improve instructional
practice and student performance.

Goals:

e Develop a deeper understanding
of how to use this instructional
strategy to monitor teacher
practice and provide immediate,
targeted feedback

« Expand strategies to engage
faculty and staff in efforts to close
learning gaps among students in
all subgroups within the school

e Tools will be provided to assist
school leaders with identifying
professional development
opportunities that enable faculty
to deliver culturally relevant and
differentiated instruction

School and Strengthening This session examines how school 5 hours Administrators

System Academic Outcomes leaders can directly impact student and School

Leadership through Site-Based performance outcomes through Leaders
Leadership transformational coaching with staff.

The session explores how coaching
relationships and expectations impact
teacher performance.

Goals:

e Develop a deeper understanding
of an evidence based coaching
model and how to use it to
improve student outcomes
through focused teacher
behaviors

« Explore the difference between
coaching and mentoring and
understand when to use each
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Children's Literacy Initiative

Children’s Literacy Initiative (CLI) is a 501(c)(3) nonprofit organization with
more than 34 years of experience developing the literacy instructional
strengths of districts, leaders, and educators to amplify and sustain
powerful learning outcomes for children. In 2015, study results from a U.S.
Department of Education-funded project validated CLI's ability to strengthen
educator practice and improve child reading and learning achievement levels.
CLlI is excited to present a proposal for Henrico County Public School's RFP for
literacy coaching services for elementary school teachers, leveraging our
extensive experience in improving academic outcomes through evidence-based
strategies aligned with the Science of Reading, a comprehensive body of
research that informs teaching approaches based on the cognitive processes
involved in learning to read. Our instructional approach is tailored to address the
specific needs of students in diverse classroom settings. Anchored around our
Framework for Teaching and Learning, we support teachers and leaders to
integrate a culturally sustaining pedagogy with the foundational principles of
effective instruction, forming a cohesive approach that is infused with both
cultural responsiveness and pedagogical excellence. Unlike many conventional
teaching and learning frameworks that often exhibit a colorblind approach, our
distinctive approach intentionally focuses on centering Black and Latinx children.
Recognizing the historical oversight in education, we are committed to ensuring
that the experiences and needs of these students, who have long been unseen,
are purposefully acknowledged and prioritized within our framework.

CLI understands the unique position Henrico is faced with in driving towards the
vision for instruction and learning outcomes for children while balancing the
persisting teacher shortage that is exceeding the Virginia state average. Our
partnerships focus on building capacity within school teams by both improving
instructional practice and also building and supporting instructional leaders who
can continue to impact the school learning community in and outside of the work
with CLI. We do this by providing the following:

« Comprehensive Professional Development: CLI's specialized K-8
professional development sessions empower educators and leaders to
facilitate diagnostic analysis, determine baseline performance data, set initial
goals, and deliver effective instructional next steps.

o Topics include Diagnosing Instruction, Examining Data & Goal Setting,

Supporting Professional Learning Communities (PLCs) to Deliver
Equitable Instruction, and Progress Monitoring.

1



Children's Literacy Initiative

« Transformational Coaching and Adaptable Model: CLI's strength-based coaching leads to sustained
change, benefiting schools and systems. One-on-one or small-group coaching enhances instructional
efficacy and student engagement. CLI's coaching adapts to various settings, including monolingual,
bilingual, and dual-language classrooms.

« Comprehensive Support and Evaluation: CLI commits to comprehensive support, including weekly
coaching logs and summative evaluation reports and recommendations, to deliver exceptional literacy-
focused professional development and coaching aligned with the district's vision. We will also engage in
semi-annual stepback meetings with district partners to review the progress of the partnership at the
school and district level.

» Seamless Transition Between Virtual and In-Person Sessions: CLI has demonstrated experience
navigating virtual and in-person sessions, ensuring uninterrupted professional development for partners
while adhering to safety protocols, maximizing schedule availability, and limiting collaborative interruptions.

Children’s Literacy Initiative understands and meets the minimum eligibility requirements of the RFP listed
below:
1.CLI has delivered a detailed and organized proposal that addresses each requirement completely and has
included complete pricing as requested.
2.CLI has provided a copy of our valid/current business license.
3.CLI has been in business for 34 years, which exceeds the minimum of three (3) years, and all of our
Literacy Instructional Coaches assigned to the Henrico partnership have at least three years of coaching
experience and more than five years of teaching experience.
4.CLI has provided five (5) references of similarly completed projects that demonstrate our capabilities in
each of the specified areas.
5.CLI is in good standing with federal, state, and municipal jurisdictions and is not under investigation or
engaged in litigation that would hinder the conduct of business.
6.CLI has provided all applicable federal and state professional licensing requirements.
7.CLI has provided all required notifications and forms as requested.
8.CLI has (or will have at the time of implementation) the professionals and supporting staff necessary to
deliver the contract in a timely manner.
9.CLl is fully capable of delivering a solution to the services described within this RFP within the calendar
and scheduling scope of Henrico schools.

The CLI team has deep expertise in literacy instruction, culturally sustaining pedagogy, and adult learning. Our
passion is in supporting the coaching and development of teachers to create the conditions that facilitate
excellent instruction. We are all leadership and learning experts, led by a former superintendent. Our team
includes former principals, district leaders, classroom educators, and academic specialists. We are
enthusiastic about the opportunity to bring our impactful work to Henrico and contribute to the continued
success and growth of your students. Together, we can create a lasting impact on literacy outcomes and
empower students to thrive academically.
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ATTACHMENT A
PROPOSAL SIGNATURE SHEET

My signature certifies that the proposal as submitted complies with all requirements specified in this Request
for Proposal (“RFP”) No. 24-2626-1JL — Coaching Services for Elementary Schools Teachers.

My signature also certifies that by submitting a proposal in response to this RFP, the Offeror represents that
in the preparation and submission of this proposal, the Offeror did not, either directly or indirectly, enter into
any combination or arrangement with any person or business entity, or enter into any agreement, participate
in any collusion, or otherwise take any action in the restraining of free, competitive bidding in violation of the
Sherman Act (15 U.S.C. Section 1) or Sections 59.1-9.1 through 59.1-9.17 or Sections 59.1-68.6 through
59.1-68.8 of the Code of Virginia.

I hereby certify that [ am authorized to sign as a legal representative for the business entity submitting this
proposal.

LEGAL NAME OF OFFEROR (DO NOT USE TRADE NAME):

Children’s Literacy Initiative

ADDRESS:

990 Spring Garden Street Suite 400 Philadelphia PA 19123

FEDERAL ID NO: 232515768

SIGNATURE- M%/‘A

NAME OF PERSON SIGNING (PRINT):

Heather Tranen

TITLE Strategic Partnerships Manager
TELEPHONE: 917-209-4209
FAX:

EMAIL ADDRESS htranen@cli.org

DATE: 1/24/24
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ATTACHMENT B
BUSINESS CATEGORY CLASSIFICATION FORM

Company Legal Name: Children’s Literacy Initiative

This form completed by: Signature: % Title:_Strategic Partnerships Manager

Date: 1/29/24

PLEASE SPECIFY YOUR BUSINESS CATEGORY BY CHECKING THE APPROPRIATE BOX(ES)
BELOW.

(Check all that apply.)

SUPPLIER REGISTRATION — The County of

[J SMALL BUSINESS Henrico encourages all suppliers interested in

I:l WOMEN-OWNED BUSINESS doing business with the County to register with
eVA, the Commonwealth of Virginia’s electronic

[J MINORITY-OWNED BUSINESS procurement portal, http://eva.virginia.gov.

[] SERVICE-DISABLED VETERAN
[0 EMPLOYMENT SERVICES ORGANIZATION
NON-SWaM (Not Small, Women-owned or Minority-owned)

eVA Registered? Yes [ | No

If certified by the Virginia Minority Business Enterprisxes (DMBE), provide DMBE certification number and expiration date.
NUMBER DATE

DEFINITIONS
For the purpose of determining the appropriate business category, the following definitions apply:
"Small business' means a business, independently owned and controlled by one or more individuals who are U.S. citizens or legal resident aliens, and together with affiliates,
has 250 or fewer employees, or annual gross receipts of $10 million or less averaged over the previous three years. One or more of the individual owners shall control both the
management and daily business operations of the small business.
"Women-owned business " means a business that is at least 51 percent owned by one or more women who are U.S. citizens or legal resident aliens, or in the case of a
corporation, partnership, or limited liability company or other entity, at least 51 percent of the equity ownership interest is owned by one or more women who are U.S. citizens
or legal resident aliens, and both the management and daily business operations are controlled by one or more women.
"Minority-owned business" means a business that is at least 51 percent owned by one or more minority individuals who are U.S. citizens or legal resident aliens, or in the case
of a corporation, partnership, or limited liability company or other entity, at least 51 percent of the equity ownership interest in the corporation, partnership, or limited liability
company or other entity is owned by one or more minority individuals who are U.S. citizens or legal resident aliens, and both the management and daily business operations are
controlled by one or more minority individuals.
""Minority individual" means an individual who is a citizen of the United States or a legal resident alien and who satisfies one or more of the following definitions:

1. "African American" means a person having origins in any of the original peoples of Africa and who is regarded as such by the community of which this person claims
to be a part.

2. "Asian American" means a person having origins in any of the original peoples of the Far East, Southeast Asia, the Indian subcontinent, or the Pacific Islands,
including but not limited to Japan, China, Vietnam, Samoa, Laos, Cambodia, Taiwan, Northern Mariana Islands, the Philippines, a U.S. territory of the Pacific, India,
Pakistan, Bangladesh, or Sri Lanka and who is regarded as such by the community of which this person claims to be a patt.

3. "Hispanic American" means a person having origins in any of the Spanish-speaking peoples of Mexico, South or Central America, or the Caribbean Islands or other
Spanish or Portuguese cultures and who is regarded as such by the community of which this person claims to be a part.

4. "Native American" means a person having origins in any of the original peoples of North America and who is regarded as such by the community of which this person
claims to be a part or who is recognized by a tribal organization.
""Service disabled veteran business'' means a business that is at least 51 percent owned by one or more service disabled veterans or, in the case of a corporation, partnership,
or limited liability company or other entity, at least 51 percent of the equity ownership interest in the corporation, partnership, or limited liability company or other entity is
owned by one or more individuals who are service disabled veterans and both the management and daily business operations are controlled by one or more individuals who are
service disabled veterans.
"Service disabled veteran' means a veteran who (i) served on active duty in the United States military ground, naval, or air service, (ii) was discharged or released under
conditions other than dishonorable, and (iii) has a service-connected disability rating fixed by the United States Department of Veterans Affairs.
“Employment services otganization” means an organization that provides community-based employment services to individuals with disabilities that is an approved
Commission on Accreditation of Rehabilitation Facilities (CARF) accredited vendor of the Department of Aging and Rehabilitative Services.
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ATTACHMENT C

Virginia State Corporation Commission (SCC)
Registration Information

The Offeror:

[]is a corporation or other business entity with the following SCC identification number:
-OR-

[] is not a corporation, limited liability company, limited partnership, registered limited liability
partnership, or business trust -OR-

is an out-of-state business entity that does not regularly and continuously maintain as part of its
ordinary and customary business any employees, agents, offices, facilities, or inventories in Virginia (not
counting any employees or agents in Virginia who merely solicit orders that require acceptance outside
Virginia before they become contracts, and not counting any incidental presence of the Bidder in Virginia
that is needed in order to assemble, maintain, and repair goods in accordance with the contracts by which
such goods were sold and shipped into Virginia from Bidder’s out-of-state location) -OR-

[] is an out-of-state business entity that is including with this bid/proposal an opinion of legal counsel
which accurately and completely discloses the undersigned Bidder’s current contracts with Virginia and
describes why those contracts do not constitute the transaction of business in Virginia within the meaning
of §13.1-757 or other similar provisions in Titles 13.1 or 50 of the Code of Virginia.

Please check the following box if you have not checked any of the foregoing options but currently have
pending before the SCC an application for authority to transact business in the Commonwealth of
Virginia and wish to be considered for a waiver to allow you to submit the SCC identification number
after the due date for bids: [_]
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ATTACHMENT D
PROPRIETARY/CONFIDENTIAL INFORMATION IDENTIFICATION

NAME OF OFFEROR: Children’s Literacy Initiative

Trade secrets or proprietary information submitted by an Offeror shall not be subject to public disclosure
under the Virginia Freedom of Information Act; however, the Offeror must invoke the protections of Va.
Code § 2.2-4342(F) in writing, either before or at the time the data or other materials are submitted. The
Offeror must specifically identify the data or materials to be protected including the section(s) of the
proposal in which it is contained and the pages numbers, and state the reasons why protection is
necessary. A summary of trade secrets and proprietary information submitted shall be submitted on this
form. The proprietary or trade secret material submitted must be identified by some distinct method such
as highlighting or underlining and must indicate only the specific words, figures, or paragraphs that
constitute trade secret or proprietary information. Va. Code § 2.2-4342(F) prohibits an Offeror from
classifying an entire proposal, any portion of a proposal that does not contain trade secrets or proprietary
information, line item prices, or total proposal prices as proprietary or trade secrets. If, after being given
reasonable time, the Offeror refuses to withdraw such classification(s), the proposal will be rejected.

SECTION/TITLE PAGE REASON(S) FOR WITHHOLDING FROM
NUMBER(S) | DISCLOSURE

n/a
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ATTACHMENT E
COUNTY OF HENRICO
INSURANCE SPECIFICATIONS

The following insurance coverages and limits are required in order to provide goods, services,
construction, professional and non-professional services to Henrico County general government
agencies and Henrico County Public Schools. These requirements are specific to this procurement
and may or may not be the same for future requests.

Please be sure and review the Additional Requirements Section

The Successful Bidder/Offeror shall carry Public Liability Insurance in the amount specified below,
including contractual liability assumed by the Successful Bidder/Offeror, and shall deliver a Certificate of
Insurance from carriers licensed to do business in the Commonwealth of Virginia and that is representative
of the insurance policies. The Certificate shall show that the policy has been endorsed to add the County of
Henrico and Henrico County Public Schools named as an additional insured for the Commercial General
Liability coverage. The certificate must not show in the description of operations section that it is issued
specific to any bid, job, or contract. The coverage shall be provided by a carrier(s) rated not less than “A-
” with a financial rating of at least VII by A.M. Best or a rating acceptable to the County. In addition, the
Successful Bidder/Offeror shall agree to give the County a minimum of 30 days prior notice of any
cancellation or material reduction in coverage.

Workers’ Compensation

Statutory Virginia Limits

Employers’ Liability Insurance - $100,000 for each Accident by employee
$100,000 for each Disease by employee
$500,000 policy limit by Disease

Commercial General Liability

$1,000,000 each occurrence including contractual liability for specified agreement
$2,000,000 General Aggregate (other than Products/Completed Operations)
$2,000,000 General Liability-Products/Completed Operations

$1,000,000 Personal and Advertising injury

$ 100,000 Fire Damage Legal Liability

Business Automobile Liability — including owned, non-owned and hired car coverage

Combined Single Limit - $1,000,000 each accident

Umbrella Liability

$2,000,000 Per Occurrence and in the aggregate
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Additional Requirements

In addition to the requirements above, the Successful Bidder/Offeror shall thoroughly review the
scope of work that is included and if any of the following are included in the services that will be
provided, the following additional insurance will be required, if required:

L

Professional Liability - $2.000.000 Per Occurrence (or limit in accordance with

Statute for Medical Professional)

Required if the Scope includes providing advice or consultation including but not limited to;
lawyers, bankers, physicians, programming, design (including construction design), architects &
engineers and others who require extensive education and/or licensing to perform their duties.

Cyber Liability - $2.000,000 Per Occurrence

Required if the Scope includes the collection and electronic transmittal of Personal Health
Insurance (PHI), or any other demographic data on individuals including but not limited to Name,
Address, Social Security Numbers or any other sort of personally identifying information.

Abuse and Molestation Coverage - $1.000,000 Per Occurrence
Required if the scope of work includes the offering of professional or non-professional services to any
child or student where one on one contact or consultation is to be provided.

Pollution Liability - $1,000,000 Per Occurrence

Required if the scope of work involves the use (other than in a motor vehicle) or removal of a
substance or energy introduced into the environment that potentially has an undesired effect or affects
the usefulness of a resource. These include, but are not limited to Asbestos, PCB’s, L.ead, Mold, and
Fuels.

Explosion, Collapse & Underground Coverage (XCU)

Required of a Contractor in limits equal to the General Liability Limit when the Scope includes
any operations involving Blasting, any work underground level including but not limited to wires,
conduit, pipes, mains, sewers, tanks. tunnels, or any excavation, drilling, or similar work.

Builders Risk Coverage

Required if the scope of work includes the ground up construction of a structure. Limit of
insurance _shall be 100% of the completed value of the structure. For projects for the renovation
of an existing structure, The County shall insure the Builder’s Risk with the Contractor being
responsible for the first $10.000 of any claim.

Other as Specified Below
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NOTE 1:

NOTE 2:

NOTE 3:

NOTE 4:

The commercial general liability insurance shall include contractual liability. The contract
documents include an indemnification provision(s). The County makes no representation
or warranty as to how the Bidder/Offeror’s insurance coverage responds or does not
respond. Insurance coverages that are unresponsive to the indemnification provision(s) do
not limit the Bidder/Offeror’s responsibilities outlined in the contract documents.

The intent of this insurance specification is to provide the coverage required and the limits
expected for each type of coverage. With regard to the Business Automobile Liability and
Commercial General Liability, the total amount of coverage can be accomplished through
any combination of primary and excess/umbrella insurance. This insurance shall apply as
primary insurance and non-contributory with respect to any other insurance or self-
insurance programs afforded the County of Henrico and Henrico County Public Schools.
This policy shall be endorsed to be primary with respect to the additional insured.

Title 65.2 of the Code of Virginia requires every employer who regularly employs three
or more full-time or part-time employees to purchase and maintain workers'
compensation insurance. If you do not purchase a workers’ compensation policy, a signed
statement is required documenting that you are in compliance with Title 65.2 of the Code
of Virginia.

The Certificate Holder Box shall read as follows:
County of Henrico

Risk Management

PO Box 90775

Henrico, VA 23273
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ATTACHMENT F
DIRECT CONTACT WITH STUDENTS

Name of Offeror: Children’s Literacy Initiative

Pursuant to Va. Code § 22.1-296.1(E), as a condition of awarding a contract for the provision of services
that require the contractor or employees of the contractor to have direct contact with students on school
property during regular school hours or during school-sponsored activities, the contractor shall provide
certification of whether any individual who will provide such services has been convicted of any violent
felony set forth in the definition of barrier crime in subsection A of Va. Code § 19.2-392.02; any offense
involving the sexual molestation, physical or sexual abuse, or rape of a child, or the solicitation of any such
offense; or any crime of moral turpitude.

Any individual making a materially false statement regarding any such offense is guilty of a Class 1
misdemeanor and, upon conviction, the fact of such conviction is grounds for the revocation of the contract
to provide such services and, when relevant, the revocation of any license required to provide such services.
School boards shall not be liable for materially false statements regarding the certifications required by Va.
Code § 22.1-296.1(E),.

Va. Code § 22.1-296.1(E), shall not apply to a contractor or his employees providing services to a school
division in an emergency or exceptional situation, such as when student health or safety is endangered or
when repairs are needed on an urgent basis to ensure that school facilities are safe and habitable, when it is
reasonably anticipated that the contractor or his employees will have no direct contact with students.

For purposes of this certification, “services” means any work performed by an independent contractor
wherein the service rendered does not consist primarily of acquisition of equipment or materials, or the
rental of equipment, materials and supplies.

The contractor is responsible for affirming certification information for his subcontractors.

Pursuant to Va. Code § 22.1-296.1(F), no school board shall award a contract for the provision of services
that require the contractor or his employees to have direct contact with students on school property during
regular school hours or during school-sponsored activities when any individual who provides such services
has been convicted of any violent felony set forth in the definition of barrier crime in subsection A of §
19.2-392.02 or any offense involving the sexual molestation, physical or sexual abuse, or rape of a child,
or the solicitation of any such offense.

Pursuant to Va. Code § 22.1-296.1(G), any school board may award a contract for the provision of services
that require the contractor or his employees to have direct contact with students on school property during
regular school hours or during school-sponsored activities when any individual who provides such services
has been convicted of any felony or crime of moral turpitude that is not set forth in the definition of barrier
crime in subsection A of § 19.2-392.02 and does not involve the sexual molestation, physical or sexual
abuse, or rape of a child, or the solicitation of any such offense, provided that in the case of a felony
conviction, such individual has had his civil rights restored by the Governor.

As part of this submission, the contractor certifies the following:
None of the individuals who will be providing services that require direct contact with

students on school property during regular school hours or during school-sponsored
activities have been convicted of a violent felony set forth in the definition of “barrier
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crime” in Va. Code § 19.2-392.02(A) or an offense involving the sexual molestation,
physical or sexual abuse, or rape of a child, or the solicitation of any such offense;

And (select one of the following)

or

None of the individuals who will be providing services that require direct
contact with students on school property during regular school hours or during
school-sponsored activities have been convicted of any felony or any crime of
moral turpitude.

One or more individuals who will be providing services that require direct
contact with students on school property during regular school hours or during
school-sponsored activities has been convicted of a felony or crime of moral
turpitude that is not set forth in the definition of “barrier crime” in Va. Code §
19.2-392.02(A) and does not involve the sexual molestation, physical or sexual
abuse, or rape of a child, or the solicitation of any such offense. (In the case of a
felony conviction meeting these criteria, the contractor must submit evidence
that the Governor has restored the individual’s%iil/trights.).

Signature of Authorized Representative

Heather Tranen

Printed Name of Authorized Representative

Children’s Literacy Initiative
Printed Name of Vendor
(if different than Representative)
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ATTACHMENT G
FEDERAL CONTRACT PROVISIONS

1. Debarment and Suspension Clause (2 C.F.R. PART 200 APPENDIX II(H))

(1

2

)

“4)

This contract is a covered transaction for purposes of 2 C.F.R. pt. 180 and 2 C.F.R. pt. 3485.
As such, the contractor is required to verify that none of the contractor’s principals (defined
at 2 C.F.R. § 180.995) or its affiliates (defined at 2 C.F.R. § 180.905) are excluded
(defined at 2 C.F.R. § 180.940) or disqualified (defined at 2 C.F.R. § 180.935).

The contractor must comply with 2 C.F.R. pt. 180, subpart C and 2 C.F.R pt. 3485, subpart
C, and must include a requirement to comply with these regulations in any lower tier
covered transaction it enters into.

This certification is a material representation of fact relied upon by the County. If it is
later determined that the contractor did not comply with 2 C.F.R. pt. 180, subpart C
and 2 C.F.R. pt. 3485, subpart C, in addition to remedies available to the County, the
Federal Government may pursue available remedies, including but not limited to suspension
and/or debarment.

The contractor agrees to comply with the requirements of 2 C.F.R. pt. 180, subpart C and 2
C.F.R. pt. 3485, subpart C while this offer is valid and throughout the period of any
contract that may arise from this offer. The contractor further agrees to include a provision
requiring such compliance in its lower tier covered transactions.

2. RESERVED

3. Byrd Anti-Lobbying Clause (2 C.F.R. PART 200 APPENDIX II(I))

(1

2

3)

Contractors who apply or bid for an award of $100,000 or more shall file the
required certification. Each tier certifies to the tier above that it will not and has not used
Federal appropriated funds to pay any person or organization for influencing or attempting
to influence an officer or employee of any agency, a Member of Congress, officer or
employee of Congress, or an employee of a Member of Congress in connection with
obtaining any Federal contract, grant, or any other award covered by 31 U.S.C. § 1352.
Each tier shall also disclose any lobbying with non-Federal funds that takes place in
connection with obtaining any Federal award. Such disclosures are forwarded from tier
to tier up to the recipient who in turn will forward the certification(s) to the awarding
agency.

Required Certification. If applicable, contractors must sign and submit to the agency
the following certification (See the separate Anti-Lobbying Certification attached to the end
of these Terms and Conditions.).

The undersigned certifies, to the best of his or her knowledge and belief, that:

1 No Federal appropriated funds have been paid or will be paid, by or on behalf of the
undersigned, to any person for influencing or attempting to influence an officer or
employee of an agency, a Member of Congress, an officer or employee of
Congress, or an employee of a Member of Congress in connection with the awarding of
any Federal contract, the making of any Federal grant, the making of any Federal loan,
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the entering into of any cooperative agreement, and the extension, continuation,
renewal, amendment, or modification of any Federal contract, grant, loan, or
cooperative agreement.

2 If any funds other than Federal appropriated funds have been paid or will be paid to
any person for influencing or attempting to influence an officer or employee of
any agency, a Member of Congress, an officer or employee of Congress, or an
employee of a Member of Congress in connection with this Federal contract, grant,
loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, “Disclosure Form to Report Lobbying,” in accordance with its
instructions.

3 The undersigned shall require that the language of this certification be included in the
award documents for all subawards at all tiers (including subcontracts, subgrants, and
contracts under grants, loans, and cooperative agreements) and that all subrecipients
shall certify and disclose accordingly.

This certification is a material representation of fact upon which reliance was placed when
this transaction was made or entered into. Submission of this certification is a prerequisite
for making or entering into this transaction imposed by section 1352, title 31, U.S. Code.
Any person who fails to file the required certification shall be subject to a civil penalty of
not less than $10,000 and not more than $100,000 for each such failure.

The Contractor, certifies or affirms the truthfulness and accuracy of each statement of its
certification and disclosure, if any. In addition, the Contractor understands and agrees that
the provisions of 31 U.S.C. Chap. 38, Administrative Remedies for False Claims and
Statements, apply to this certification and disclosure, if any.

4. Termination of Cause and Convenience (2 C.F.R. PART 200 APPENDIX II(B))
The County reserves the right to cancel and terminate any resulting contract, in part or in whole,
without penalty, upon 60 days written notice to the contractor. In the event the initial contract period is
for more than 12 months, the resulting contract may also be terminated by the contractor, without
penalty, after the initial 12 months of the contract period upon 60 days written notice to the other
party. Any contract cancellation notice shall not relieve the contractor of the obligation to deliver
and/or perform on all outstanding orders issued prior to the effective date of cancellation.

5. Contract Work Hours and Safety Standards Act (2 C.F.R. PART 200 APPENDIX II(E)) (40
U.S.C. 3701-3708; 29 C.F.R. 5.5(b))
Required in all contracts over $100K utilizing mechanics or laborers (as defined in 40
US.C§s3701)

(1
2

3)

The contractor shall comply with 40 U.S.C. 3702 and 3704, as supplemented by Department
of Labor regulations (29 C.F.R. Part 5), as applicable.

Overtime requirements. No contractor or subcontractor contracting for any part of the
contract work which may require or involve the employment of laborers or mechanics
shall require or permit any such laborer or mechanic in any workweek in which he or she
is employed on such work to work in excess of forty hours in such workweek unless such
laborer or mechanic receives compensation at a rate not less than one and one-half times
the basic rate of pay for all hours worked in excess of forty hours in such workweek.
Violation, liability for unpaid wages,; liquidated damages. In the event of any
violation of the clause set forth in paragraph (2) of this section the contractor and any
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subcontractor responsible therefor shall be liable for the unpaid wages. In addition, such
contractor and subcontractor shall be liable to the United States (in the case of work
done under contract for the District of Columbia or a territory, to such District or to
such territory), for liquidated damages. Such liquidated damages shall be computed
with respect to each individual laborer or mechanic, including watchmen and guards,
employed in violation of the clause set forth in paragraph (2) of this section, in the
sum of $27 for each calendar day on which such individual was required or
permitted to work in excess of the standard workweek of forty hours without payment of
the overtime wages required by the clause set forth in paragraph (2) of this section.

(4) Withholding for unpaid wages and liquidated damages. The County shall upon its own
action or upon written request of an authorized representative of the Department of Labor
withhold or cause to be withheld, from any moneys payable on account of work performed
by the contractor or subcontractor under any such contract or any other Federal contract
with the same prime contractor, or any other federally-assisted contract subject to the
Contract Work Hours and Safety Standards Act, which is held by the same prime
contractor, such sums as may be determined to be necessary to satisfy any liabilities
of such contractor or subcontractor for unpaid wages and liquidated damages as
provided in the clause set forth in paragraph (3) of this section.

(5) Subcontracts. The contractor or subcontractor shall insert in any subcontracts the
clauses set forth in paragraph (2) through (5) of this section and also a clause requiring
the subcontractors to include these clauses in any lower tier subcontracts. The prime
contractor shall be responsible for compliance by any subcontractor or lower tier
subcontractor with the clauses set forth in paragraphs (2) through (5) of this section.

6. Clean Air Act and the Federal Water Pollution Control Act Clauses (2. C.F.R. PART 200
APPENDIX II(G))

(1) The contactor agrees to comply with all applicable standards, orders or regulations issued
pursuant to the Clean Air Act, as amended, 42 U.S.C. § 7401 et seq.

(2) The contractor agrees to report each violation to the County and understands and agrees
that the County will, in turn, report each violation as required to assure notification to
the Department of Education, and the appropriate Environmental Protection Agency
Regional Office.

(3) The contractor agrees to include these requirements in each subcontract exceeding
$150,000 financed in whole or in part with Federal assistance provided by the Department
of Education.

(4) The contractor agrees to comply with all applicable standards, orders, or regulations
issued pursuant to the Federal Water Pollution Control Act, as amended, 33 U.S.C.
1251 et seq.

(5) The contractor agrees to report each violation to the County and understands and agrees
that the County will, in turn, report each violation as required to assure notification to
the Department of Education, and the appropriate Environmental Protection Agency
Regional Office.

(6) The contractor agrees to include these requirements in each subcontract exceeding
$150,000 financed in whole or in part with Federal assistance provided by the Department
of Education.

7. Legal/Contractual/Administrative Remedies for Breach (2 C.F.R. Part 200,
APPENDIX 1I(A))
DEFAULT: In case of failure to deliver goods or services in accordance with the contract terms and
conditions, the County, after due oral or written notice, may procure them from other sources and
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hold the contractor responsible for any resulting additional purchase and administrative costs. This
remedy shall be in addition to any other remedies which the County may have.

Equal Employment Opportunity Clause (2 C.F.R. PART 200 APPENDIX II(C))
During the performance of this contract, the contractor agrees as follows:

(1

(@)

(€))

“

&)

(6)

The contractor will not discriminate against any employee or applicant for employment
because of race, color, religion, sex, sexual orientation, gender identity, or national origin.
The contractor will take affirmative action to ensure that applicants are employed, and that
employees are treated during employment without regard to their race, color, religion, sex,
sexual orientation, gender identity, or national origin. Such action shall include, but not be
limited to the following:

Employment, upgrading, demotion, or transfer; recruitment or recruitment advertising;
layoff or termination; rates of pay or other forms of compensation; and selection for
training, including apprenticeship. The contractor agrees to post in conspicuous places,
available to employees and applicants for employment, notices to be provided setting forth
the provisions of this nondiscrimination clause.

The contractor will, in all solicitations or advertisements for employees placed by or on
behalf of the contractor, state that all qualified applicants will receive consideration for
employment without regard to race, color, religion, sex, sexual orientation, gender identity,
or national origin.

The contractor will not discharge or in any other manner discriminate against any
employee or applicant for employment because such employee or applicant has inquired
about, discussed, or disclosed the compensation of the employee or applicant or another
employee or applicant. This provision shall not apply to instances in which an employee
who has access to the compensation information of other employees or applicants as a part
of such employee's essential job functions discloses the compensation of such other
employees or applicants to individuals who do not otherwise have access to such
information, unless such disclosure is in response to a formal complaint or charge, in
furtherance of an investigation, proceeding, hearing, or action, including an investigation
conducted by the employer, or is consistent with the contractor's legal duty to furnish
information.

The contractor will send to each labor union or representative of workers with which he
has a collective bargaining agreement or other contract or understanding, a notice to be
provided advising the said labor union or workers' representatives of the contractor's
commitments under this section, and shall post copies of the notice in conspicuous places
available to employees and applicants for employment.

The contractor will comply with all provisions of Executive Order 11246 of
September 24, 1965, and of the rules, regulations, and relevant orders of the Secretary
of Labor.

The contractor will furnish all information and reports required by Executive Order 11246
of September 24, 1965, and by rules, regulations, and orders of the Secretary of Labor, or
pursuant thereto, and will permit access to his books, records, and accounts by the
administering agency and the Secretary of Labor for purposes of investigation to ascertain
compliance with such rules, regulations, and orders.
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(7) In the event of the contractor's noncompliance with the nondiscrimination clauses of this
contract or with any of the said rules, regulations, or orders, this contract may be canceled,
terminated, or suspended in whole or in part and the contractor may be declared ineligible
for further Government contracts or federally assisted construction contracts in accordance
with procedures authorized in Executive Order 11246 of September 24, 1965, and such
other sanctions may be imposed and remedies invoked as provided in Executive Order
11246 of September 24, 1965, or by rule, regulation, or order of the Secretary of Labor, or
as otherwise provided by law.

(8) The contractor will include the portion of the sentence immediately preceding paragraph
(1) and the provisions of paragraphs (1) through (8) in every subcontract or purchase order
unless exempted by rules, regulations, or orders of the Secretary of Labor issued pursuant
to section 204 of Executive Order 11246 of September 24, 1965, so that such provisions
will be binding upon each subcontractor or vendor. The contractor will take such action
with respect to any subcontract or purchase order as the administering agency may direct
as a means of enforcing such provisions, including sanctions for noncompliance:

Provided, however, that in the event a contractor becomes involved in, or is threatened
with, litigation with a subcontractor or vendor as a result of such direction by the
administering agency, the contractor may request the United States to enter into such
litigation to protect the interests of the United States.

The applicant further agrees that it will be bound by the above equal opportunity clause
with respect to its own employment practices when it participates in federally assisted
construction work: Provided, That if the applicant so participating is a State or local
government, the above equal opportunity clause is not applicable to any agency,
instrumentality or subdivision of such government which does not participate in work on or
under the contract.

The applicant agrees that it will assist and cooperate actively with the administering
agency and the Secretary of Labor in obtaining the compliance of contractors and
subcontractors with the equal opportunity clause and the rules, regulations, and relevant
orders of the Secretary of Labor, that it will furnish the administering agency and the
Secretary of Labor such information as they may require for the supervision of such
compliance, and that it will otherwise assist the administering agency in the discharge of
the agency's primary responsibility for securing compliance.

The applicant further agrees that it will refrain from entering into any contract or contract
modification subject to Executive Order 11246 of September 24, 1965, with a contractor
debarred from, or who has not demonstrated eligibility for, Government contracts and
federally assisted construction contracts pursuant to the Executive Order and will carry out
such sanctions and penalties for violation of the equal opportunity clause as may be
imposed upon contractors and subcontractors by the administering agency or the Secretary
of Labor pursuant to Part II, Subpart D of the Executive Order. In addition, the applicant
agrees that if it fails or refuses to comply with these undertakings, the administering agency
may take any or all of the following actions: Cancel, terminate, or suspend in whole or in
part this grant (contract, loan, insurance, guarantee); refrain from extending any further
assistance to the applicant under the program with respect to which the failure or refund
occurred until satisfactory assurance of future compliance has been received from such
applicant; and refer the case to the Department of Justice for appropriate legal proceedings.
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9.

Clauses Required by 2 C.F.R. PART 200 APPENDIX II(D)
Required for certain construction contracts over $2K

(1) To the extent applicable, all transactions regarding this contract shall be done in
compliance with the Davis-Bacon Act (40 U.S.C. 3141- 3144, and 3146-3148) and the
requirements of 29 C.F.R. pt. 5. The contractor shall comply with 40 U.S.C. 3141-3144,
and 3146-3148 and the requirements of 29 C.F.R. pt. 5 as applicable.

(2) The contractor shall pay wages to laborers and mechanics at a rate not less than the
prevailing wages specified in a wage determination made by the Secretary of Labor.

(3) The contractor shall pay wages not less than once a week.

(4) The contractor shall comply with the Copeland Anti-Kickback Act (40 U.S.C. 3145), 18
U.S.C. 874, and the requirements of 29 CFR Part 3 as applicable, which are incorporated
by reference into this contract.

(5) Subcontracts. The contractor or subcontractor shall insert in any subcontracts the clauses
of this section and such other clauses as the Department of Education may by appropriate
instructions require, and also a clause requiring the subcontractors to include these clauses
in any lower tier subcontracts. The prime contractor shall be responsible for the
compliance by any subcontractor or lower tier subcontractor with all of these contract
clauses.

(6) Breach. A breach of these contract clauses may be grounds for termination of the contract,
and for debarment as a contractor and subcontractor as provided in 29 C.F.R. § 5.12.

10. Rights to Inventions Made Under a Contract or Agreement Clause (2 C.F.R. PART 200

11.

APPENDIX II(F))

The contractor will comply with the requirements of 37 C.F.R. Part 401 (Rights to Inventions
Made by Nonprofit Organizations and Small Business Firms Under Government Grants,
Contracts and Cooperative Agreements), and any implementing regulations issued by the
Department of Education.

Access to Records

The following access to records requirements apply to this contract:

(1) The contractor agrees to provide the County, the Department of Education, the Comptroller

General of the United States, or any of their authorized representatives access to any books,
documents, papers, and records of the Contractor which are directly pertinent to this
contract for the purposes of making audits, examinations, excerpts, and transcriptions.

(2) The contractor agrees to permit any of the foregoing parties to reproduce by any means
whatsoever or to copy excerpts and transcriptions as reasonably needed.
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12.

13.

14.

15.

(3) The contractor agrees to provide the Department of Education or its authorized
representatives access to construction or other work sites pertaining to the work being
completed under the contract.

Department of Education Seal, Logo, and Flags

The contractor shall not use the Department of Education seal(s), logos, crests, or reproductions of
flags or likenesses of Department of Education agency officials without specific Department of
Education pre-approval.

Compliance with Federal Law, Regulations, and Executive Orders

This is an acknowledgement that Department of Education financial assistance will be used to fund
all or a portion of the contract. The contractor will comply with all applicable Federal law,
regulations, executive orders, and Department of Education policies, procedures, and directives.
No Obligation by Federal Government

The Federal Government is not a party to this contract and is not subject to any obligations or
liabilities to the non-Federal entity, contractor, or any other party pertaining to any matter resulting
from the contract.

Program Fraud and False or Fraudulent Statements or Related Acts

The contractor acknowledges that 31 U.S.C. Chap. 38 (Administrative Remedies for False Claims
and Statements) applies to the Contractor’s actions pertaining to this contract.
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ANTI-LOBBYING CERTIFICATION
Byrd Anti-Lobbying Clause (2 C.F.R. PART 200 APPENDIX 11(1))

Contractors who apply or bid for an award of $100,000 or more shall file the required certification. Each
tier certifies to the tier above that it will not and has not used Federal appropriated funds to pay any person
or organization for influencing or attempting to influence an officer or employee of any agency, a Member
of Congress, officer or employee of Congress, or an employee of a Member of Congress in connection with
obtaining any Federal contract, grant, or any other award covered by 31 U.S.C. § 1352. Each tier shall also
disclose any lobbying with non-Federal funds that takes place in connection with obtaining any Federal
award. Such disclosures are forwarded from tier to tier up to the recipient who in turn will forward the
certification(s) to the awarding agency.

Required Certification. If applicable, contractors must sign and submit to the agency the following
certification.

The undersigned certifies, to the best of his or her knowledge and belief, that:

No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, loan, or cooperative agreement.

If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard Form-
LLL, “Disclosure Form to Report Lobbying,” in accordance with its instructions.

The undersigned shall require that the language of this certification be included in the award documents for
all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly.

This certification is a material representation of fact upon which reliance was placed when this transaction
was made or entered into. Submission of this certification is a prerequisite for making or entering into this
transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required
certification shall be subject to a civil penalty of not less than $10,000 and not more than $100,000 for
each such failure.
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The Contractor, certifies or affirms the truthfulness and accuracy of each statement of its certification and
disclosure, if any. In addition, the Contractor understands and agrees that the provisions of 31 U.S.C. Chap.
38, Administrative Remedies for False Claims and Statements, apply to this certification and disclosure, if

. o

Signature of Contractor’s Authorized Official

Heather Tranen Strategic Partnerships Manager
Name and Title of Contractor’s Authorized Official

Printed Name of Offeror
(if different than Representative)
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Heather Tranen Strategic Partnerships Manager


ATTACHMENT H

21 Title I Schools: Henrico County

Adams Elementary:

600 S Laburnum Avenue
Henrico, VA 23223

Arthur Ashe Elementary
1001 Cedar Fork Road
Henrico, VA 23223
Baker Elementary

6651 Willson Road
Henrico, VA 23231

Donahoe Elementary
1801 Graves Road
Sandston, VA 23150

Dumbarton Elementary
9000 Hungary Spring Road
Henrico, VA 23228

Fair Oaks Elementary

201 Jennings Road
Highland Springs, VA 23075

Glen Lea Elementary
3909 Austin Avenue
Henrico, VA 23222

Harvie Elementary
3401 Harvie Road
Henrico, VA 23223

Highland Springs Elementary
600 Pleasant Street
Highland Springs, VA 23075

Holladay Elementary
7300 Galaxie Road

Henrico, VA 23228

Johnson Elementary

5600 Bethlehem Road
Henrico, VA 23230

Laburnum Elementary
500 Meriwether Avenue
Henrico, VA 23222
Lakeside Elementary
6700 Cedar Croft Street
Henrico, VA 23228

Longan Elementary

9200 Mapleview Ave.
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https://www.google.com/maps/place/R+C+Longan+Elementary+School/@37.6414733,-77.5469756,15z/data=!4m5!3m4!1s0x0:0xcbf0537a51abd7e3!8m2!3d37.6414733!4d-77.5469756

Henrico, Va. 23294

Longdale Elementary
9500 Norfolk Street
Glen Allen, VA 23060

Montrose Elementary
2820 Williamsburg Road
Henrico, VA 23231

Ratcliffe Elementary
2901 Thalen Street
Henrico, VA 23223

Ridge Elementary
Three Chopt Road
Henrico, VA 23229

Sandston Elementary
7 Naglee Avenue
Sandston, VA 23150

Seven Pines
301 Beulah Road
Sandston, Va. 23150

Ward Elementary
3400 Darbytown Road
Henrico, VA 23231
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https://henricoschools.us/elementary-schools/_wp_link_placeholder

ATTACHMENT I
SAMPLE CONTRACT

Non-Professional Services Contract
Contract No. [#]

This Non-Professional Contract (this “Contract”) entered into this [#] day of [month] 20[##], by
[Offeror’s Name] (the “Contractor”) and the County School Board of Henrico County, Virginia
(“HCPS”).

WHEREAS HCPS has awarded the Contractor this Contract pursuant to Request for Proposals No. [#],
as modified by [list addenda with dates separated by commas] (the “Request for Proposals™), for [subject
matter of the RFP].

WITNESSETH that the Contractor and HCPS, in consideration of the mutual covenants, promises and
agreements herein contained, agree as follows:

SCOPE OF CONTRACT: The Contractor shall provide the services to the HCPS as set forth in the
Contract Documents.

COMPENSATION: The compensation HCPS will pay to the Contractor under this Contract shall be
[insert information, referenced document, matrix, etc.].

CONTRACT TERM: The Contract term shall be for a period of [number] year[s] beginning [date] and
ending [date]. [The County or HCPS] may renew the Contract for up to [number] [number]-year terms
giving 30 days’ written notice before the end of the term unless Contractor has given [the County or
HCPS] written notice that it does not wish to renew at least 180 days before the end of the term.

CONTRACT DOCUMENTS: This Contract hereby incorporates by reference the documents listed
below (the “Contract Documents™) which shall control in the following descending order:

This Non-Professional Services Contract between HCPS and Contractor.

The General Contract Terms and Conditions included in the Request for Proposals.
The Negotiated Modifications (Exhibit [letter]).

Contractor’s Best and Final Offer dated [date] (Exhibit [letter]).

Contractor’s Original Proposal dated [date] (Exhibit [letter]).

The Scope of Services included in the Request for Proposals.

SNk W=
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IN WITNESS WHEREOF, the parties have caused this Contract to be duly executed intending to be

bound hereby.
[Contractor Name] County School Board of Henrico County,
Virginia
[Address] 406 Dabbs House Road
[City,% Henrico, VA 23223
Signature Signature

Heather Tranen

Printed Name and Title

1/29/24

Purchasing Director

Date

Date
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Heather Tranen
Heather Tranen

Heather Tranen
1/29/24


Children's Literacy Initiative

Improving Elementary Literacy Outcomes Through Onsite Coaching: Henrico County Public Schools have
demonstrated a commitment to enhancing literacy and math outcomes for children by making coaching
support available to all elementary schools. The strength of that commitment is evident in your proactive
approach to finding additional means of support for schools with vacancies. Facilitated by our team of teaching
and learning experts, CLI proposes a partnership that will develop teachers and leaders in literacy instruction
and strengthen student engagement across all subject areas by developing teacher practice in cultivating joy,
affirming identity, and responding to the social-emotional needs of all children. Learn more about our coaching
sessions below:

» Coaching sessions center on fostering an inclusive and rigorous learning environment, which is essential
for creating a safe, welcoming, and supportive learning space for all children to thrive socially and
academically. We will provide educators with strategies to create an environment that values.

» Coaching sessions equip educators with the tools and strategies to ensure that assessments are aligned
with standards and learning goals, unbiased, and culturally responsive. We will explore ways to assess
children's knowledge, skills, and understanding fairly and equitably, regardless of their background or
circumstances while maintaining high academic expectations and the belief that all children can reach
those expectations.

» Coaching sessions integrate a focus on linguistic liberation, which involves creating an environment where
all children can use their home language, dialects, and cultural expressions without fear of judgement,
while supporting their learning and the learning of others. We will explore ways to integrate children's
language and culture into instruction and assessments, promoting children's linguistic and cultural
identities.

» Coaching sessions focus on differentiating instruction based on knowing your children well. We will provide
strategies to help educators understand their children's strengths, interests, and needs. This will enable
educators to tailor instruction to meet individual children's needs.

Capacity Building through Peer Coaching: CLI supports school and system leaders in diagnosing and
strengthening literacy instruction so that every child can experience mastery, success, and the freedom to
create their own future. CLI's Core Service Model provides a structure for consistent data gathering that allows
us to focus on the most important research-based activities that impact children’s learning and to measure if
our approach is working systemically. The cyclical process consists of four phases: Discovery, Vision Setting &
Strategic Planning, Support & Capacity Building, and Stepbacks; it will repeat across the school year for
ongoing progress monitoring. Each phase plays a critical role in driving meaningful progress and achieving our
shared goals. Throughout our partnership, we will engage school and systems leaders with learning
experiences grounded in the Core Service Model. This will serve as the bridge to explicitly transfer structural
knowledge by promoting skill development, active participation, application of knowledge, and continuous
feedback to directly apply their learning in a meaningful context. At the heart of our service model is a
research-backed structure for school improvement designed to empower school leaders not only within the
confines of our partnership but as a versatile tool that can be employed independently to bolster and guide any
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Children's Literacy Initiative
improvement efforts across diverse educational landscapes.

Fulfillment of RFP Operational Requirements and Impact Monitoring: CLI guarantees coaching services during
regular school hours, adherence to the HCPS school calendar, and flexibility to adjust coaching service
days/hours based on district needs. Our proposal will commence with a four-day, district-level Discovery,
which will provide a diagnostic analysis of the state of instruction and the roadmap for our coaching
engagement across identified schools. CLI utilizes a web-based system, Monday.com, to track our partnership
deliverables and can provide real-time updates to district partners on our progress towards our coaching goals
as well as analysis of teacher and leader feedback on the coaching sessions and instructional diagnostics
utilizing our Framework for Teaching and Learning. This facilitates informed decision-making and integration of
coaching insights into the School Quality Plan. We are a national organization that has years of experience
hiring and matching place-based coaches to embed in district partnerships. Our proposal assumes the
utilization of a Virginia-based coach to support the work, minimize travel costs, and maximize impact
investment. CLI's approach prioritizes clear communication, adaptability, and alignment with HCPS guidelines,
reflecting our dedication to supporting and enhancing the overall quality of education in the district.
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Children's Literacy Initiative

Pursuant to Section VI of the RFP, Children’s Literacy Initiative certifies the following:
1.CLI has not defaulted on any government contract in the last five years.
2.No government agency has terminated a contract for cause with CLI in the last five years.
3.Neither CLI nor any of its officers, directors, partners, or owners are currently barred from participating in
any procurements by any federal, state, or local government body.
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Children's Literacy Initiative

At CLI, we have combined our expertise in culturally sustaining pedagogy and literacy instruction to create a
comprehensive and independently validated Early Childhood Education Professional Development (PD)
Program that accelerates children’s learning and development while cultivating joy, embracing and affirming
identity, and responding to the social and emotional needs children bring into classrooms every day. At CLI,
we believe that every child deserves and benefits from high-quality literacy instruction and experiences. When
children have access to excellent instruction, they become part of a learning environment that fosters equity,
infuses joy in learning, and introduces them to who they are and can become through literature. Such an
environment celebrates, encourages, and supports all children in meeting and exceeding their fullest potential.

Acknowledged by the American Institutes of Research, CLI earned the prestigious Standard Without
Reservation award and a “Tier 3 Promising” effectiveness score from the What Works Clearinghouse,
solidifying its position as the gold standard in the industry. The study took place across three academic years:
2016-17 (year 1), 2017-18 (year 2), and 2018-19 (year 3). The CLI intervention involved three components:

» Development of Instructional Lead Teachers as Mentors and Models: CLI selected K-3 teachers from
each participating school and trained them as instructional lead teachers (ILTs) to serve as mentors and
develop model classrooms in which fellow teachers could observe best practices. Each ILT was assigned
a specific topic of focus (e.g., Reading Workshop, Intentional Read Aloud, or small group instruction) and
received additional coaching and training on that focus.

« Instructional Leadership Development: CLI held school-level leadership team meetings and district-level
meetings with principals and district administrators to help them understand CLI's work and involve them
with the progress monitoring of teacher and student literacy practice as well as develop their own literacy
practice.

The American Institutes of Research (AIR) report on a randomized control trial evaluation of CLI’s i3 Validation
project found statistically significant results for CLI'S impact on teacher practice and student learning. In
Denver, in each of the first two years of the initiative, SPF data demonstrated stronger gains in student
achievement in schools receiving CLI services when compared to control schools not receiving services
(complete analysis is attached).

AIR has surveyed teachers in CLI-served schools as part of the project. Overall, teachers involved in the
project report that CLI services are having a positive impact on their professional development. In particular,
teachers report the following:

» 90% of teachers agree that CLI coaching has had a positive impact on their professional development

94% of teachers agree they use CLI strategies in their classrooms

93% of teachers agree their CLI coach helps promote a positive learning environment

89% of teachers find the feedback they receive from their CLI coach to be helpful

93% of teachers agree that they have a good relationship with their CLI coach

96% of teachers agree that they are comfortable receiving critical feedback
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Children's Literacy Initiative

Additionally, one Denver Public Schools leader’s request to continue our services drives home the impact we
can make:

“Based on the success of the partnership and the student learning results, we are requesting a continuation of
services across the six schools. We believe that the work will continue to accelerate teacher practice and
student achievement in these schools. We also believe this network of schools can be used as a model for
embedded professional development that can be scaled across the district.”

Leaders and teachers consistently emphasize the positive impact of CLI, noting increased student
engagement and a strengthened sense of community among children. Recent data from the 2021-22 school
year, collected from CLI-supported educators in Elizabeth and Passaic, further underscores the success of our
approach.
» Workshops: 88% of CLI-supported educators affirmed their capability to implement best practices in
teaching.
» Coaching: CLI coaching emerged as the primary support contributing to their professional growth.
» Materials: 94% of CLI educators agreed that the books are accurate, affirming, and inclusive. 96% of CLI
educators acknowledged that the books contribute to children's sense of belonging, critical thinking, joy,
engagement, and an increased appreciation for reading.

Our hiring and internal professional development practices ensure that staff members possess in-depth
knowledge of the content and pedagogy and the curricula used by our partners as well as an understanding of
the effective school improvement processes. When selecting employees who will work with partners, CLI
tailors its staffing to provide a balanced team with the appropriate experience to address the unique needs of
our partners. Credentials might include:
« Completion of a master’s degree in educational leadership or comparable subject area
» Experience training and coaching teachers and administrators
« Proven ability to plan and execute staff development grounded in the philosophy of adult learning
« ESL/Bilingual Certification
 Principal Certification
» 10 years teaching and/or administrator experience in a K-12 setting
» Experience supporting teachers in high needs school communities
» Knowledge of the theoretical and practical objectives, and practices of educational planning and
development
» Knowledge of the techniques, procedures, and component parts of a long-range educational plan including
needs assessment, action planning, implementation, and evaluation
« Knowledge of the principles and practices of both educational program delivery and educational
management and administration

Children’s Literacy Initiative holds the following memberships and professional affiliations:
ASCD - Association for Supervision and Curriculum Development

ILA — International Literacy Association — Learning Forward

NAEYC — National Association for the Education of Young Children
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NBCDI — National Black Child Development Institute
IDA — International Dyslexia Association

ALA — American Library Association

NABE — National Association for Bilingual Education
NCTE — National Council for Teachers of English
NEA — National Education Association

Title 1 School Support Approach and Project Examples

Our track record of similar projects and impact in Title 1 schools (shown below) show that our efforts to drive
student learning outcomes build capacity for both instructional staff and site-based leaders.

Coaching Projects and Their Impact

Audience: Over 100 general education teachers and leaders in nine schools including bilingual educators and
leaders in six school, 20+ administrators and district staff, 2,000+ children

Schools Served:
« Initially, six schools in grades K-3 through the i3 Investing in Innovation Grant (2017-2020)
- Expanded to an additional eight schools during the second year of the i3 Grant
« Currently serving each of the 26 district schools, supporting bilingual, special education, and general
education classrooms

Project Components: Combination of transformational coaching, professional development seminars,
instructional leadership efforts, collaboration with district literacy coaches, and specific initiatives tailored to
support general education and bilingual education.
« i3 Investing in Innovation Grant (2017-2020):
o Supported six schools in grades K-3 with best literacy practices in general and bilingual classrooms
o Ongoing professional development for central office personnel, school-based coaches, and families
« Current Initiatives:
o Transformational coaching involving 1:1 and small group coaching for educators focused on classroom
ecology, small group instruction, independent work time, and independent reading
o Professional development seminars in reading and foundational skills, core habits of lesson design
o Instructional leadership efforts through principal coaching, principal meetings, data analysis, and
school-based leadership team meetings.
o Collaboration and professional development with district literacy coaches to enhance coaching impact
and build sustainability in the district.
« Bilingual Education Support:
o Supported all Elizabeth schools engaged in a Transitional Bilingual Program
o Supported six elementary schools in grades K-5 during the 22-23 school year
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o Enhanced teaching and learning experiences of over 50 bilingual educators, including 20

administrators and district staff, and over 1,000 children
» Bilingual Education Initiatives:

o Instructional improvement efforts involving 1:1 coaching for bilingual educators in Elizabeth Public
Schools Transitional Bilingual Program focused on all components of Spanish and English literacy
instruction

o Supporting the implementation of Reader’'s Workshop and Guided Reading using district-adopted
curriculum resources (HMH) and CLI-curated mentor texts in Transitional Bilingual Classrooms.

o Supporting bilingual teachers in analyzing classroom data

o Instructional leadership efforts through principal and vice-principal meetings focusing on district literacy
goals

o Curating materials and supplying classrooms to ensure access to high-quality, grade-level appropriate,
and culturally sustaining materials in Spanish and English

Audience: School leaders, literacy coaches, and teachers districtwide in Omaha Public Schools

Project Services:

» Cross-sector review of eight schools literacy instruction using CLI's Teaching and Learning Framework

» Shaped the district's strategy for developing instructional leaders

« Influenced decisions on systems, coaching, and development to enhance leadership capacity

» Collaborated on literacy tools aligned with the Science of Reading and standards, supporting foundational
skills instruction

« Ongoing professional development, tailored training, and coaching for school leaders, literacy coaches,
and teachers

« Job-embedded professional development, training, and coaching support to school-based Literacy
Leaders

Results:
» 80% of leaders surveyed agreed CLI's support, coaching, and development supported them in improving
practices
» 100% of leaders reported that their content knowledge in literacy instruction and instructional leadership
had improved over the course of the year because of the support from CLI
» 100% of leaders agreed that their knowledge of effective coaching and facilitating adult learning and
development increased over the course of the school year because of working with CLI

Audience: 250 teachers, 22 administrators, and over 5,700 children

Schools Served: Within 15 elementary schools in Passaic Public Schools with support for grades K-5, general,
bilingual, and special education
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Project Components: CLI has been a trusted partner of Passaic Public Schools for the last eight years. Our
staff of up to 12 Literacy Instructional Leaders have provided support to all bilingual and general education
literacy educators in grades K-5. We enhanced the teaching and learning experiences through several
strategic initiatives, including:
« Instructional improvement efforts:
o 1:1 coaching for educators focused on all components of literacy instruction.

Implementation of a Dual Language Program:
o Supporting the rollout and implementation of a new curriculum, CKLA Caminos, in participating K-3
Dual Language programs, K-5 bilingual, and general education classrooms.
» Synchronous and Asynchronous Professional Development seminars:
o Topics Include: balanced literacy, reading and writing foundational skills, and core habits of lesson
design.
» Design and Implementation of a Summer Curriculum:
o Synchronous and asynchronous for grades K-5 in English and Spanish, providing reading, writing, and
foundational skills lessons with an at-home component.
« Instructional Leadership Development:
o Principal coaching, principal meetings, and school-based leadership team meetings.
» Collaboration with district stakeholders:
o Design, development, and curation of K-3rd grade mentor text collections in Spanish and English to
promote access to diverse texts.
» Professional development and coaching support during remote learning:
o Implementation of synchronous and asynchronous reading and writing lessons, strategies for
engagement in a virtual learning community, especially during the COVID safety protocols.
» Professional Development and Coaching in special education classrooms:
o Support focused on small group instruction, increased stamina and joy during independent reading,
and transfer of reading skills and strategies to student-selected texts.

Results/Objective Data:

« Instructional improvement efforts that include successful 1:1 coaching for educators focused on all
components of literacy instruction Implementation of a Dual Language Program, as well as supporting the
rollout and implementation of a new curriculum, CKLA Caminas, in participating K-3 Dual Language
programs, K-5 bilingual and general education classrooms

« Meaningful collaboration with district stakeholders, the design, development, and curation of K-3rd grade
mentor text collections in Spanish and English to promote access to diverse texts as “mirrors and windows”
to celebrate children’s sense of identity and representation in authentic, quality literature

» 16% increase over the course of the school year in the percentage of CLI-supported educators who
reported that they have increased their ability to cultivate strong relationships with students by building a
community of learners centered on positive identity and joy

» CLI-supported educators listed “CLI coaching” as the number one support that contributed to their ability to
grow professionally
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» 88% of CLI-supported educators agreed that they’re capable of implementing best practices in their
teaching

» 96% of CLI-educators agreed that the books help children feel a sense of belonging, build criticality and
intellect, experience joy, increase engagement and help build appreciation for reading

Passaic 3rd Grade ELA State Assessment Data (2015 to 2019)

» State ELA student assessment data from Passaic City School District suggests that a robust, multiyear and
district-wide partnership with CLI helps moves students out of the lowest performance tiers and into
proficiency at a much higher percentage than “business-as-usual."

» From the year before CLI's partnership with Passaic City School District to the 2018-19 school year, the
percentage of 3rd grade students reaching proficiency on state literacy assessments increased by 15
percentage points (14% to 29%), which is over twice the growth when compared to 3rd grade students in
the state of New Jersey overall, who saw an increase of six percentage points (44% to 50%)*.

« From the year before CLI's partnership with Passaic City School District to the 2018-19 school year, the
percentage of 3rd grade students scoring in the lowest performance tier on state literacy assessments
decreased by 9 percentage points (38% to 29%), which significantly outpaced the decrease seen in 3rd
grade students in the state of New Jersey overall, who saw a decrease of one percentage point (15% to
14%)*.

*Excludes Passaic Gifted and Talented due to late formation of the school

Passaic Leader Feedback:

“Here in Passaic, CLI has helped transform the culture around early literacy instruction, so our general
education and bilingual teachers feel supported and empowered in their efforts to get students reading at
grade level. CLI is currently building sustainability in Passaic with the additional support of our curriculum

rollout. Our partnership has provided school-based leaders, central office directors and supervisors, as well as
teachers with the collaborative opportunities that are critical to fostering the broad adoption and ownership of
the early literacy strategies and practices critical for effective instruction.” - Dr. Gloria Vargas, Director of
Bilingual/ESL and World Languages

Audience: District stakeholders (superintendents, principals, teachers, literacy specialists)

Schools Served:
e 120 SDP schools overall in 10 networks

Project Components:
Professional development on Foundational Skills provided since 2015
Employed up to 120 FTE Early Literacy Specialists and 15 PT contracted Professional Developers during

early years

Employed 57 FTE Early Literacy Specialists in the final year

Teachers and coaches trained in Scarborough’s Reading Rope and Foundations (phonics program for K-
2)
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» Coaching focused on systematic, explicit, and direct phonics program, using student data for effective
lessons

» Support for Tier 1 instruction, understanding components of The Science of Reading through small group
instruction

» Project supported K-5 with 1:1 and small group coaching, leadership support, district Literacy Lead
trainings, Lab Site Days, coaching, and internal professional development for CLI Early Literacy Specialists

Details of Methods/Results with Data:

» STAR Early Literacy assessment data focused on Foundational Skills coaching

» 96% of schools saw an increase in the percentage of students performing at or above reading benchmarks
between Fall and Spring

» 15 percentage point increase on average of the percentage of students per school performing at or above
reading benchmarks between Fall and Spring

» 10 percentage point decrease on average of the percentage of students per school in the highest reading
support tier between Fall and Spring

See Appendix for:
« Additional Impact Data
» Documentation related to Demonstrated Effectiveness including SEL-related Survey Data, SEL Workshop
Example, and General Impact Data
« SEL-related Survey Data
« Oct2022 CIS OPS.pptx
» Client Reference Form

- Additional Past Partnerships
An example of staff we would include in our partnership with Henrico includes (resumes attached):

(Chief Executive Officer) is a renowned leader in public education and an early adopter
and passionate advocate of the Science of Reading. Prior to joining CLI, Dr. Greene served over 37 years in
public education as a classroom teacher, school principal, Director of Staff Development, Deputy
Superintendent of Instructional Services, and most recently as the Superintendent of Duval County Public
Schools (DCPS), the 20th-largest school district in the nation. In 2021, Dr. Greene led DCPS to be an early
and successful adopter of the Science of Reading, leading to her district becoming a benchmark for other
schools. A champion of children, families and educators, Dr Greene oversaw many transformative changes at
DCPS, increasing schools across the distrcit to “A” ratings, removing all schools from the states turnaround
list, cutting the number of low-performing schools by more than half, and leading the transition to remote
learning during the Covid-19 pandemic. Dr. Greene's exceptional leadership expertise at the school district
level, her unwavering dedication to childhood literacy, acumen in resource development, and profound
commitment to equity in education propels CLI forward in fulfilling its mission at a most vital time in the field of
education.

(Chief Program Officer) is an equity-driven leader and a Doctoral Degree Candidate for
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Urban Educational Leadership, boasting 15 years of experience, including a wealth of knowledge in
transformational coaching and curriculum implementation support. Her expertise extends to programs such as
Haggarty, Fundations, Wit & Wisdom, Expeditionary Learning, and Benchmark. Erica has honed her skills in
guiding senior administrators and instructional staff, meticulously evaluating classroom instruction methods,
and implementing professional development workshops and training initiatives. Her efforts consistently yield
substantial increases in teacher efficacy and instructional outcomes. In her role as Chief Program Officer at
Children's Literacy Initiative, Erica fosters a high-performance environment centered around reading science.
Under her visionary leadership, CLI's Program and School Service Delivery teams have seamlessly integrated
and emphasized the Science of Reading into all aspects of our work with school communities, educators, and
leaders. This steadfast focus has resulted in remarkable enhancements in teaching methodologies, student
learning outcomes, and leadership within our school partnerships. Erica's history of prioritizing cultural
inclusivity and representation aligns classroom instruction and teaching methods with the rich and diverse
experiences of students of color, making her a driving force for positive change in education.

(Managing Director of Professional Development and Program Design), an educational
leader with an unwavering commitment to early literacy, brings over 25 years of experience to her mission of
improving outcomes for schools. From her roots in the classroom to her current role, Caryn has consistently
focused on enhancing the learning experiences of children, particularly in marginalized communities, with the
goal of narrowing the opportunity gap. She has much knowledge in supporting teachers, coaches, and school
leaders in the review and implementation of these curriculums. Caryn's dedication shines through in her efforts
to cultivate equitable learning environments that prioritize personalized instruction, affirming each child's
unique genius, identity, language, and culture. Her expertise, cultivated primarily within Title 1 schools,
uniquely positions her as a driving force in impactful educational leadership. Caryn's distinguished record of
accomplishment is marked by a proven ability to provide leadership coaching and implement transformative
strategies, leading to sustainable school improvement.

(Executive Director) has over 20 years of experience in leadership, project
implementation, and school service delivery. She has served Black and Latinx communities as a teacher,
reading specialist, student services advocate, as well as school and organizational leader. Her adaptability,
data-driven decision-making, and demonstrated ability to build the capacity of diverse teams with exceptional
results enables her to work effectively with multiple stakeholders. Michele has a vast knowledge of literacy
theory including formal training in Fundations, Wilson Reading, Really Good Reading and in the Science of
Reading.
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In Y23-24, with Rockingham VA School District to support a cohort of Early Childhood Special Education
(ECSE) and Virginia Preschool Initiative (VPI) preschool (0-5yrs) classroom teachers, site and district
administrators. The phases of our Core Service Model provide services for teachers and leaders to receive
1:1/small group coaching and trainings to increase content knowledge and implement their early childhood
curriculum with impact. In concert with Rockingham leaders, the CLI team has developed a strategic plan to
focus on increasing children’s opportunities for discussion and collaboration with peers and teachers. CLI
support is provided in person and virtually, building capacity to plan and deliver strategic whole/small lessons
and play center experiences that grow children’s joy, understanding and expression of concepts, skills and

strategies.
]

Client Name: Rockingham County Public Schools

Contact Name: Melissa Bentley

Contact Title: Director of Pupil Personnel Services

Contact Phone Number: 540-564-3228

Contact e-mail address: mbentley@rockingham.k12.va.us

Contract Date: March 1st, 2023

We are working with the Early Childhood Special
Education (ECSE) teachers and classrooms in
Rockingham, VA. Children in these classrooms range
from ages 2-5. In our partnership with Rockingham
County Public Schools, we are set to deliver:

e (4) 3-hour in-person professional development

sessions — up to 30 participants (ECSE Teachers and

Description: Virginia Preschool Initiative (VPI) teachers)

» (35) coaching sessions
Rockingham County Public Schools has also purchased
(7) sets of Blueprint for Early Learning Curriculum and our
Literacy Instructional Leaders (LILs) have provided
support around this curriculum in both whole-group and
small-group settings.
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In addition to our partnerships in VA, we present additional references for initiatives similar in size, and and
scope for the following partnerships:

Client Name: Passaic Public School District

Contact Name: Dr. Gloria Vargas

Contact Title: Director of Bilingual Education/ESL of Passaic Schools
Contact Phone Number: 973-470-5500, ext. 4219

Contact e-mail address: gvargas@passaicschools.org

Contract Date: 2015-Present

Partnered with Passaic Public School District to support
new curriculum implementation. CLI coach works with
designated bilingual/dual language teachers using
Content Focused Coaching approach to support teachers
with lesson development, engagement strategies, and
assessment analysis.

Description:

Client Name: Omaha Public Schools
Contact Name: Miki Holbeck

Contact Title: Coordinator of Early Literacy
Contact Phone Number: (531) 299-9477

Contact e-mail address: Michelle.Holbeck@ops.org
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Conducted a cross-sector review of eight schools
leveraging our research-based Teaching and Learning
Framework. Omaha Public Schools had developed a
strategic plan focusing on Instructional Leadership
Development and we provided them with a
comprehensive report with evidence-based
recommendations for instructional improvement across
the district. Equipped with a comprehensive, anonymized
analysis of the state of instruction, curriculum, and
instructional systems, the findings helped inform Omaha
Public Schools’ strategy for supporting the coaching and
development of school leaders as instructional leaders,
enabling strategic decisions about what systems,
structures, coaching, and development would be most
beneficial in increasing school and district leadership
capacity around instructional leadership. The review also
provided individual school leaders with evidence-based
insight into the state of early literacy instruction within their
schools to determine instructional priorities for the school
year and create a strategic plan based on the data and
trends revealed through classroom observations,
stakeholder interviews, and artifact analysis.

Description:
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Purpose

Resources/Activities

Discovery Phase

In this initial phase, we embark on a journey of
understanding. We engage with our partners to
learn about their unique school community,
building relationships with teachers, school
leadership, and students. Through activities such
as Learning Walks, data dives, and focus
groups, we gain valuable insights into classroom
dynamics and identify strengths and areas of
opportunity.

Leadership intake

Learning Walks

Student work and artifact analysis
Teacher and student focus groups
Data dives

Curriculum and material reviews

Vision Setting
and Strategic
Planning Phase

Once we have a comprehensive understanding
of the context, we collaboratively develop a
shared vision. This phase involves analyzing
collected data, conducting root cause analysis,
and setting priorities for our work. Together, we
create a theory of action, establish goals, and
determine individual roles. By developing a
strategic plan, we chart a clear path toward
instructional growth and improved outcomes.

Data review

Root cause analysis

Determine priorities and focus of our work
Determine how each stakeholder will
support the strategic plan

Determine metrics for success

Develop strategic plan

In this phase, we bring the strategic plan to life.
Our team provides context-specific coaching and
support to educators, ensuring they have the

Context-specific coaching and support

may be needed. This reflective analysis informs
strategic revisions and ensures that our
partnership remains responsive and aligned with
evolving needs.

Support and . : during on-site days
. o necessary resources and skills to implement the
Capacity Building . . Development for teachers, coaches, and
plan effectively. We offer targeted professional . . .
Phase . : . . leadership teams aligned to a strategic
development opportunities aligned with strategic lan
goals, empowering teachers, coaches, and P
leadership teams to thrive.
At strategic and planned intervals, we take a
step back to reflect on our progress and make
intentional adjustments. We analyze the growth - .
. . ) . _ y . g . « Analyze growth from the initial strategic
achieved in relation to the initial goals, identifying lan qoals
Stepback Phase | areas where additional information or refinement pan g

Determine where we need more
information
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CLI's Core Service Model provides a structure for
consistent data gathering that allows us to focus on

the most important research-based activities that Core Service Model
impact children’s learning and to measure if our

approach is working systemically. Process

Throughout our partnership with Henrico Public

Schools, we will engage school and systems - Xissiggé‘;g”g
leaders with learning experiences grounded in the Planning
Core Service Model. This will serve as the bridge to 1

explicitly transfer structural knowledge by promoting ( )

skill development, active participation, application of g
knowledge, and continuous feedback to directly Support &
apply their learning in a meaningful context. The w~___ Build Capacity

Core Service Model phases serve as a blueprint for
school leaders to continue these developmental
practices within their schools for ongoing capacity
building.

Our Framework for Teaching and Learning is the cornerstone of our work with our partners, and it drives us
through our Core Service Model. CLI's Framework for Teaching and Learning is rooted in the seminal research
of Dr. Richard Elmore, Dr. Gloria Ladson-Billings, Dr. Gholdy Muhammed, and Dr. Zaretta Hammond. The
Framework was created to support coaches in gathering instructional data, offering usable feedback,
leveraging data within strategic planning, setting priorities and goals to enhance professional development
sessions, and coaching and developing teachers and school leaders by asking the following essential
guestions:
» Are children engaging with curriculum and materials that are challenging, authentic, and affirming and
value diverse experiences?
» Are teachers acting as thoughtful and planned facilitators of learning and supporting children to engage in
the heavy thinking work of the lesson?
» How are children seizing opportunities to build their own knowledge and support the learning of others?
» How are teachers creating and leveraging classroom conditions that support the diverse needs of
children?

We are dedicated to empowering schools with comprehensive data reporting and progress-tracking solutions
that facilitate school improvement efforts. We aim to tell new evidence-based stories that illuminate the
significant impact of high-quality, culturally responsive teaching on a child’s literacy journey. The Framework
guides our work by focusing our attention on the most important levers for instructional improvement—the
teacher, the content, the children, and the interactions among all three. In response to our increasingly
technological world, the content of the Framework can be accessed and organized through the convenience of
an app.
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In alignment with the Framework for Teaching and Learning, CLI's new coaching app enables coaches to
collect, organize, and use these data sources to drive and support their coaching practice while readily
accessing student learning and teacher practice data. The app will help CLI and its partners to expand our
understanding of how improvements in a teacher’s instruction lead to the outcomes for children. It will also
help stakeholders ensure that children are getting the thoughtful, rigorous instruction they deserve and
generate rich insights for continuous improvement.

Inputting data into the app allows for real-time reports to help CLI and our partners identify trends and target
areas for improvement with intentionality. Utilizing the Framework for Teaching and Learning throughout the
Core Service Model, including the Vision Setting and Strategic Planning Phase, allows for alignment between
CLI's vision and Henrico’s vision for instruction. These critical conversations allow for a more meaningful
implementation with all parties working toward a common and specific goal. These reports anchor our work in
evidence and data to propel us into the creation of an effective strategic plan. Data from the app is also used in
both the root cause analysis and Stepback Phase of our Core Service Model. Our robust data reporting
service provides schools with efficient tools to track their progress towards established goals.

Disgrostic Score Analysis

225 233 21

I

Examples of Diagnostic Reports
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School-Based Support at Henrico

To best support schools and drive toward shared goals, CLI begins every project by working in close
collaboration with our partners to leverage and build on the strengths of existing practices, programs, and
curriculums.

We work hard to understand our partner’'s experiences and vision, and then provide thought partnership to
help achieve instructional goals. Most importantly, we value leaders, strive to build on their existing strengths,
and grow their capacity to support equitable instruction. Through inquiry and a collaborative approach, we
support school and systems leaders in creating spaces and places where children experience joy, leverage
their genius, and work together toward a more just world.

To do this, we first spend time working alongside the school leadership team, engaging in discovery, vision
setting, and strategic planning. Gathering this data on the individual school level allows us to create
customized action plans that focus on the most important research-based activities to meet individual partner
needs and impact children’s learning. At the same time, we provide support and guidance to the school
leadership to further enhance their toolkit to drive instructional improvement efforts.

Discovery

We believe it is essential to develop a deep understanding of the Henrico Public Schools’ context to design a
plan to create true growth and improvement in elementary literacy practice. Our proposed scope of work will
kick off with a four-day discovery, during which CLI will work with district and school leaders to align on a vision
for effective, equitable, and culturally sustaining instructional practices. As such, CLI will work collaboratively
through the discovery process, which will include:
» Reviewing the diagnostic and baseline performance data for sample Henrico elementary schools, including
the 21 Title 1 elementary schools
» Reviewing instructional materials
« Observing instruction through Learning Walks
» Analyzing assessment data and children’s work
» Speaking with stakeholders (including school leaders, teachers, caregivers, and children)
 Participating in team leader-led activities (e.g., team meetings, teacher observations/feedback)
» Learning more about the Henrico vision for coaching and aligning on a vision for CLI support in selected
schools

During Learning Walks, we will:
» Develop a strong, centralized vision and plan for excellent instruction by aligning currently used
instructional frameworks with CLI's Framework for Teaching and Learning indicators
« Observe lessons and engage in a facilitated debrief where stakeholders review effective practices using
CLI's Framework for Teaching and Learning to discuss the evidence they saw in classrooms
» Observe for equity to have open and honest discussions about who is getting access to rigorous content
and where we need to provide additional support
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District collaboration and intake meetings

A leader intake meeting

Learning Walks in a sample of elementary schools

Teacher, student, and/or caregiver focus groups

Participation in team leader-led activities

An instructional diagnostic analysis report of current literacy practices
Vision Setting and Strategic Planning

CLI will collaborate with district and school leadership to develop a clear, comprehensive plan for instructional
improvement that identifies goals and outcomes and establishes a division of responsibilities for
implementation at the district level to identify the highest leverage areas to focus on, including
recommendations for the schools and educators that will receive coaching. Selected school and systems
leaders will identify the root causes and issues that lead to performance challenges and identify instructional
leadership practices they will need to execute to successfully support the strategic plan.

CLI leaders can leverage literacy expertise and identify key levers in strategic planning for instructional
improvement. Our deep understanding of literacy development, instructional methodologies, and assessment
strategies equips us with the knowledge and insights needed to identify areas for growth and improvement in
literacy instruction. By analyzing data, researching best practices, and staying current with the latest literacy
research, we can pinpoint specific instructional strategies or resources that will have the greatest impact on
student learning outcomes. This expertise allows us to guide strategic planning discussions and advocate for
evidence-based practices grounded in data that will positively impact teacher practice to increase student
engagement, comprehension, and overall literacy skills. The plan will leverage assets and structures in the
district and schools and identify and fill leadership and instructional opportunities. We will work to ensure that
on-site support and coaching are tailored to the needs of each school and set each team up for success in
between school-based support opportunities.

» A strategic plan that identifies the schools and educators CLI will support

« The crucial levers, tactics, individualized coaching, and leadership goals

» Next steps, owners, and a timetable that will improve instructional practices, strengthen standards-aligned
instruction, and increase student learning

Build and Support Capacity for Instructional Improvement Through Onsite Coaching

Leveraging the data analysis as coaching levers and executing the action steps developed in partnership with
district and school leaders through strategic planning, CLI will provide two onsite coaching days per week for
30 weeks that can be used flexibly to support direct teacher coaching and peer coaching and offer school
leader support and training workshops.
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Onsite Days for Job-Embedded Peer Coach and Leader Support

During onsite coaching and support for peer coaches and school leaders, CLI coaches work one-on-one or
with small groups to diagnose instruction against the vision, design effective feedback, enhance an inclusive
culture and climate, and apply new skills in their daily context. The focus of support can be on specific
leadership skills, coaching moves, participants’ beliefs and ways of being, and the impact this all has on school
success. CLI coaches will conduct observations, give feedback, and provide personalized recommendations to
support implementation. Coaching helps peer coaches and leaders become more reflective practitioners,
developing professional habits of mind and leadership expertise.

Peer and leader coaching/support
» establishes a clear vision of high-quality, equitable instruction that supports all children
» establishes the responsibilities and structures for teacher capacity-building and coaching support
» enhances knowledge of data analysis, instructional strategies, and peer coaching
» adopts effective change management practices, goal setting, and short and long-range planning, that
maintain alignment and commitment among all stakeholders

Teacher Coaching

During direct teacher coaching, CLI coaches work one-on-one or with small groups of classroom teachers to
critically examine their instructional practice against the vision, enhance classroom culture and environment,
and apply new skills across context and content areas. The focus of support can be on building literacy
knowledge, instructional moves, participants’ beliefs and ways of being, and the impact this all has on student
success. CLI coaches will employ a toolkit of transformational coaching activities, including observation,
feedback, lesson planning, shared reading, collegial visits, and modeling to support instructional improvement.

Teacher coaching and support:
» Establishes a clear vision of high-quality, equitable instruction that supports all children
» Ensures the effective implementation of literacy instruction, aligned with the district's overarching vision for
academic excellence.
» Enhances knowledge of data analysis and instructional strategies

Training Workshops

Facilitated by our team of teaching and learning experts, CLI's specialized series of trainings support
educators, coaches, and leaders to increase instructional practice in key areas of learning. Our seminar
content library is included in the appendix of our proposal and can be delivered during one of the onsite days.
See the attached training catalog for a full list of CLI training offerings.

Stepbacks

In all of our partnerships, we incorporate opportunities for taking a step back and reviewing our progress
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oward our goals throughout the partnership. As a result, we can work together as partners in mutual
accountability, track the status of our implementation efforts, and evaluate the results. Following some time to
concentrate on implementation, CLI, district, and school teams conduct Learning Walks to evaluate changes in
teacher leadership and instruction as well as to adjust our strategic plan as needed. These stepbacks happen
semi-annually and are planned opportunities for stakeholders to collect data, reflect on progress toward
strategic plan goals, and adjust the action plan accordingly.

» A revised strategic plan outlining the progress made towards goals and activities
« New crucial levers and/or tactics that may be identified that will continue to improve strategies, strengthen
standards-aligned instruction, and increase child learning

CLI commits to ensuring that the professional development, coaching, and support services delivered to the
Henrico Public Schools not only adhere to the highest standards of quality and efficacy but also embrace a
diverse range of data reporting. Our comprehensive evaluation and reporting approach encompasses
formative evaluations, initial and ongoing evaluations, reporting, and findings. We have established a robust
methodology for formative evaluations. We utilize specialized templates to meticulously record coaching data
and continuously monitor progress toward their specific goals. Each coaching session is purposefully designed
to focus on identified measurable coaching goals, and teacher leaders receive consistent feedback and
support on their progress. A transparent and comprehensive report to demonstrate the impact on coaching
support, teacher leader development, instructional practice, and student outcomes is provided at the end of the
project.

« Our formative and summative reportings that align instructional data with the criteria set by the school
district for school and systems leaders

» Weekly reports provided to the district’s Title | specialist and to the principal(s) of the school location where
services are provided

« Our final, in-depth outcomes report that includes an overview of services provided aligned to instructional
improvements in student performance and test scores

» Thoughtful, programmatic recommendations for the upcoming year

Throughout the scope of work below, you will see how CLI can use all on-site days to support a variety of
activities to meet the district's outlined services and the needs of individual school sites. The on-site days are
used flexibly to diagnose the state of instruction and provide training, coaching, and support to teachers, peer
coaches, and leaders.
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Key Deliverable District Participants Tasks/Details

CLI will meet with district partners to understand
the district context and systems-level priorities.

> CLI will meet with the school leadership team to
g District Partners and build relationships and learn about the school

2 4-Day District Discovery School Leaders community to anchor our work together.

n

o

CLI and school leaders will conduct a series of
short classroom visits used to build rapport,
diagnose instruction, gather information, and
establish a shared vision for instruction.

CLI will analyze all the information collected to
uncover both the strengths and areas needing

Root Cause Analysis (up to | District Leaders and School | refinement in the learning community.

2 hours) Leaders
CLI will collaborate with district and school leaders

to create a plan of action designed to bring about
large-scale systematic change across the district
that can be translated to a school-level action plan
once support schools are assigned.

Strategic Planning Meeting School Lead
(up to 2 hours) choot Leaders Strategic planning will allow all stakeholders to

align on a vision of equitable instruction and work
together effectively toward the outlined goals.

Teachers,
District Coaches, and
Designated Peer Coaches

Onsite Coaching Days -
Teachers (up to 6 hour-long
sessions per onsite day)

Two on-site days per week for 30 weeks
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Children's Literacy Initiative

) 0 ) - D D
CLI and school leaders will come together for a
Stepback Meeting #1 (up to collaborative Learning Walk, conduct a data
3 hours) review, develop a problem of practice, and hold a
stepback meeting.
% Data Analysis #1 (up to 2 CLI will support school-wide ongoing data analysis
8 hours) Bt Lerdais i Sl and instructional response to findings.
o
% LERE e CLI and school leaders will come together for a
Stepback Meeting #2 (up to collaborative Learning Walk, conduct a data
3 hours) review, develop a problem of practice, and hold a
stepback meeting.
Data Analysis #2 (up to 2 CLI will support school-wide ongoing data analysis
hours) and instructional response to findings.
Appendix:

a. Samples of coaching logs and weekly attendance logs;

c. Samples of end-of-year program reports;

d. Samples of any other written materials to be used;

e. Copies of all documents, if any, that would need to be signed by HCPS is awarded the contract.
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((Children’s Literacy Initiative

Early Literacy Specialist Sign in Sheet

Site Binder Log Sheet (in addition to Outlook Calendar
and daily entries in Monday Dashboard)
Acive e Al e Offsite Documentation
Date CLI IN ouT e Time in/out e Purpose
e Location e Person notified
2314 Market
) St.
s 8




(Children’s Literacy Initiative Coaching Action Plan
’ 2022-2023

Teacher Grade

Instructional priorities/coaching focus from the strategic plan:

1. Align on a vision and establish look fors.

What will we see/hear if we are meeting the instructional priorities/focus?

2. Record initial teacher observations and notes.

Strengths: Opportunities for growth:

3. Set coaching goals.
Based on the strategic plan priorities, opportunities for growth, and point of entry for the teacher.

4. Design learning experiences.
Plan professional development activities to support and build teacher capacity toward our goals.
Activity Date Resources/materials needed

5. Record successes/evidence of progress toward our goals.

6. Reflect on learning and set new goals.




OMAH.

Fuhlic
Schools

(Children’s Literacy Initiative

Sample CLI Client Status Report for 2023- 2024 School Year
As of December 11, 2023

Audience

Deliverable

Planned (in RFP)

Completed as of Dec 2023

Lit Coaches

Collab Days

Monthly (Aug — May, 10)

All have been scheduled, 4
have been completed.
On track for completion

Lab Site Days

Monthly (Sept — May,
excluding December)

All have been scheduled, 3
have been completed.
On track for completion

Support Visits

Monthly (Aug — May, 10)

Emily has completed 8
support visits

Check Ins

Biweekly, 20 per lit coach

Emily has completed 35
check ins with lit coaches

Teachers

Seminars

Up to two full day seminars

1 completed (Close Reading
PD)

1 repurposed for
asynchronous content
creation

Principals

Discovery

1 per school

Complete

Principal Meetings

3

4 scheduled, 2 have been
completed

Review of Progress
Meetings

Repurposing 1 for an
additional principal
meeting, mutually decided
to not host 2" meeting

Leadership Team
Meetings

3 per school

Adams Elementary
Belle Ryan Elementary
Belvedere Elementary
Castelar Elementary
Dodge Elementary
Druid Hill Elementary
Fontenelle Elementary
Gomez Elementary
Miller Park Elementary 1
Skinner Magnet Center 1
Sunny Slope Elementary
1

P R R R NR R R

Instructional Learning
Walks

3 per school

Completed:
Druid Hill: 1
Highland: 1

CIS Team

Early Literacy
Workshops

All have been scheduled, 2
have been completed
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CLI PARTNERSHIP TIMELINE

Below is a comprehensive list of the activities we will engage in throughout our year of partnership.
Each piece of the Core Service Model with CLI offers a targeted and purposeful step in achieving our
shared goals.

Missing from this list are leader and educator coaching meetings. These will be scheduled with your
coaches throughout the partnership totaling 20 coaching sessions throughout the year.

Leader Outcome:
Shared Vision and Goals

Leaders ~1hr Intake Meeting
8/22/23 @ 12:00 or 3:00 Leaders lhr PLC
Leaders ~3 hrs Learning Walk
Leaders ~3 hrs Root Cause Analysis + Strategic Planning

Leader Outcome:

September 2023 :
Framework Grounding

Educator + Leader Coaching Begins

Initial Framework Data Collection

ABT Sampled CLASS and COP/TOP Data Collection

9/12/23 (@ 12:00 or 3:00 Leaders lhr PLC
Sent via email from ABT Both ~30 min ABT Leader and Educator Survey
Q/27 @ 6-8 pm or 9/30 @ 9-11 am |Both 2 hr Virtual Educator Training #1

Leader Outcome:
October 2023 Coaching Support Schedule
10/10/23 @ 12:00 or 3:00 Leaders lhr PLC
November 2023 Leader Outcome:

Coaching Implementation

11/2 @ 6-8 pmor 11/4 @ 9-11am |Both 2 hr Virtual Educator Training #2
Week of 11/6 from 9 am - 12 pm Leaders ~3 hrs Group Learning Walks

December 2023 Le.ader Outcome: .
Coaching Implementation

Interim Framework Data Collection

12/12/23 (@ 12:00 or 3:00 Leaders lhr PLC

51



Januvary 2024

Leader Outcome:
Data Driven Reflection

February 2024

2/13/24 @ 12:00 or 3:00 1hr

March 2024

3/12/24 @ 12:00 or 3:00 1hr

April 2024

Leaders ~3 hrs Data Analysis + Stepback Meeting Series
1/9/24 @ 12:00 or 3:00 Leaders lhr PLC
1/30 @ 6-8pmor 2/3 @ 9-11 am Both 2 hr Educator Training #3

Leader Outcome:
Coaching Plans and Schedule

Leader Outcome:
Coaching Implementation

Leader Outcome:
Coaching Implementation

Final Framework Data Collection

4/16/24 @ 12:00 or 3:00 Leaders lhr PLC
4/25 @ 6-8 pm or 4/27 @ 9-11am |Both 2 hr Educator Training #4
Week of 4/29 @ 9 am-12 pm Leaders ~3 hrs Group Learning Walks

May 2024

Leader Outcome:
Coaching Implementation

ABT Sampled CLASS and COP/TOP Data Collection

5/14/24 @ 12:00 or 3:00

Leaders

1hr

PLC

Sent via email from ABT

6/11/24 @ 12:00 or 3:00

Both

Leaders

~30 min

1hr

ABT Leader and Educator Survey

June 2024

PLC

Leader Outcome:
Data Driven Reflection

Leaders

~3 hrs

Data Analysis + Stepback Meeting Series
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CLI Partnership
Agreement

[INSERT SCHOOL DISTRICT NAME]

Literacy is the very foundation of all learning and the pathway to
liberation for every human being.

990 Spring Garden Street, Suite 400 T:225.561.4676
Philadelphia, PA 19123 F:215.561-4677
https://cli.org
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Who we are

Transforming Early Literacy

Founded in Philadelphia in 1988, Children’s Literacy Initiative (CLI) is a national 501(c)(3) non-profit focused on
strengthening public education in the United States by ensuring students can read proficiently by the end of
third grade. CLI seeks to dismantle structural racism by providing Black and Latinx children with the anti-racist
early literacy instruction, support, and advocacy needed to create equity in education.

Learning to read is far more significant than building skills — it is an act of liberation. By helping educators learn
high-impact, culturally sustaining instructional strategies and nurturing dynamic professional learning
communities, CLI builds lasting capacity in teachers’ and principals’ schools and systems over time to advance
equity in education.

In working with teachers to improve instruction, developing a teacher’s instructional expertise impacts
student learning and all the children taught throughout a teacher’s career.

When catalyzed within our culturally sustaining early literacy model, CLI programs cultivate strong and joyful
readers who become lifelong learners.

Through our partnership, we seek to show what is possible when schools have the support necessary to
accelerate early literacy learning. Our goal is to support [INSERT CLIENT NAME] to dramatically improve
equitable early literacy outcomes for children. We are eager to be part of this robust and integrated approach.
This proposal provides the program requirements needed to improve teacher practice, strengthen
instructional leadership and accelerate student learning.

Our Approach

<INSERT SUMMARY OF OUR APPROACH TO LEARNING>
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This CLI Partnership Agreement (the “Agreement”) is entered into as of the last date signed by the Parties below
(“Effective Date”), by and between Children’s Literacy Initiative, whose principal address is located at 990 Spring Garden
Street, Suite 400, Philadelphia, PA 19123 (“CL/”), and [INSERT SCHOOL DISTRICT NAME] whose principal address is
located at [INSERT SCHOOL DISTRICT ADDRESS, IF AVAILABLE] (“Partner”). CLI and Partner are each referred to as a
“Party” and collectively, as the “Parties.” In consideration of the mutual promises set forth herein, the Parties hereby
agree as follows:

1. Scope of Services; Acceptance Criteria

CLI will provide the services described in the Statement of Work (“SOW”) attached hereto as Exhibit A (the “Services”)
and incorporated herein by reference. The Parties may create additional Statements of Works, each of which upon
signing will be deemed a part of this Agreement. A Statement of Work may be amended from time to time by mutual
written consent of the Parties.

The Parties may jointly develop a set of specifications for each Deliverable (“Acceptance Criteria”). If, as applicable, a
Deliverable repeatedly fails to conform to the Acceptance Criteria over a period of thirty (30) days, Partner shall give a
written notice to CLI stating the deficiencies, and CLI will, at no cost to Partner, use commercially reasonable efforts to
correct any such deficiencies. If the deficiencies are not corrected within thirty (30) days after the date CLI is notified by
Partner of such deficiencies, Partner reserves the right to terminate the Agreement upon notice to CLI.

2. Obligations of the Parties
Each Party agrees to comply with and fulfil its obligations set forth in Exhibit C (“Conditions for Success”) attached hereto
and incorporated herein by reference.

3. Payment of Fees
In consideration for the Services, Partner will pay to CLI the fees as set forth in the applicable Statement of Work (the
“Fees”) on the terms set forth in such Statement of Work.

4. Term and Termination

This Agreement will commence on the Effective Date and remain in effect until terminated as set forth herein (“Term”).
CLI may terminate this Agreement and/or any Statement of Work at will upon ten (10) days prior written notice to
Partner or as otherwise set forth herein. Partner may terminate this Agreement: (a) at will, upon ten (10) days prior
written notice to CLI, if there is no Statement of Work in effect; (b) at will, upon sixty (60) days prior written notice to
CLI, or (c) immediately, for a material breach by CLI that remains uncured for thirty (30) days following written notice
thereof to CLI. Termination of this Agreement will terminate all Statement of Work(s) then in effect.

5. Intellectual Property Rights; Ownership

CLl is and will remain the sole and exclusive owner of all right, title, and interest throughout the world in and to (a) its
pre-existing or independently developed Intellectual Property Rights (“CL/ Pre-Existing IP”) and (b) all Inventions and
Deliverables arising from this Agreement or any Statement of Work, and all Intellectual Property Rights embodied
therein. For the purposes of this Agreement, “Deliverables” means any documents, work product, and materials
prepared for Partner by or on behalf of CLI in the course of performing the Services; “Intellectual Property Rights” means

990 Spring Garden Street, Suite 400 T:225.561.4676

Philadelphia, PA 19123 F: 215.561-4677
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all works of authorship, ideas, inventions, discoveries, improvements, and/or concepts, whether patentable or
copyrightable or not, including all related intellectual property rights, including, but not limited to, patents, patent
applications, including with respect to patents, any patent rights granted upon any reissue, division, continuation or
continuation-in-part applications now or hereafter filed, unpatented inventions (whether or not patentable and whether
or not reduced to practice), utility models issued or pending, registered and un-registered design rights, copyrights,
semiconductor mask works, trade secrets, trade dress, know-how, and other similar statutory intellectual property or
industrial rights, as well as applications for any such rights; “Inventions” means all inventions, discoveries, concepts,
results, works of authorship, ideas, improvements and other innovations of any kind that CLI may make, conceive,
develop or reduce to practice, alone or jointly with others, that are embodied in the Services.

CLI hereby grants to Partner a non-exclusive, non-transferable, perpetual and irrevocable (except for breach of this
Agreement, including this license), worldwide, fully paid, royalty-free license to (a) the Deliverables solely for Partner’s
internal purposes, and (b) CLI Pre-Existing IP solely as necessary to use the Deliverables.

Partner will retain all right, title, and interest in and to its pre-existing or independently developed Intellectual Property
Rights (“Partner Pre-Existing IP”), subject to Partner’s grant of the following license. Partner hereby grants CLI a fully
paid, royalty free, perpetual and irrevocable (except for breach of this Agreement), worldwide license, with right to
sublicense, to make, use, sell, copy, distribute, perform, display, and otherwise exploit such Partner Pre-Existing IP to the
extent helpful or necessary (a) to provide the Services and (b) for CLI’s exploitation of the Deliverables.

CLI has developed a framework for teaching and learning to assist it in the performance of the Services (the
“Framework”). CLI may grant Partner access to complete, partially complete, or incomplete (“blank”) versions of its the
Framework, either in digital or tangible form. Partner agrees that the Framework is the sole and exclusive property of
CLI, and Partner does not obtain any ownership rights to the Framework under this Agreement, except for the limited
license granted in this Section 5 to the extent that the Framework is incorporated into a Deliverable. Partner will not
share, sell, copy, record, reproduce, or prepare derivative works of the Framework, whether complete, partially
complete, or incomplete, by any means for any purpose, without CLI’s prior written consent in each instance. For the
avoidance of doubt, Partner may not use the Framework, for example, by analyzing a class in accordance with the
Framework.

Partner further grants CLI a fully paid, royalty free, worldwide license to use the Data (as defined in the DSA) to the
extent helpful or necessary to provide the Services. Partner represents and warrants that it has all the rights and
consents necessary to grant the foregoing license to CLI.

6. Data Sharing Addendum
The Parties agree to abide by the Data Sharing Addendum (“DSA”) attached hereto as Exhibit B and incorporated herein
by reference.

7. Indemnification
The Parties shall at all times defend, indemnify and hold harmless each other and their respective directors, officers,
officials, employees and subcontractors, from and against any and all third-party claims, actions, liabilities, losses,

990 Spring Garden Street, Suite 400 T:225.561.4676
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damages, costs and expenses including, without limitation, reasonable attorneys’ fees and disbursements, arising out of
or relating to (i) any breach or alleged breach of any representation, warranty, covenant or agreement hereunder, or (ii)
any injury sustained by any person or to property as a result of any negligent or reckless act or omission or intentional

wrongdoing of the other Party, its agents, employees, affiliates, members, directors, officers, officials, or subcontractors.

8. DISCLAIMER OF WARRANTIES

EXCEPT FOR WARRANTIES EXPRESSLY SET FORTH IN THIS AGREEMENT, CLI EXPRESSLY DISCLAIMS ALL OTHER
WARRANTIES, TERMS OR CONDITIONS, WHETHER EXPRESS, IMPLIED, OR STATUTORY, REGARDING THE SERVICES AND
THE DELIVERABLES, INCLUDING ANY WARRANTIES OF MERCHANTABILITY, TITLE AND FITNESS FOR A PARTICULAR
PURPOSE. EACH PARTY ACKNOWLEDGES THAT IT HAS RELIED ON NO WARRANTIES OTHER THAN THE EXPRESS
WARRANTIES SET FORTH IN THIS AGREEMENT.

9. LIMITATION OF LIABILITY

IN NO EVENT WILL EITHER PARTY BE LIABLE FOR ANY INCIDENTAL, INDIRECT, EXEMPLARY, SPECIAL, PUNITIVE OR
CON-SEQUENTIAL DAMAGES, UNDER ANY CIRCUMSTANCES. CLI’S AGGREGATE CUMULATIVE LIABILITY HEREUNDER,
WHETHER IN CONTRACT, TORT, NEGLIGENCE, MISREPRESENTATION, STRICT LIABILITY OR OTHERWISE, WILL NOT
EXCEED THE TOTAL AMOUNT OF COMPENSATION PAID TO CLI PURSUANT TO THE APPLICABLE STATEMENT OF WORK.
10. Recruitment and Hiring Practices

Neither Party will make an offer of employment to a current employee of the other for a period of employment which
begins during the current year (i.e. July 1 to June 30) of the Term of the Agreement. Both Parties may make offers of
employment for the following school year, and receive applications throughout the school year to be retained for
consideration for future positions for the following school year.

Criminal History Record Information (CHRI) fingerprint background check is completed for all staff members at least 18
years of age who are or will be working at Partner’s property on a regularly scheduled basis, to determine whether any
such person has been convicted of a crime, as specified in P.L. 2000, c. 77 and that said check indicates that no criminal
history record information exists on file in either the Identification Division of the Federal Bureau of Investigation or the
State Bureau of Identification which would disqualify said employee from employment pursuant to law or that the check
reveals a disqualifying offense and the individual has demonstrated rehabilitation. All of the above information must be
on file with MPTCS within two weeks of the person working at MPTCS.

11. Miscellaneous
a) Entire Agreement. This Agreement contains the entire agreement between the Parties with respect to the
transaction contemplated by this Agreement and supersedes all prior agreements and understandings between
the Parties with respect to such transaction. It may be executed in any number of counterparts, each of which
shall be deemed an original, but such counterparts together shall constitute only one and the same instrument.

b) Legal Enforceability. Any provision of this Agreement which is found to be unenforceable shall not affect the
enforceability of the remaining provisions hereof.
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c)

d)

e)

f)

g)

h)

j)

k)

Assignment. This Agreement may not be assigned by either Party without the prior written consent of the other
Party, expect that CLI may assign this Agreement to a to successor of all or substantially all of the assets of CLI
through merger, reorganization, consolidation, or acquisition.

Amendment. This Agreement may not be amended or modified, except expressly by an instrument signed by
each of the Parties.

Notices. Any notice or other communication required or permitted hereunder shall be deemed to be properly
given when sent via electronic mail (e-mail) or when deposited in the U.S. mails for transmission by certified or
registered mail, postage prepaid to the addresses in this Agreement.

Non-Discrimination CLI agrees not to discriminate in its employment practices, and will render services under
this contract without regard to race, color, religion, gender, gender identity or expression, national origin,
veteran status, political affiliation, genetic information, pregnancy, sexuality, or disabilities. Any act of
discrimination committed by CLI or failure to comply with these statutory obligation when applicable shall be
grounds for termination of this contract.

Compliance with Law: CLI shall comply with any and all federal, state or local laws in effect or hereinafter
promulgated which apply to its provisions of the Service herein specified.

Controlling Law and Venue. The validity, interpretation, and performance of this Agreement shall be construed
under and enforced in accordance with the laws of the State of [INSERT STATE IN WHICH PARTNER IS LOCATED].
All disputes hereunder shall be resolved in the applicable state or federal courts of State of [INSERT STATE IN
WHICH PARTNER IS LOCATED]. The Parties consent to the jurisdiction of such courts, agree to accept service of
process by mail, and waive any jurisdictional or venue defenses otherwise available.

Mediation. Any controversy or claim arising out of or relating to this Agreement, or the breach thereof shall be
settled by a mediator in the[INSERT COUNTY AND STATE IN WHICH PARTNER IS LOCATED], in accordance with
the standard procedures for mediation.

Waiver. No waiver by either Party of any default shall be deemed as a waiver of any prior or subsequent default
of the same or other provisions of this Agreement.

Severability. If a court finds any provision of this Agreement invalid or unenforceable as applied to any
circumstance, that provision will be enforced to the maximum extent permitted by law, and the other provisions
will remain in full force and effect.

Independent Contractor. CLI and Partner are independent contractors with respect to one another and neither
Party’s employees will be considered employees of the other Party for any purpose. This Agreement does not
create a joint venture or partnership for any purpose, and neither Party has the authority to bind the other to
any third party.
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m) Counterparts. This Agreement may be executed in two or more counterparts, each of which will be deemed an
original, but all of which together will constitute one Agreement.

n) Survival. The provisions specified in this Agreement to survive, or that by their nature should survive, shall
remain in effect after the termination of this Agreement or the applicable Term, including, without limitation,
Sections 5, 7, 8, 9 and 11 will survive the expiration and termination of the Term.

SIGNATURE SIGNATURE
DATE DATE
PARTNER LEADER NAME & TITLE CLI STAFFER NAME & TITLE
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Exhibit A
Statement of Work

This Statement of Work (“SOW”) is entered into as of the last date signed by the Parties below (“SOW
Effective Date”), by and between Children’s Literacy Initiative (“CL/”) and [INSERT SCHOOL DISTRICT NAME]
(“Partner”) and is governed by the CLI Partnership Agreement (the “Agreement”) entered into between CLI
and Partner on [INSERT AGREEMENT EFFECTIVE DATE].

All terms not otherwise capitalized herein shall have the meanings assigned to them in the Agreement. In case
of any conflict between the terms of the Agreement and the terms of this SOW, the terms of the Agreement
shall control.

CLI will provide the Services outlined below:

Teacher Development

[Insert Service description. See glossary for more details. To add additional rows, click the plus button located
at the bottom of this textbox.]

Building & District Leadership Development

[Insert Service description. See glossary for more details. To add additional rows, click the plus button located
at the bottom of this textbox.]

Anti-Racist Early Literacy Resources

[Insert Service description. See glossary for more details. To add additional rows, click the plus button located
at the bottom of this textbox.]
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Caregiver Engagement

[Insert service description. See glossary for more details. To add additional rows, click the plus button located
at the bottom of this textbox.]

For a list of services CLI provides to its clients, please see Appendix A to this SOW (Glossary of Services).

Fees

Administrative Cost (15%)

Keeping in line with the “gold-standard” in non-profits, with 85% of all costs allocated to direct services, CLI
includes 15% in administrative costs to all its projects to cover overhead associated with running an
organization (e.g. rent, utilities, research and development, executive salaries, marketing, etc.).

Direct Project Costs
[Insert any description of what would be considered a Direct Project [Insert dollar amount]
Cost.]

Administrative Fee
[Insert any description of what would be considered an [Insert dollar amount]
Administrative Fee.]

Changes to Scope of Services Early Literacy

CLI and Partner recognize that the scope of Services may need to be adjusted based on teacher and student
data in order to maximize impact. Any alteration to the above scope of Services must be agreed to in writing
by both Parties in advance of Services rendered.

Payment Terms

1) The Partner shall pay CLI STOTAL AMOUNT OF INDIRECT AND ADMIN COSTS upon receipt of CLI’s
invoice prior to the commencement of the Services for fixed costs associated with the Services.

2) The remaining balance, totaling SDIRECT SERVICE AMOUNT, (the “Direct Service Amount”) will be paid
by Partner in arrears in four installments of SQUARTERLY AMOUNT, each, on the following dates:
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[INSERT DATE]
[INSERT DATE]
[INSERT DATE]
[INSERT DATE]

o0 oo

If at year-end, it is mutually agreed between CLI and Partner that the Services did not fully meet the
Acceptance Criteria jointly developed by the Parties in writing, either Party may propose a change in
scope of Services with specific and well-defined actions required to address the failure to fully meet
the Acceptance Criteria, which CLI may accept or reject in its sole discretion. If the failure fully meet
the Acceptance Criteria was attributable solely to CLI’s actions or inactions and at no fault of Partner,
the Direct Service Amount will be pro-rated to account for any such failure to meet the Acceptance
Criteria in an amount mutually agreed upon in writing between the Parties.

Acceptance Criteria

[Insert Acceptance Criteria mutually agreed upon between the Parties, if any]

Term

Expected Start Date: [Insert start date of engagement]
Expected End Date: [Insert end date of engagement]

Termination

Partner may terminate this SOW at will upon sixty (60) days prior written notice to CLI. CLI may terminate this
SOW upon ten (10) days prior written notice to Partner.

In the event of a no cause termination of this SOW by either Party, the amount paid CLI under this SOW will be
prorated to the date of termination, and CLI will refund to Partner any overpayment.

Data

Partner shall provide the Data identified on Appendix A (“Data Sharing Outline”) of Exhibit B to the Agreement
and all other Data requested by CLI before [INSERT DATE].

[signature page follows]
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SIGNATURE PAGE TO STATEMENT OF WORK

SIGNATURE SIGNATURE
DATE DATE
PARTNER LEADER NAME & TITLE CLI STAFFER NAME & TITLE
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Appendix A to Exhibit A (Statement of Work)

Glossary
of Services

Teacher Development

+ Seminars
Seminars for teachers focused on research-based instructional practices linked to improved student early
literacy. Teachers have the opportunity to learn best practices, observe video demonstrations, and engage
with each other, focused on building understanding.

+ Principal Meetings
Participating principals come together several times a year to learn the competencies of effective early
literacy leadership, including learning the key look-fors of research base practice and providing actionable
feedback for improvement.

+ Leadership Team Meetings
School centered quarterly meeting with the Literacy Leadership Team (Principal, AP, Literacy Coach, ELS,
CLI Regional Manager). Review of implementation successes, challenges, strategic action planning, &
student data review.

+ Review of Progress Meeting
Structured opportunities for literacy coaches, site leaders and district administrators to examine evidence
of progress, identify areas of strength and areas for improvement. ROPs occur 2 times per year to serve as
a mid-course and end-of-year review.

Building & District Leader Development

+ ELS & PD Coaching
Direct coaching support from a full-time Early Literacy Specialist for the teachers in seven participating
schools, and a Professional Developer at North Lauderdale Elementary. All CLI coaches are experienced
teachers with deep early literacy and coaching expertise.

+ Lesson Study Cycle
Lesson study is a Japanese model of teacher-led, long term professional development & research in which
teams collaboratively plan, research, and study their lesson instruction as a way to determine how
students learn best. Lesson study allows teachers to take ownership over lesson design and shift focus
from teacher’s actions to students’ responses.
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Anti-Racist Early Literacy Resources

+ Collaboration Days
During Collaboration Days, coaches have the opportunity to hone their teaching and coaching skills in a
classroom environment with the support of their peers and CLI. Collaboration days also provide coaches an
opportunity to observe CLI coaching sessions and engage in conversations regarding how best to target
coaching to meet the needs of classrooms.

+ Caregiver Engagement Events
Two times per year, schools are assisted to conduct a Family Literacy Night. Parents and guardians learn
the basics of reading development, how to select “just-right” books, and how to use read aloud time as an
opportunity to foster a love of reading and learning. Families take home a book and related materials.

+ Literacy Materials

High-quality books and materials provided to classrooms in order to improve literacy environments and
access to resources where needed.
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Exhibit B

Data Sharing Agreement

This DSA has the following overriding goals:

1. Preserving the anonymity of student identities, through the use of proxy identifiers, including assurance
that identifiable student data is not released to third parties. Student confidentiality is protected via proxy
identifiers that provide CLI information for analysis based on aggregate data, but protects the identity of
individual students and

2. Enhancing the ability of Partner and CLI to improve professional development for Partner teachers by
allowing CLI to conduct surveys of teachers and principals and to receive K-3 student level longitudinal
data (i.e., multiple administrations of the same assessment, where available to track growth) at mid-year
(after mid-year assessments) and end of year (see Appendix A for all data requested).

NOW, THEREFORE, THE DISTRICT AND CLI AGREE AS FOLLOWS:
I. OBLIGATIONS OF CLI

CLl, representing all members of the organization, shall use commercially reasonable efforts to ensure the
confidentiality of student data provided to CLI by or on behalf of Partner (the “Data”) through the following
methods:

a. CLI shall reasonably comply with all state and federal laws that apply to the use and release of the Data,
including but not limited to FERPA and its regulations, set forth at 34 C.F.R. § Part 99.

b. CLI shall comply with the re-disclosure limitations set forth in FERPA, including 34 C.F.R. § Part 99.33.

c. CLI shall use commercially reasonable efforts to restrict access to the Data only to (i) the person or persons
who provide direct services to Partner teachers; or (ii) the person or persons within CLI’s organization who
have been tasked with analyzing the Data; and make those persons aware of, and agree to abide by, the
terms set forth in this Agreement.

d. CLI shall use commercially reasonable efforts not to release or otherwise reveal, directly or indirectly, the
Data to any individual, agency, entity, or third party not included in this Agreement, unless such disclosure
is required by law or court order.

e. CLI shall not use Data shared under this Agreement for any purpose other than the goals outlined in this
Agreement. Nothing in the Agreement shall be construed to authorize CLI to have access to additional data
from Partner that is not included in the scope of the Agreement (or addenda). CLI understands that the
Agreement does not convey ownership of the Data to CLI.
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f. CLI shall take commercially reasonable security precautions and protections to ensure that persons not
authorized to view the Data do not gain access to the Data. Commercially reasonable security precautions
and protections include, but are not limited to:

1. Creating, distributing, and implementing data governance policies and procedures which protect the
Data through appropriate administrative, technical, and physical security safeguards, and outline staff
responsibilities for maintaining data security;

2. Establish and enforce well-defined data privilege rights which restrict users’ access to the Data
necessary for them to perform their job functions;

3. Securing access to any physical areas/electronic devices where sensitive Data are stored;

g. CLI shall report all known or suspected breaches of Data, in any format, to the District within forty-eight hours
of learning of the breach. The report shall include (1) the name, job title, and contact information of the person
reporting the incident; (2) the name, job title, and contact information of the person who discovered the
incident; (3) date and time the incident was discovered; (4) nature of the incident (e.g., system level electronic
breach, an electronic breach of one computer or device, or a breach of hard copies of records); (5) a description
of the information lost or compromised; (6) name of electronic system and possible interconnectivity with other
systems; (7) storage medium from which information was lost or compromised; (8) controls in place to prevent
unauthorized use of the lost or compromised information; (9) number of individuals potentially affected; and
(10) whether law enforcement was contacted.

h. CLI shall use commercially reasonable efforts to securely and permanently destroy the Data, and any and all
hard and soft (electronic) copies thereof, upon the termination of this Agreement. CLI agrees to require all
employees, contractors, or agents of any kind using the Data to comply with this provision. CLI agrees to
document the methods used to destroy the Data, and upon request, provide certification to Partner that the
Data has been destroyed.

i. CLI has the right consistent with scientific standards, to present, publish, or use student results it has gained
in the course of its analysis, but only if the publication, presentation, or use does not include personally
identifiable information of parents, students, or teachers.

j- Should CLI present, publish, or use student results it has gained in the course of its analysis, Requestor shall
adhere to the following terms:

1. CLI shall not publish, present, or use reports that include a cell size of less than 10. Reports must mask these
cells so that the results are not revealed.

2. Publications and reports of Data, including preliminary descriptions and draft reports, shall involve only
aggregate Data and no personally identifiable information or other information that could lead to the
identification of any student, parent, or teacher.
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3. CLI shall provide Partner, free of charge, a copy of any report that is generated using the Data upon the
Partner’s request.

Il. OBLIGATIONS OF PARTNER
During the Term of this Agreement, Partner shall:

a. Prepare and deliver the Data as further set forth in Appendix A to this Exhibit B, in the timeline agreed upon
in advance.

- Data File Description. All items will be keyed to a “proxy” student identifier that is different from the official
student ID. The link between the official and proxy IDs will not be disclosed by Partner. Partner will not provide
any personally identifiable information to CLI.
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Appendix A to Exhibit B (Data Sharing Agreement)
Data Request Outline

CLI is requesting, and Partner shall provide, {grade range} student level longitudinal data (i.e., multiple
administrations of the same assessment, where available to track growth) at mid-year (after mid-year
assessments) and end of year. CLI is requesting, and Partner shall provide, {last school year} data and {current
school year} at mid-year and end of year, including the following variables:

1) School variables
a. Grade (grade range)
b. School
c. Teacher (names and email addresses)
2) Demographics/student characteristics
a. Student race/ethnicity
b. Student sex
c. Student SES
i. Free/reduced lunch
ii. Other socioeconomic variables, if available
Student ELL (and/or bilingual) status
Student IEP status
Student attendance
Student disciplinary data
i. Suspensions
ii. Referrals
3) Assessments (all administrations), such as:
a. DRA (K-5, applicable grades)
b. EDL (K-3, applicable grades)

N S

Partner shall provide such assessments prior to the commencement of the Services under any SOW and
regularly following the termination or earlier expiration of any SOW.
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EXHIBIT C
Conditions for Success

At CLI we're eager to ensure your investment in our services yields the strongest possible impact for the students
you serve, and the educators you employ. We know a strong partnership, with clear commitments to each other
is vital to project success. Below we’ve outlined the commitments we at CLI will make to our clients, and in turn
the commitments we’re hoping you’ll make to us.

CLI Obligations:
At CLI we agree to:

e Maintain the integrity and privacy of any student data you share— We are committed to supporting you
as you comply with local and federal student data privacy and online safety regulations. We also care
about employing data privacy and sharing best practices to promote students’ health and wellbeing. (see
“data sharing agreement” for additional details on our commitment to you)

e Formally communicate mutually agreed upon programmatic changes in writing, as they occur — We
want to ensure both Parties are always clear about next steps, goals and outcomes, especially in cases
where they evolve throughout the course of the project.

e Utilize a rigorous recruitment and selection process to hire coaches and project staff — We know that
high-quality coaches are a key to project success.

e Develop and deliver ongoing trainings (at least monthly) to coaches — Not only do we want to find great
talent, but we strive to continuously improve the practices of our staff, and stay abreast of best practices.

o Deeply understand the context of our clients, including understanding the community of children and
caregivers you serve, and the educators you employ — We know that no two clients are alike, and we
want to ensure our services are customized to meet the particular needs of the communities we serve.

Shared Obligations:
Both Parties agree to:

e Engage in consistent and responsive two-way communication - Communication is the cornerstone of a
strong partnership and ensures the project can proceed efficiently and effectively. Where possible, we
commit to responding to each others’ inquiries within two business days.

Partner Obligations:
Partner agrees to:

e Provide CLI with access to curricular resources — This enables CLI staff to support educators’ effective
implementation of the curricular resources being used by your school or district
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e Provide CLI with access to school schedules, in particular information about the master literacy block
schedule —This enables our coaches’ to thoughtfully plan and schedule time with educators, and enables
our interventionists to schedule time with students

e Provide CLI coaches/interventionists with work space in Partner’s buildings — This allows CLI staff to
spend their mindshare on supporting your educators, instead of figuring out tactically where to meet or
conduct work. ldeally coaches and interventionists would have dedicated space to work and store
belongings.

e Provide CLI with information about the roster of educators in each of Partner’s school buildings - This
data enables CLI to thoughtfully plot out how coaching and other services will be delivered, and to track
what has been delivered to whom. See data requirements above in Online Data Request section.

e Provide CLI with access to student data — This helps our team assess whether we’re moving the needle
against goals and measures you care about, and enables our team to see where we’re making progress,
learn more about where we’re encountering obstacles, and plan ways to overcome challenges. (See CLI’s
“data sharing agreement” for more information).

e Provide CLI coaches/interventionists access to printers/copiers —This enables school-based CLI staff to
quickly access print materials needed to facilitate strong meetings with educators, and to successfully
teach, demo and/or co-teach lessons to students.

e Provide details about upcoming CLI hosted events a month in advance — At CLI we deliver our strongest
training when we have time to understand what content is needed, who the attendees are, and what
physical (or virtual) space we’ll be using to deliver the training.

e Provide CLI staff with opportunities to attend applicable Partner-trainings and/or gain awareness of
major Partner initiatives related to literacy —This enables the CLI team to make sure our initiatives are
aligned with yours, and that we’re on the same page in communicating with your educators.
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This training was a valuable use of my time. (Year to Date)
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@ This training was a valuable use of my time.
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This training was a valuable use of my time. (Last Week)

All Time v
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© This training was a valuable use of my time.
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The objectives for this training have been met upon completion. (Year to Date)
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The objectives for this training have been met upon completion. (Last Week)
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The training session was well organized and engaging. (Year to Date)
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@ The training session was well organized and engaging.
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The training session was well organized and engaging. (Last Week)
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This session was facilitated well. (Year to Date)
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This session was facilitated well. (Last Week)

All Time v
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I can see how my students will benefit from what | learned in this training. (Year to Date)
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I can see how my students will benefit from what | learned in this training. (Last Week)

All Time v
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The learnings from this training are readily applicable to my role and practice. (Year to Date)
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The learnings from this training are readily applicable to my role and practice. (Last Week)

All Time v
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I am leaving this training with a stronger understanding of the topics covered. (Year to Date)
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I am leaving this training with a stronger understanding of the topics covered. (Last Week)

All Time v
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| feel prepared to implement what I’ve learned from this training in my role and practice. (Year to ...
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| feel prepared to implement what I’ve learned from this training in my role and practice. (Last We...
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Additional Comments - Training Survey
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Learning Walk Survey
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This Learning Walk was a valuable use of time. (Year to Date)
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@ This Learning Walk was a valuable use of time.

91



This Learning Walk was a valuable use of time. (Last Week)
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This time was well structured and facilitated. (Year to Date)
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@ This time was well structured and facilitated.

93



This time was well structured and facilitated. (Last Week)

All Time v

80

74.6%

60

40

22.22%
20

1.59% 1.59%

Stro... Agree Neit... Stro...

 This time was well structured and facilitated.
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| feel prepared and confident to implement what I’ve learned from this time to support my work. ...
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| feel prepared and confident to implement what I've learned from this time to support my work. ...
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The learnings from this time will positively impact my practice to improve instruction. (Year to Da...
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The learnings from this time will positively impact my practice to improve instruction. (Last Week)
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I would recommend CLI to a friend or colleague. (Year to Date)
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I would recommend CLI to a friend or colleague. (Last Week)
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What was most beneficial from our time together?
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In what ways could we make our time together more purposeful for you and our work together?
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Additional Comments - Learning Walks
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Strategic Planning Session Survey
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This Strategic Planning Session was a valuable use of time. (Year to Date)
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This Strategic Planning Session was a valuable use of time. (Last Week)
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This time was well structured and facilitated. (Year to Date)
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This time was well structured and facilitated. (Last Week)
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 This time was well structured and facilitated.

108



I would recommend CLI to a friend or colleague. (Year to Date)
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I would recommend CLI to a friend or colleague. (Last Week)
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The learnings from this time will positively impact my practice to improve instruction. (Year to Da...
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The learnings from this time will positively impact my practice to improve instruction. (Last Week)
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| feel prepared & confident to implement what I’ve learned to support my work. (Year to Date)
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| feel prepared & confident to implement what I’'ve learned to support my work. (Last Week)
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What was most beneficial from our time together?
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In what ways could we make our time together more purposeful for you and our work together?
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Additional Comments - Strategic Planning Session
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Stepback Meeting Survey
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Coaching Session Survey
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This time was well structured and facilitated. (Year to Date)
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This time was well structured and facilitated. (Last Week)
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 This time was well structured and facilitated.
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This Coaching Session was a valuable use of time. (Year to Date)
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This Coaching Session was a valuable use of time. (Last Week)
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I would recommend CLI to a friend or colleague. (Year to Date)
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I would recommend CLI to a friend or colleague. (Last Week)
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| feel prepared and confident to implement what I’ve learned from this time to support my work. ...
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| feel prepared and confident to implement what I’ve learned from this time to support my work. ...
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The learnings from this time will positively impact my practice to improve instruction. (Year to Da...
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The learnings from this time will positively impact my practice to improve instruction. (Last Week)
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What was most beneficial from our time together?
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In what ways could we make our time together more purposeful for you and our work together?
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Additional Comments - Coaching Session
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Children's Literacy Initiative

Teachers receiving dedicated literacy coaching not only witness significant enhancements in their literacy
instruction but research indicates a notable positive impact on their approach to math instruction as well. The
cross-disciplinary influence stems from the interconnected cognitive processes involved in both literacy and
math skills development. As educators refine their pedagogical strategies in literacy through targeted
coaching, they often find parallel benefits in their math instruction, fostering a more comprehensive and
integrated approach to teaching. This underscores the interconnected nature of academic skills and highlights
the transformative potential of literacy coaching on overall instructional practices.

CLI is enthusiastic about the prospect of beginning an impactful relationship with Henrico. We carefully crafted
our cost proposal with the assumption that Henrico will be engaging a separate vendor for math coaching. The
scope of work proposed represents a $110,550 investment in district-wide elementary literacy
coaching using a 2-onsite days per week model (6 hourlong coaching sessions per onsite day) that
can be flexibly allocated across the 46 elementary schools. Our 4-day discovery allows us to build the
deep understanding of the state of instruction district-wide so that we can be adaptive in our support structures
and lean-in when vacancies arise. It is our understanding that the specific schools that our partnership would
support are still being determined - so our Discovery period would allow for the systems-wide knowledge
building required to provide on-demand capacity.

Total Cost: $110,550

Budget details in table below

Additional onsite days can be added to the scope at a rate of $1540 per onsite day (each onsite day consists
of 6 hourlong coaching sessions). Virtual Coaching Sessions can be added to the scope at a rate of
$315/hourlong session.

CLI will meet with district partners to

understand the district context and
District systems-level priorities. CLI and school
4-Day PIM and Partners and | leaders will conduct a series of short In-Person 1
Discovery Coach School classroom visits used to build rapport,

Leaders diagnose instruction, gather information,
and establish a shared vision for
instruction

Discovery Phase
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Key
Deliverable

Children's Literacy Initiative

CLI
Participants

District
Participants

Tasks/Details

CLI will analyze all the information
collected to uncover both the strengths

or Virtual

Hours for
the
activity PP

In-Person

Root Cause and areas needing refinement in the
Analysis (up learning community.
to 2 hours)
" CLI will collaborate with school leaders
District and . .
PIM and to create a plan of action designed to .
School : . Either or 2
Coach bring about large-scale systematic
Leaders
_ change for the school.
Strategic
Plapnlng Strategic planning will allow all
Meeting (up stakeholders to align around a vision of
to 2 hours) equitable instruction and work together
effectively towards the outlined goals
Onsite
Coaching
Days -
teachers
(up Teachers
to 6 hour long .
. PIM and School | 2 on-site days per week - 30 weeks In-Person 360
sessions per Leaders
day, two
onsite days
per week, 30
weeks)
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Stepbacks

Stepback
Meeting #1
(upto 3
hours)

Data Analysis
#1 (up to 2
hours)

Stepback
Meeting #2
(upto 3
hours)

Data Analysis
#2 (up to 2
hours)

Children's Literacy Initiative

PIM and
Coach

CLI and school leaders will come
together for a collaborative learning
walk, conduct a data review, develop a
problem of practice, and hold a stepback
meeting.

District and | CLI will support school-wide ongoing
School data analysis and instructional response
Leaders to findings.
CLI and school leaders will come
together for a collaborative learning
walk, conduct a data review, develop a
problem of practice, and hold a stepback
meeting.

School CLI will support school-wide ongoing
data analysis and instructional response

Leaders

to findings.

Either or

135




Children's Literacy Initiative

CLI requires no exceptions to the Scope of Services and General Terms and Conditions in this solicitation.
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COMMONWEALTH OF VIRGINIA
County of Henrico

DEPARTMENT OF FINANCE
Oscar Knott, CPP, CPPO, VCO
Purchasing Director

Addendum No. 1
Date: January 23, 2024
Request for Proposal: 24-2626-1JL — Coaching Services for Elementary Schools Teachers
Receipt Date/Time:  February 1, 2024 at 11:00 a.m.

Subject: Proposal Evaluation/Selection Process Revision and Questions & Answers

Ladies/Gentlemen,
Please make the following corrections, deletions and/or additions to the above referenced RFP:

1. Section VIII — Proposal Evaluation/Selection Process, Item B, add the following language at the end
of paragraph:
The County reserves the rights to award this contract to multiple Offerors.

2. Please see the attached “Questions and Answers”.

All other specifications and General Contract Terms and Conditions shall remain the same.

Offerors must take due notice and be governed accordingly. Failure to acknowledge this addendum may
result in your proposal being declared non-responsive.

Sincerely,

Jianchong Luo
Assistant Division Director

luo001(@henrico.us
ACKNOWLEDGEMENT:

Signature: WM
Print Name: Heather Tranen

Company: Children’s Literacy Initiative
Date: 1/24/24

8600 Staples Mill Road / P.O. Box 90775 / Henrico, VA 23273-0775
Phone: (804)501-5660
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Heather Tranen
Children’s Literacy Initiative

Heather Tranen
1/24/24


DEPARTMENT OF FINANCE
Oscar Knott, CPP, CPPO, VCO RFP No. 24-2626-1JL

Purchasing Director Coaching Services for Elementary
Schools Teachers

Questions & Answers
January 23,2024

1. Question: Page 3, numbers 7 & 8, indicate that weekly updates to principals and daily submissions
are to be made. Is the idea to have a contracted individual/s on each site daily? Or does
this mean on the day that coaching services are provided?

Answer:  When coaching services are contracted, it will typically be for 3-4 days a week.

2. Question: How many teachers do you estimate the contractor will provide coaching services to?

Answer:  This will differ per school based on need and the amount of time a coach is assigned to
the school.

3. Question: In section B:2a of Scope of Services, it specifies that the contractor needs expertise in
reading and math coaching. Is this a deal breaker if he or she does not, but has had

success in b through f?

Answer:  Coaching services will be contracted to support teachers in the areas of reading and/or
math.

4. Question: Will your district accept retired educators with expertise in reading/language arts and
math content areas?

Answer: Yes.

5. Question: Are you hoping to award this RFP to one vendor? OR are you open to awarding to
multiple vendors, one that would focus on literacy and another that would focus on math?

Answer:  HCPS may consider multiple awards.

6. Question: Can Vendors provide coaching for reading or math, or would the District prefer Vendors
offer coaching for both reading and math?

Answer: ~ We would prefer vendors who can offer coaching for both reading and math.
7. Question: What curricula is the District currently using for reading and math instruction?

Answer:  Advanced Benchmark will be used for reading beginning 2024. There is not a specific
curriculum used for math.

Page 2 of 4
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10.

11.

12.

13.

14.

15.

16.

Question:

Answer:

Question:

Answer:

Question:

Answer:

Question:

Answer:

Question:

Answer:

Question:

Answer:

Question:

Answer:

Question:

Answer:

Question:

Answer:

Are the number of coaching days different per school according to need, and Title I
allocations?

Yes
Is there an average number of days per week that a coach would be in a school?
It depends on the budget for the individual school.

Will coaches be allowed to work with teachers on asynchronous days provided
arrangements have been made with teachers the day before?

No

Can you please list the platforms that HCPS uses for professional development and
teacher observation and how the HCPS uses each?

Typically, professional development is provided in person. There is not a specific
platform for teacher observations for coaches to utilize since coaches are not evaluative.

Informal learning walks occur for coaching conversations.

Can you confirm that coaches serve as peer instructional coaches, and elaborate on the
expectations of the peer coaching model?

Coaching is not evaluative. Types of coaching activities may include planning with
teachers, modeling best practices, coteaching, and conducting learning walks.

Can you please share what the maximum budget is for this RFP?

$200,000.

What are the expected dates that coaching will begin and end?

This will vary based on the needs of individual schools.

How many schools and teachers would need coaching?

This will vary depending on filled unfilled coaching vacancies.

Given the contract will start in March/April when schools have already hired their
teachers, how many teachers would need coaching in each school? This helps us better
understand how many Instructional Coaches would need to be deployed to each school. It

would also be helpful to know how many coaches are needed per grade/ per school.

This will vary per school. Likely, coaches will not be hired until the 2024-2025 school
year unless there is a need at a school for the remainder of the year.

Page 3 of 4
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17. Question: Is there 2023 ELA and Math data available for each school listed in the RFP? If so, can
we please have access to it?

Answer:  School Profiles may be accessed on the VDOE site.

Page 4 of 4
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y’ l R Departorent o the Treasury
¥, Internal Revenue Service

006981

Cincinnati Service Center In reply refer to: 0256559500
CINCINNATI OH 45999-0038 Apr. 11, 2019 LTR 4168C 0
23-2515768 000000 00
00015096
BODC: TE

CHILDRENS LITERACY INITIATIVE
9290 SPRING GARDEN ST
PHILADELPHIA PA 19123

Emplover ID number: 23-2515768
Form 990 required: Yes

Dear Taxpaver:

We're responding to vour request dated Apr. 04, 2019, about vour
tax-exempt status.

We issued vou a determination letter in June 1988, recoghilizing
vou as tax-exempt under Internal Revenue Code (IRC) Section 501(c)
(03).

We also show vou're not a private foundation as defined under IRC
Section bh09(a) because vou're described in IRC Sections 509(al)(l) and
170(b) (1) CAY (vid.

Donors can deduct contributions thevy make to vou as provided in IRC
Section 170. You're also qualified to receive tax deductible bequests,
legacies, devises, transfers, or gifts under IRC Sections 2055, 2106,
and 2522.

In the heading of this letter, we indicated whether you must file an
annual information return. If vou're required to file a return, yvou
must file one of the following by the 15th day of the bth month after
the end of vour annual accounting period:

- Form 990, Return of Organization Exempt From Income Tax

- Forin 990EZ, Short Form Return of Organization Exempt From Income
Tax

- Form 990-N, Electronic Notice (e-Postcard) for Tax-Exempt
Organizations Not Required to File Form 990 or Form 990-EZ

- Form 990-PF, Return of Private Foundation or Section 4947(al)(l)
Trust Treated as Private Foundation

According to IRC Section 6033(j), if you don't file a required annual
information return or notice for 3 consecutive vears, we'll revoke
vour tax-exempt status on the due date of the 3rd required return or
notice.

You can get IRS forms or publications vou need from our website at
www.irs.gov/forms-pubs or by calling 800-TAX-FORM (800-829-3676).

If vou have questions, call 877-829-5500 between 8 a.m. and 5 p.m.,
142



0256559500
Apr. 11, 2019 LTR 4l168C 0
23-2515h768 000000 OO
00015097

CHILDRENS LITERACY INITIATIVE

990 SPRING GARDEN ST
PHILADELPHIA PA 19123

local time, Monday through Friday (Alaska and Hawaii follow Pacific
time).

Thank voeu for your cooperation.

Sincerely vours,

KL phllp

Kim A. Billups, Operations Manager
Accounts Management Operations 1
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Pennsylvania Department of State
Bureau of Corporations and Charitable Organizations
PO Box 8722 | Harrisburg, PA 17105-8722
T:717-787-1057
dos.pa.gov/BusinessCharities

Regarding: CHILDREN'S LITERACY INITIATIVE

Request Type: Subsistence Certificate Issuance Date: November 10, 2023
Request No.: 025295629 File No.: 0001041276
Receipt No.: 000763659

Filing Type: Domestic Nonprofit Corporation

Filing Subtype: Nonprofit Corporation
Initial Filing Date: June 21, 1988
Status: Active

TO ALL WHOM THESE PRESENTS SHALL COME, GREETING:

| DO HEREBY CERTIFY THAT

CHILDREN'S LITERACY INITIATIVE

is currently subsisting on the records of the Department of State as of the issuance date herein.

| DO FURTHER CERTIFY THAT this Subsistence Certificate shall not imply that all fees, taxes
and penalties owed to the Commonwealth of Pennsylvania are paid.

IN TESTIMONY WHEREOF, | have
hereunto set my hand and caused the seal
of my office to be affixed, the day and year
above written

. S S T

Albert Schmidt
Secretary of the Commonwealth

Verify this certificate online at www.file.dos.pa.gov
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-
Form w 9

(Rev. October 2018)

Department of the Treasury
Internal Revenue Service

Request for Taxpayer
Identification Number and Certification

» Go to www.irs.gov/FormW9 for instructions and the latest information.

Give Form to the
requester. Do not
send to the IRS.

Children's Literacy Initiative

1 Name (as shown on your income tax return). Name is required on this line; do not leave this line blank.

2 Business name/disregarded entity name, if different from above

following seven boxes.

] Individual/sole proprietor or Oe Corporation

single-member LLC

Print or type.

Other (see instructions) »

D S Corporation

|:| Limited liability company. Enter the tax classification (C=C corporation, S=S corporation, P=Partnership) »

Note: Check the appropriate box in the line above for the tax classification of the single-member owner. Do not check | Exemption from FATCA reporting
LLC if the LLC is classified as a single-member LLC that is disregarded from the owner unless the owner of the LLC is
another LLC that is not disregarded from the owner for U.S. federal tax purposes. Otherwise, a single-member LLC that
is disregarded from the owner should check the appropriate box for the tax classification of its owner.

501c3 Charitable Corporation

3 Check appropriate box for federal tax classification of the person whose name is entered on line 1. Check only one of the | 4 Exemptions (codes apply only to

certain entities, not individuals; see
instructions on page 3):
|:| Partnership D Trust/estate

Exempt payee code (if any)

code (if any)

(Applies to accounts maintained outside the U.S.)

5 Address (number, street, and apt. or suite no.) See instructions.

990 Spring Garden Street, Suite 400

See Specific Instructions on page 3.

Requester's name and address (optional)

6 City, state, and ZIP code
Philadelphia, PA 19123

7 List account number(s) here (optional)

Taxpayer Identification Number (TIN)

Enter your TIN in the appropriate box. The TIN provided must match the name given on line 1 to avoid
backup withholding. For individuals, this is generally your social security number (SSN). However, for a
resident alien, sole proprietor, or disregarded entity, see the instructions for Part |, later. For other - -
entities, it is your employer identification number (EIN). If you do not have a number, see How to get a

TIN, later.

Note: If the account is in more than one name, see the instructions for line 1. Also see What Name and
Number To Give the Requester for guidelines on whose number to enter.

Social security number

or
Employer identification number

2|3| -12|5|1(5(7|6]|8

Partli Certification

Under penalties of perjury, | certify that:

1. The number shown on this form is my correct taxpayer identification number (or | am waiting for a number to be issued to me); and
2. | am not subject to backup withholding because: (a) | am exempt from backup withholding, or (b} | have not been notified by the Internal Revenue
Service (IRS) that | am subject to backup withholding as a result of a failure to report all interest or dividends, or (c) the IRS has notified me that | am

no longer subject to backup withholding; and
3.1am a U.S. citizen or other U.S. person (defined below); and

4. The FATCA code(s) entered on this form (if any) indicating that | am exempt from FATCA reporting is correct.

Certification instructions. You must cross out item 2 above if you have been notified by the IRS that you are currently subject to backup withholding because
you have failed to report all interest and dividends on your tax return. For real estate transactions, item 2 does not apply. For mortgage interest paid,
acquisition or abandonment of secured property, cancellation of debt, contributions to an individual retirement arrangement (IRA), and generally, payments
other than interest and dividends, you are not required to sign the certification, but you must provide your correct TIN. See the instructions for Part Il, later.

5ign Signature of

ower B/ 7/ 2D

Here | u.s.person»> /j ,:%:/7 // Wm

General Instructions

Section references are to the Internal Revenue Code unless otherwise
noted.

Future developments. For the latest information about developments
related to Form W-9 and its instructions, such as legislation enacted
after they were published, go to www.irs.gov/FormWa.

Purpose of Form

An individual or entity (Form W-9 requester) who is required to file an
information return with the IRS must obtain your correct taxpayer
identification number (TIN) which may be your social security number
(SSN), individual taxpayer identification number (ITIN), adoption
taxpayer identification number (ATIN), or employer identification number
(EIN), to report on an information return the amount paid to you, or other
amount reportable on an information return. Examples of information
returns include, but are not limited to, the following.

® Form 1099-INT (interest earned or paid)

» Form 1099-DIV (dividends, including those from stocks or mutual
funds)

» Form 1099-MISC (various types of income, prizes, awards, or gross
proceeds)

e Form 1099-B (stock or mutual fund sales and certain other
transactions by brokers)

* Form 1099-S (proceeds from real estate transactions)

* Form 1099-K (merchant card and third party network transactions)
* Form 1098 (home mortgage interest), 1098-E (student loan interest),
1098-T (tuition)

e Form 1099-C (canceled debt)

* Form 1099-A (acquisition or abandonment of secured property)

Use Form W-9 only if you are a U.S. person (including a resident
alien), to provide your correct TIN.

If you do not return Form W-9 to the requester with a TIN, you might
be subject to backup withholding. See What is backup withholding,
later.

Cat. No. 10231X

Form W=-8'kav. 10-2018)
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Demonstrated Experience and Impact Data

CLI's work has been validated by prestigious independent organizations and has garnered national
attention for its ability to raise student literacy scores while building schools’ internal capacities for
teacher professional development.

Partners strongly value our work. 80% of leaders surveyed agreed that CLI’s support, coaching, and
development supported them in improving their coaching practices.

CLI builds leaders’ content knowledge and instructional leadership. 100% of leaders reported that their
content knowledge in literacy instruction and instructional leadership had improved over the course of
the year as a result of the support from CLI.

Leader capacity increases as a result of our partnership. 100% of leaders agreed that their knowledge
of effective coaching and facilitating adult learning increased over the course of the school year as a
result of working with CLI.

Children accelerated four reading levels over the course of a year as measured by Fountas and Pinnell
Benchmark Assessments as a result of CLI’s literacy programming.

The American Institutes for Research report on a randomized control trial evaluation of CLI’s i3
Validation project found statistically significant results for our impact on teacher practice and student
learning. Our approach and results are now part of the What Works Clearinghouse.

Independent Study Proves Children’s Literacy Initiative’s Methodology Provides Significant Results

Results from a three-year, randomized control-group study of CLI’s i3 project in four cities by American
Institutes for Research, showed that:

e Kindergarten and second grade students in CLI schools scored significantly higher on
standardized early reading tests than students whose teachers were not exposed to CLI.

e CLI had a significant positive impact on the quality of teachers’ literacy instruction in both
kindergarten and first grade classrooms.

OMG Center for Collaborative Learning

A 2009 control-group study by OMG Center for Collaborative Learning, funded by the William Penn
Foundation, showed that kindergartners and first graders in Philadelphia schools with CLI classrooms
consistently outperformed peers on district literacy skill assessments.

University of Pennsylvania’s Center for High-Impact Philanthropy re-affirmed CLI as an “exemplar
agent” improving early literacy education and making a long-term impact year after year.

Schools served by CLI’s i3 Validation project in Philadelphia and Chicago are still outperforming the
control schools from that study on third grade standardized assessments.

NJ DOE RAPID
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NJDOE Regular Sessions Report and Summary

7 trainings around Comprehension, Vocabulary, Fluency, Phonics, Phonemic Awareness, Phonological

Awareness, and Orthography, addressing various content areas that are found in the Science of Reading

- 115 responses to surveys

- 98% of respondents agreed that the trainings were a valuable use of time

- 99% of respondents agreed that the trainings were well organized and engaging

- 100% of respondents agreed the objectives for the trainings had been met upon completion

- 100% of respondents agreed that the sessions were facilitated well (e.g., the facilitator(s) were
knowledgeable, engaging, authentic, responsive, respectful, etc.)

- 96% of respondents agreed that they were leaving the trainings with a stronger understanding of
the topics covered

- 98% of respondents agreed that they could see how their students would benefit from the learnings
in the trainings

- 97% of respondents agreed that the learnings from the trainings were readily applicable to their role
and practice

- 94% of respondents agree that they feel prepared to implement what they learned in the trainings
in their role and practice

Testimonials from Partners
CLI values feedback from our partners in order to ensure project goals are met with intended impact.

Throughout the year, we offer direct and indirect opportunities for district leaders, teachers, and members
of school leadership teams to share critical feedback to support our continuous improvement.

We are proud to share some of the feedback that we believe speaks to our purpose. The quotations
below are from school-based partners across the country.

CLI and | both have high expectations for our kids. We, also, strive to give our children a high quality
literacy experience by providing them with great literary texts and activities that promote a love for
reading. (Chicago, Teacher)

My [CLI] coach has taught me so much and opened my eyes to what an effective, engaged, and inclusive
classroom looks like. [They have] impacted my career more than words can say. There were times that |
thought teaching may not be for me but [they have] helped me to realize the love | have for this
profession. | am forever grateful for [my coach]. [They’re] a friend, a teacher, a listening ear, and a
cheerleader. (Houston, Teacher)

| would say the CLI program in its entirety has contributed to my students' growth this year. | feel my
students have grown amazingly this year and they are eager to learn because of CLI. The CLI's schedule
breakdown keeps the students just as busy as the teacher. | feel that CLI is very effective for both
students' and teachers' growth. CLI has helped me create an even better learning environment. A
learning environment that has few management problems, the joy of learning, and the feeling that my
classroom is a community. CLI has helped me become a stronger literacy teacher for all of my students.
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My meetings with my CLI coach helped me prepare for differentiated instruction and how to introduce
new concepts/build on them. (Broward, Teacher)

| learned and grew so much as a reading teacher. | have been teaching 20 years and did not think that |
could grow as much as | did. | really feel that | am at my most effective right now because of CLI.
(Broward, Teacher)

| loved every minute of the time with CLI. | feel it strengthened my knowledge base and bank of literacy
methods and strategies. It definitely brought back the joy and love of teaching literacy. (Denver,
Teacher)

CLI has had a positive impact on the overall culture within my building. Teachers are excited about
implementing everything that they have learned from participating in the CLI program. The children are
excited about reading the new books, they are also excited about learning new things and developing
their reading, writing, and language skills. (Pre-K Director, Philadelphia)

“l implemented Guided Reading and Reading Workshop. | have seen a love for reading grow
and students’ vocabulary, writing, decoding, and comprehension improve greatly.” (Willingboro,
NJ)

“Ongoing CLI coaching in the area of guided reading was instrumental in moving my higher-
level readers.” (Newark, NJ)

“Fun lessons using Read Alouds. My CLI coach and | came up with several lessons geared
towards particular topics (comprehension/phonics) that my students have shown growth with.
We worked on a lot of reading workshop and reading strategies that we use on a daily basis.”
(Elizabeth, NJ)

Additional References and Letters of Recommendation

Paula S. Renfro | Chief Academic Officer, Duval County Public Schools
904-348-5144, renfrop@duvalschools.org

Olga Hugelmeyer | Superintendent of Schools, Elizabeth Public Schools
908.436.6133, hugelmol@epsnj.org

lan Krouse | Assistant Principal of K-2 Instruction, Fredrick Douglass Mastery Charter School
215-809-0613, ian.krouse@masterycharter.org

Karen Feldkamp | ELA Supervisor, K-5 Passaic Public Schools
97-470-5222, kfeldkamp@passaicschools.org
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I I Division of Academic Services

1701 prudential Drive | Jacksonville, FL 32207

904.390.2136 | Fax 904.348.7793
DUVAL COUNTY | Fox

PUBLIC SCHOOLS

November 27, 2023
TO WHOM IT MAY CONCERN:

It gives me immense pleasure to recommend Children’s Literacy Initiative (CLI) for literacy-
based professional learning services under the leadership of Dr. Diana Greene. Under her
leadership as Superintendent of Duval County Public Schools, I was fortunate to have served as
her Chief Academic Officer inspired to lead with intellectual curiosity and enthusiasm.

In 2018, Dr. Greene led DCPS to be an early adopter of the Science of Reading. By the end of
the 2018-2019 school year, all school-based administrators completed the initial professional
learning cycle in the Science of Reading. In the 2019-2020 school year, K-1 classroom teachers,
instructional coaches, and reading interventionists engaged in the first wave of professional
learning. Although stalled during the COVID-19 pandemic, this did not deter Dr. Greene.
DCPS began full implementation of the Science of Reading in grades kindergarten and one in
the 2021-2022 school year, one year ahead of the Department of Education’s implementation
cycle. In becoming an early adopter, instructional administrators and primary teachers served
as mentors and teacher leaders as full district implementation took place in May 2022.

I am confident without reservation that CLI, under the direction of Diana Greene would be an
excellent fit to implement literacy-based professional learning cycles and coaching support in
the Science of Reading. As a tirelessly creative and passionate individual, you will be impressed
by the services Children’s Literacy Initiative provides, under her leadership.

Feel free to contact me at 904-348-5144 or renfrop@duvalschools.org if you have any questions
or would like me to further elaborate on Dr. Greene’s achievements during her tenure at Duval
County Public Schools.

Sincerely,

Paula S. Renfro
Chief Academic Officer

EVERY SCHOOL. EVERY CLASSROOM. EVERY STUDENT. EVERY DAY,
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ELIZABETH PUBLIC SCHOOLS
Every cbetd, Mbviry Excellence

Olga Hugelmeyer

Superintendent of Schools

To Whom It May Concern:

As the Superintendent of Schools for the Elizabeth Public Schools, I fully support Children's Literacy Initiative's
(CLI) RFP response. We greatly value CLI's work and see the impact of CLI's program in our elementary schools,
which sustains quality teaching and increases student achievement. We have found that CLI's intensive, job-
embedded professional development services measurably help our teachers become more reflective practitioners and
develop their literacy instructional skills. By making a human capital investment in our teachers, CLI is a highly
effective force on behalf of our students.

We affirm that this innovative program offered by CLI will enhance the academic program of elementary schools by
providing teachers with coaching, training and materials, as well as exposing teachers to exemplary literacy practices.
As studies have shown, quality teacher training and sustained job- embedded coaching are invaluable resources for
teacher development, retention and student achievement.

In CLI, we have a partner that matches our mission to provide a high-quality education that prepares, ensures, and
empowers all students to achieve their full intellectual and social potential in order to become lifelong learners and productive

members of society. Thank you for your consideration of Children's Literacy Initiative's application.

If you have any questions or concerns, [ would be glad to address them.

Office of the Superintendent of Schools

500 North Broad Street, Elizabeth, New Jersey 07208 ¢ Ph: 908.436.6133 + Fax:908.436.6133
Email: hugelmol@epsnj.org « Website: www.epsnj.org
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p
Mastery Charter School 2118 W Norris Street | Philadelphia, PA 19121

Frederick Daug’ass Elementary P 215-684-5063 masterycharter.org GRADES K-8

To Whom It May Concern:

I am delighted to write this letter of recommendation in support of Ginger Hayes and her work
here at Frederick Douglass Mastery Charter School. As the Assistant Principal of Instruction in
kindergarten through second grade classrooms, | had both the pleasure and privilege of working
with Ginger for three years (2020-2023). During this time, our network was making a shift in
aligning our pedagogical practices to the Science of Reading. Much of our daily collaboration
involved Ginger’s support and implementation of this shift as she coached teachers in
systematic phonics and phonemic awareness instruction and small group literacy instruction
rooted in the elements of Science of Reading. Every day, | witnessed her partnership with
teacher and network leaders to promote equitable literacy practices. She also led professional
development workshops and grade level meetings providing teachers the content knowledge
needed to make the shift from a Balanced Literacy approach to literacy.

Ginger’s expertise was especially critical when we returned to in-person learning after a year of
strictly virtual learning experiences. Her deep knowledge of phonological awareness greatly
benefitted our work in addressing the needs of our young learners impacted by challenges of
virtual learning and access. Ginger successfully supported teachers to develop comprehensive
plans for addressing gaps in phonological awareness development, working towards application
of skills in connected texts. She was always mindful of using relative strengths to support
children not only as an educational strategy but also to bolster confidence and motivation.
Ginger understood individual differences and child development, coaching classroom teachers
in appropriate strategies, implementing progress monitoring and having true compassion for
children.

Ginger is Wilson Reading System certified and used that knowledge in coaching teachers and
impacting students, but also encouraged two of our reading interventionalists who are now
working towards certification. Her passion for equity in literacy access and instruction has left a
lasting impact on our staff.

Please feel free to contact me by phone (215.809.0613) if you have any questions or would like
to speak in more detail.

Sincerely,

<\/m Arsrae

lan Krouse
Assistant Principal of Instruction K-2
lan.Krouse@masterycharter.org
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2 PASSAIC

Y PUBLIC SCHOOLS

Sandra Montanez-Diodofiet Karen Feldkamp
Superintendent of Schools Supervisor of English Language Arts (K-5)

August 14, 2023

Good day,

I am writing in support of the Children’s Literacy Initiative’s RFP response for literacy
professional development services. As the K-5 ELA Supervisor of Passaic Public Schools, I have
had many opportunities to work closely with CLI over the past 8 years to improve early literacy
outcomes for the students in Passaic, NJ.

Here in Passaic, CLI has helped to transform the culture around early literacy instruction so our
General Education and Bilingual teachers feel supported and empowered in their efforts to get
students reading at grade level. We know that strong teachers are the single most important
factor in improving reading proficiency for kids; but we also know that without ongoing
opportunities to practice new skills, it’s next to impossible for teachers to incorporate new
strategies into their instructional approach. By supplementing their training seminars with one-
on-one coaching, CLI is giving teachers that extra and critical level of support to make lasting
and impactful improvements to their practice.

CLI recently supported Passaic with our new curriculum rollout. This strategic support of
implementation has contributed to a successful and consistent launch across the district. Our
partnership has provided school-based leaders and teachers with the collaborative opportunities
that are critical to fostering the broad adoption and ownership of the early literacy strategies and
practices critical for effective instruction.

A partnership with CLI would be a solid investment in an organization that has repeatedly
demonstrated an aptitude for scaling its work with high fidelity, while also being flexible in its
approach to meet the unique needs of individual partner districts. I enthusiastically lend my voice
of support to their application.

Please let me know if I can provide you with any additional information and support.

Sincerely,
K aren F eldkamp

Karen Feldkamp
ELA Supervisor, K-5 Passaic Public Schools
Division of Elementary and Secondary Education

Phone: 973.470.5222 | Fax: 973.470.1881 | 663 Main Ave, Passaic, NJ 07055 | kfeldkamp@passaicschools.org
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((Children’s Literacy Initieiive CO re Se rVi Ce M Od e I

Vision Setting
At CLI, we believe in empowering educational & Strategic

excellence through our Core Service Model. This Planning
model serves as a comprehensive framework

that guides our work and ensures impactful
partnerships with our stakeholders. By familiarizing
stakeholders with our Core Service Model, we aim
to provide a clear understanding of what they can
expect when collaborating with CLI.

CLlI's Core Service Model is a structured approach
that encompasses four key phases: Discovery,

Vision Setting and Strategic Planning, Support and
Building Capacity, and Stepbacks. Each phase Support & Build
plays a critical role in driving meaningful progre Capacity

and achieving our shared goals.

Phase Purpose Resources/Activities

In this initial phase, we embark on a
journey of understanding. We engage with
our partners to learn about their unique
school community, building relationships

e Leadership intake
e Learning Walks
e Student work & artifact

with teachers, school leadership, and analysis
. e Teacher and student focus
. students. Through activities such as
Discovery groups

learning walks, data dives, and focus .
Phase g e Data dives

groups, we gain valuable insights into e Curriculum and material
classroom dynamics and identify strengths

reviews
and areas of opportunity.
Once we have a comprehensive
understanding of the context, we e Data review
collaboratively develop a shared vision. e Root cause analysis
This phase involves analyzing collected e Determine priorities and focus
data, conducting root cause analysis, and of our work
setting priorities for our work. Together, e Determine how each
Vision Setting | we create a theory of action, establish stakeholder will support the
and Strategic | goals, and determine individual roles. By strategic plan
Planning Phase | developing a strategic plan, we chart a e Determine metrics for success
clear path toward instructional growth and o Develop strategic plan

improved outcomes.

7 cli.org



Phase

(&

Support and
Capacity
Building Phase

Purpose

In this phase, we bring the strategic plan to
life. Our team provides context-specific
coaching and support to educators,
ensuring they have the necessary resources
and skills to implement the plan effectively.
We offer targeted professional
development opportunities aligned with
the strategic goals, empowering teachers,
coaches, and leadership teams to thrive.

Core Service Model

Resources/Activities

Context-specific coaching and
support

Development for teachers,
coaches, and leadership teams
aligned to strategic plan

Stepback
Phase

At strategic and planned intervals, we take
a step back to reflect on our progress and
make intentional adjustments. We analyze
the growth achieved in relation to the
initial goals, identifying areas where
additional information or refinement may
be needed. This reflective analysis informs
strategic revisions and ensures that our
partnership remains responsive and aligned
with evolving needs.

Analyze growth from initial
strategic plan goals
Determine where we need
more information

! o 13 R 990 Spring Garden Street, Ste. 400 I1 215.561.4676
Children’s Literacy Initiative SR
Philadelphia, PA 19123

cli.org
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CLI'S FRAMEWORK FOR TEACHING AND LEARNING

Read Aloud & Shared Text

Standard/Learning Goal or Focus: Curriculum/Text:

What we want to be true based on research and best | Rubric Notes
practices...

Books and Materials

Books and materials are central to the read aloud. The books must be thought-provoking and useful for starting and sustaining discussions and should send affirming messages,
heighten joy, and serve as windows and mirrors.

Text is not complex or grade-level appropriate.

Text is complex but not grade-level appropriate or a good candidate for critical
literacy.

Text is complex, grade-level appropriate, and a good candidate for critical literacy.

Text is complex, grade-level appropriate, a good candidate for critical literacy, and
considers the identities of the children in the class.

A.1 Critical Literacy

Text is complex, grade-level appropriate, and a
good candidate for critical literacy instruction. Text
contains content, themes, or main ideas that are
significant, thought-provoking, and that support
analysis.

Text presents only a narrow perspective (singular story).
Text does not contribute to the inclusion of diverse voices and ideas.
Text adds to the diversity of ideas, perspectives, and authors.

Text adds to the diversity of ideas, perspectives, authors, and contributes to children’s
understanding of themselves, others, and our world.

A.2 Diversity and Inclusion

Text contributes to the inclusion of diverse voices
and ideas in the curriculum.

Text contains racial, cultural, or linguistic stereotypes or inaccurate information on a
topic.

Text paints an incomplete or unauthentic picture of the topics or identities.

Text authentically and accurately represents the topics and/or the identities of the
people within it.

Text authentically and accurately reflects the topics and the identities of people within
it and is either culturally relevant to the children in the classroom or provides them with
a window to learn about others.

A.3 Social Justice and Equity

Text authentically and accurately reflects the
identities (racial, cultural, linguistic), topics, histories,
interests, experiences, and motivations of people
within it.

O OO O OOoo oo od

Text does not align with the standard(s) of the lesson.
Text somewhat aligns with the standard(s) of the lesson.
Text strongly aligns with the standard(s) of the lesson.

Text strongly aligns with learning goals of the lesson and allows for connection with
other classroom texts, goals, units, experiences, etc.

A.4 Lesson Alignment

Strong alignment exists between the text and
standards.

oooo
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) ) e 990 Spri sarden Street, Ste. 40( - :
Children’s Literacy Initiative 990 Spring Garden Ziﬂ et, Ste. 400 T 015.561 4676 cli.or
Philadelphia, PA 19123 cl.org



Read Aloud & Shared Text

CLI'S FRAMEWORK FOR TEACHING AND LEARNING

Child actions are the expression of the experience children are having during the read aloud. The experience of joy is a result of stimulating intellectual engagement.

B.1 Language Practices

Children use a variety of language practices and
play as they make meaning of the text and develop
a love of reading and language

oo oo

Children have little to no opportunities to use all of their language practices.

Children’s language practices are accepted and encouraged at some times and in
some spaces and not others.

Children engage in language play and exploration using all their language practices.

Children engage in language play and exploration using all their language practices
and are excited to explore their own and others’ language practices.

B.2 Collaboration

Children grow and share ideas by collaborating with
peers through discussion, questioning, debate,
writing, etc.

oooao

Children have no opportunities to share ideas.
Children share answers to low-level or closed questions.
Children grow ideas by asking questions, talking to each other, debating, and writing.

Children’s understanding of the text changes and grows as a result of their ongoing
collaboration with peers.

B.3 Anchoring Learning in the Text

Children cite evidence from the text to support their
understanding of the deepest meaning of the text,
attending to vocabulary, syntax, language choice,
illustrations, author’s craft, and other text structures
and features.

O oo agd

Children do not cite evidence from the text that moves the discussion towards the
deepest meaning of the text.

Children inconsistently cite evidence from the text that moves the discussion towards
the deepest meaning of the text.

Children consistently cite evidence from the text that moves the discussion towards
the deepest meaning of the text.

Children additionally cite evidence from the text that moves the discussion towards
the deepest meaning of the text and to support, clarify, and challenge each other’s
ideas and viewpoints.

B.4 Social Justice and Equity

Children identify and discuss the cultural, linguistic,
racial, and social justice ideas/themes within the
text.

oooo

Children do not identify or discuss issues of social justice and/or equity within the text.
Children identify issues of social justice and/or equity within the text.
Children identify AND discuss issues of social justice and/or equity within the text.

Children independently make connections to external social justice and equity issues
(real life, other texts, etc.) using ideas within and beyond the text.

B.5 Connecting Learning

Children synthesize and apply key learnings from
text across other texts, learning experiences, and life
experiences.

O OOogd

Children do not make connections to the text or key learnings.

Children connect to the text in basic or superficial ways.

Children use their connections to the text to develop key learnings, original ideas, and
conclusions about the text.

Children use their connections to the text to develop key learnings, original ideas, and
conclusions about the text and apply their key learnings from the text to other texts,
learning experiences, and life experiences.

990 Spring Garden Street, Ste. 400

Children’s Literacy Initiative Philadelphia, PA 19123

T: 2156.5661.4676
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Read Aloud & Shared Text

CLI'S FRAMEWORK FOR TEACHING AND LEARNING

Teacher actions are intentional and aligned to the experience children should have. The teacher must genuinely value everyone’s presence and recognize that everyone contributes to

learning.

C.1 Intellectual Prep & Language Practices

Teacher facilitates discussions among children that support
them in arriving at the deepest meaning of the text by
asking questions that are grounded in the text; children’s
contributions and responses in all language practices are
honored.

Teacher does most of the talking with little to no facilitation of discussion among children.
Teacher facilitates some peer discussion that may or may not arrive at the deepest meaning
of the text.

Teacher facilitates discussions grounded in the text and supports them in arriving at the
deepest meaning of the text.

Teacher facilitates discussions among children that honor diversity of thought; children use
their language practices freely as they gain a deeper understanding of the text.

C.2 Instructional Routines & Pacing

Teacher uses instructional routines that support children’s
understanding of the deepest meaning of the text by
including appropriate think time, talk time, wait time, and
feedback.

O 0 0 OO0 ogd

a

Teacher includes instructional routines and feedback primarily focused on classroom
management.

Teacher includes too many or too few opportunities for think time, talk time, wait time, and/
or feedback that focuses on right or wrong responses.

Teacher includes instructional routines that consider the differences among children by
pacing the lesson to provide think time, talk time, wait time, and feedback that is direct and
non-judgmental.

Teacher includes instructional routines that consider the differences among children and
provide opportunities for children to utilize feedback to reflect, apply, and contribute to their
learning and the learning of others.

C.3 Anchoring Learning in the Text
Teacher scaffolds children’s understanding of the deepest
meaning of the text by drawing their attention to specific
phrases, words, illustrations, and language practices that
are significant to understanding.

Teacher provides little to no scaffolding for children to use textual evidence to grow their
understanding towards the deepest meaning of the text.

Teacher provides some scaffolding for children to use textual evidence to grow their
understanding towards the deepest meaning of the text.

Teacher consistently provides scaffolding for children to use textual evidence to grow their
understanding towards the deepest meaning of the text.

Teacher flexibly uses scaffolds that meet the diverse needs of children to enable all children to
use textual evidence to grow their understanding towards the deepest meaning of the text.

C.4 Social Justice and Equity
Teacher dedicates time and attention to criticality so
that children read, write, think, and speak in ways to
understand power and equity.

Teacher does not notice or dedicate time to discuss social justice themes, bias,
stereotypes, and inequities in the text with children.

Teacher points out but does not discuss social justice themes, bias, stereotypes, and
inequities in the text with children.

Teacher notices and dedicates time to discuss social justice themes, bias, stereotypes, and
inequities in the text with children.

Teacher notices and dedicates time to discuss social justice themes, bias, stereotypes, and
inequities in text with children and prompts and supports children to take action.

C.5 Connecting Learning

Teacher creates opportunities for children to synthesize,
connect, and apply their learning; teacher stamps key
learnings throughout the lesson.

OO0 O O 0000 oooad

Teacher does not create opportunities for children to make connections, synthesize, and
apply their learning.

Teacher creates opportunities for their own connections or low-level child connections (e.g.,
“thumbs up if...”).

Teacher creates opportunities for children’s meaningful connections.
Teacher creates opportunities for children to apply their connections and stamps key learnings.
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CLI'S FRAMEWORK FOR TEACHING AND LEARNING

Read Aloud & Shared Text

Classroom Ecology

Classroom ecology is the interdependence of the people and the space. The classroom ecology is inclusive, respectful, and affirming. It promotes a positive self-identity so that
children feel comfortable sharing their whole selves: their cultures, languages, gifts, talents, oral traditions, etc. It offers access, choice, voice, and the materials and tools necessary

for children to thrive.

D.1 Extend Learning

Spaces, time, and materials are designed to extend
and support children’s learning (e.g., learning
centers, library, writing tools, and anchor charts).

O 0O 0o a

There are no or limited spaces and materials to support and extend children’s
learning.

There are learning centers and spaces but no time or opportunity to extend or apply
learning.

The classroom has materials, time, and spaces where children independently extend
their learning from the read aloud.

Spaces or materials offer a variety of choices for children to apply, explore, and
extend their learning.

D.2 Seating Arrangements Build Ideas

Seating arrangements promote conversation and
sharing of ideas amongst children.

Oo0an

Seating is arranged to facilitate discussion between teacher and children only.
Seating arrangements promote limited conversations (e.g., only turn and talk).
Seating arrangements support whole group and partner discussions.

Seating arrangement configurations are used flexibly to promote conversation and
idea sharing.

D.3 Access to Text

Children have access to read aloud text through
visual and/or auditory means.

O O Ogd

Not all children have access to the text.

Children have access to the text (visual, auditory, tactile) but it is unstructured,
inconsistent, not developmentally appropriate, or highly managed by the teacher.
Children have full access to the text (visual, auditory, tactile) to allow them to build
comprehension, cite evidence, and learn about the forms and functions of print.
Children have full access and autonomy over the text at any time to cite evidence,
review text, and confirm their thinking.

D.4 Culture, Identity, and Language

Artifacts and children’s work represent their
language practices, interests, cultures, and
identities.

O O oo

There are few or no artifacts or children’s work in the classroom.

There are artifacts and children’s work in the classroom, but they do not reflect all
children’s cultures, identities, and languages.

The artifacts and children’s work in the classroom represent their language practices,
interests, cultures, and identities.

Children access and use the artifacts in the classroom to learn about the classroom,
themselves, each other, and the world; artifacts are an extension of their learning.
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CLI'S FRAMEWORK FOR TEACHING AND LEARNING

Foundational Skills

Standard/Learning Goal or Focus: Curriculum/Text:

What we want to be true based on
research and best practices... Rubric Notes

Books and Materials

|:| Using a systematic, research-based foundational skills program

O Tasks, activities, and or materials do not align with the skills, standards, and
learning goals.

Tasks, activities, and materials partially align with the skills, standards, and
learning goals.

Tasks, activities, and materials mostly align with the skills, standards, and learning
goals.

Tasks, activities, and materials are fully aligned with the skills, standards, and
learning goals.

A.1 Lesson Alignment

Alignment exists between the tasks, activities, and
materials and the skills, standards, and learning
goals.

There are no materials for multimodal learning.
Materials provide limited opportunities for multimodal learning.
Materials provide opportunities for children to engage in multimodal learning.

Materials support a variety of learning styles and allow for flexibility to meet
children’s diverse learning needs.

A.2 Materials Support Multimodal Learning
Materials provide opportunities for children to
engage in speaking, hearing, writing, reading, letter
manipulation, and kinesthetics.

Texts contain racial, cultural, or linguistic stereotypes.

Texts are free of bias but do not affirm the children’s identities, cultures, and
languages.

Texts are free of bias and interesting and affirm the children’s identities, cultures,
and languages.

Texts represent and affirm diverse perspectives, cultures, and languages and
grow children’s understanding of the world.

A.3 Diversity of Text

Texts are free of bias, are interesting, and affirm the
children’s identities, cultures, and languages.

O O OO 0OO0OO0O0O O O O

A.4 Materials Extend Learning O No materials exist to extend learning beyond the lesson.

Materials suggest that the teacher connects and O A limited number of materials exist to extend learning beyond the lesson.

extends learning beyond the lesson. For example, O Materials are available to extend learning beyond the lesson.

work stations/centers, anchor charts, adaptive O WMaterials are available to extend learning beyond the lesson and are differentiated
technology, etc., are present. to match children’s interests and individual learning needs and styles.
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Foundational Skills

CLI'S FRAMEWORK FOR TEACHING AND LEARNING

B.1 Opportunities for Authentic Practice

Children have multiple opportunities to practice and
apply foundational skills both in and out of context.

oo OO

Children have few or no opportunities to practice foundational skills.

Only some children practice and apply foundational skills and/or children don’t
have ample opportunity to practice.

All children have many opportunities to practice and apply foundational skills.

All children have many opportunities to practice and apply foundational skills in
authentic reading and writing contexts.

B.2 Experiment and Explore Words &
Sounds

Children have opportunities to manipulate sounds,
letters, and words to grow, share, and foster
understanding and curiosity about language.

OO O 0O

Children are passive listeners with no opportunities to manipulate sounds, letters,
and words.

Children manipulate sounds, letters, and words in some tasks and activities but
not others.

Children manipulate sounds, letters, and words to grow their understanding.

Children manipulate sounds, letters, and words, showing curiosity and language
exploration in collaboration with peers.

B.3 Active Learning

All children feel safe to take risks and have access
to participate in the learning of the lesson, sharing
their ideas, learning, and expertise.

ooon

Children are passive and/or only respond when they know the correct answer.
Only some children contribute responses.
All children actively participate in the lesson and contribute responses.

All children participate in the lesson. Children contribute ideas and ask questions
to grow their own and others’ understanding.

B.4 Linguistic Appreciation

Children share their language practices while having
the opportunity to learn, leverage, and appreciate
the language practices of others.

O O OO

Children have no opportunities to share their own language practices.
Children’s language practices are accepted and encouraged at some times but
not others.

Children share their language practices and learn about and appreciate the
language practices of others.

Children share their own language practices, learn about and appreciate the
language practices of others, and have opportunities to interrogate the role
language plays in systems of power.

B.5 Task & Activity

Children are engaged in the most purposeful work
of the lesson to support their learning goals.

O O oo

Children are engaged in tasks that don’t build their foundational skills.

Children are engaged in foundational skills work, but tasks are not aligned with
their learning goals

Children are mostly engaged in tasks and activities that support their learning
goals.
Children engage with tasks and activities that support their learning goals.
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Foundational Skills

CLI'S FRAMEWORK FOR TEACHING AND LEARNING

C.1 Content Knowledge

The teacher demonstrates an understanding of the
content of the lesson.

The teacher has no understanding of the content of the lesson.
The teacher has some understanding of the content of the lesson.
The teacher demonstrates an understanding of the content of the lesson.

The teacher has a full/complete understanding of the content of the lesson and uses the
knowledge to support individual children’s learning.

C.2 Learning in Community

The teacher invites children to take risks, ask
questions, and share ideas about the content of the
lesson.

The teacher does not invite children to take risks, ask questions, and share ideas.

The teacher invites some children to take risks, ask questions, or share ideas.

The teacher invites all children to take risks, ask questions, and share ideas about the
content of the lesson.

The teacher consistently invites all children to take risks, ask questions, and share ideas,
responding in a way that honors children’s input.

C.3 Leverages Data

The teacher intentionally uses data to differentiate
the lesson, monitor the learning of children, and
adapt in the moment.

The teacher does not monitor the learning of students throughout the lesson.

The teacher monitors the learning of some/a few students throughout the lesson.

The teacher monitors the learning of most students throughout the lesson and adapts
the lesson to support some children’s success.

The teacher is consistently monitoring the learning of each student throughout the
lesson and adapts the lesson to support children’s success.

C.4 Routines & Pacing

The teacher uses instructional routines to support
the pacing of the lesson and maximize children’s
autonomy and learning time.

The teacher uses no routines to support children’s learning time.

The teacher uses ineffective routines that do not maximize children’s learning time.

The teacher uses instructional routines that maximize children’s learning time.

The teacher uses instructional routines that maximize children’s autonomy and learning time.

C.5 Feedback

The teacher provides targeted and purposeful
feedback that supports children in improving and
strengthening their skills.

O O 00 0000 0 Oooo O oool oooo

The teacher provides no feedback.

The teacher provides feedback, but it does not support children to improve or strengthen their
practice.

The teacher provides targeted and purposeful feedback to children that supports them in
improving or strengthening their skils.

The teacher provides targeted and purposeful feedback that supports children in improving and
strengthening their skills. The teacher encourages children to support and give feedback to each other.

C.6 Language Diversity

The teacher affirms children’s language practices
and encourages children’s curiosity and exploration
of language.

O 0O oo

The teacher does not affirm children’s language practices or encourage curiosity and
exploration of language.

The teacher occasionally affirms children’s language practices or encourages children’s
curiosity and exploration of language.

The teacher often affirms children’s language practices and encourages curiosity by
providing opportunities for children to play with and explore language.

The teacher often affirms children’s language practices and encourages curiosity by
providing opportunities for children to play with and explore languages. The teacher
leverages their contributions to foster language appreciation for all children.
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CLI'S FRAMEWORK FOR TEACHING AND LEARNING

Foundational Skills

Classroom Ecology

D.1 Print Rich

Environmental print supports children’s
understanding of foundational skills (e.g., concepts
of print; word, linguistic, and phonemic awareness;
and vocabulary development).

O O oo

There is limited print to support children’s understanding of foundational skills.
Environmental print is present but not used to support children’s understanding
and practice.

Environmental print is used to support children’s understanding of foundational
skills.

Children independently access environmental print to support their learning and
practice beyond the lesson.

D.2 Inclusive and Affirming

The classroom is affirming and inclusive, valuing
children’s identities, contributions, and efforts.

OooO O

Children’s identities, contributions, and efforts are not valued, and/or some
children are excluded from learning.

Some children’s identities, contributions, and efforts are affirmed, but not others.
Children’s identities, contributions, and efforts are affirmed.
Children affirm each other’s identities, contributions, and efforts.

D.3 Space and Materials

Space and materials are purposeful and organized
to support children’s learning and practice.

O OO 0O

Space and materials are unorganized and do not support children’s learning and
practice.

Space and materials are organized, but not all are purposeful.

Space and materials are purposeful, organized, and differentiated to meet
children’s needs.

Space and materials are purposeful, organized, and differentiated to meet
children’s needs. The organization maximizes children’s time on task.
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Digital Framework For Teaching and Learning:
We have taken our Eramework For Teaching and Learning thatis rooted in research based best practices and built outan app to input our data

Inputting data into a digital framework allows us to create real
time reports
It aligns with our Organizational priorities

Our coaches collect data using a four-pointrubricin the
classrooms they support.

Currently we are collecting data on Shared Text/Read Aloud
and Foundational Skills-indicators are grouped into four
categories: Books & Materials, Child Actions, Teacher Actions
and Classroom Ecology

We are working to build out small group instruction to be
implemented in SY25

Currently we collect data in the beginning and end of the year
with progress monitoring opportunities as needed

Coaches have received trainings on the digital framework and
can input data and use reports to drive their coaching

Market leaders can access reports to determine health of
projects

Programming team can use the digital framework toinform
future professional development needs

Digital Tool/App

Power Apps | ACTT Diagnostic Tool g o

Amy Ackerman No coaching assignment found

Lo My ACTT Adams Elementary

v1.001

Diagnostic Date Diagnostic Type Bi/Multi  Grade Level Diagnostic Project

|9/15/2022 | Initial diagnuslic | Pre-K | Belmont Charter Network FY23

Books Child ~ Teacher " Classroom ' Print view

<

A1 Critical Literacy l;l -
Text is complex, grade-level appropriate, and a good candidate for critical literacy instruction. Text contains content,
themes, or main ideas that are significant, provocative (interesting and thought provoking), and that support analysis [_ﬂj
Developing Emerging Implementin 5 Sustaining
Text is not complex
A.2 Diversity and Inclusion D
Text contributes to the inclusion of diverse voices and ideas in the curriculum.
Developing Emerging Implementin & Sustaining @

o

Text adds to the diversity of ideas, perspectives, authors, and contributes to children’s understanding of themselves, others, and

A.3 Social Justice and Equity

Text authentically and accurately reflects the identities (racial, cultural, linguistic), histories, interests, experiences, and

motivations of people within it.

Developing Emerging Implementin z Sustaining
<

Text authentically and accurately reflects the identities (racial, cultural, linguistic), histories, interests, experiences, and

i -

]
]

s 72 @
Draft @

Average Score by Indicator




Category

Children's Literacy Initiative

Training
Name

Training Description

Length

Audience

Classroom
Ecology

Engagement,
Motivation,
and Belonging

This session will ground educators in deeply
understanding the children we serve and the
critical need for educators to recognize their own
identity and biases, to reflect on their influence
over their expectations, decision making, and
interactions with children. This allows for a sense
of connectedness and builds successful
relationships with children whose racial and cultural
backgrounds are different from their own.

Goals

¢ Gain an understanding of racial identity theory
and explore our own identity

+ Use the knowledge of racial identity to develop
strategies we can use in our work within the
school community

* Explore what it means to feel a sense of
belonging and how race, culture, ethnicity, and
language practice affect a child's sense of
belonging

¢ Learn seven ways educators can increase and
protect Black and Latinx children's sense of
belonging

¢ Take an inquiry approach to investigate our
classroom practices through the lens of
belonging

« Build partnerships and engage families in
literacy instruction to create a community-wide
focus on literacy

5 hours

Coaches,
Teachers, and
Administrators

Components
of Skilled
Reading

OR

Literacy
Instruction

Understanding
the Science of
Reading and
Instructional
Practices

Reading is a complex process that involves
different skills, processes, strategies, and
understandings. These complexities can be broken
down into 2 broad categories:

1.word recognition (decoding) and

2.language comprehension.

These two processes working together result in
Reading Comprehension - the ability to understand
and interpret what is being read, the ultimate goal
of reading.

5 hours

Coaches,
Teachers, and
Administrators

182



Category

Children's Literacy Initiative

Training
Name

Training Description

Audience

In this session we will explore the components of

skilled reading and writing, including orthographic
mapping, phonological and phonemic awareness,
phonics, fluency, vocabulary, comprehension, and
more.

Goals:
¢ Understand the components of skilled reading
« Explore ways to support reading development

Writing

Writing
Standards and
Process

In this training we will examine specific examples
from the writing learning standards and identify
opportunities for incorporating culturally sustaining
practices

Goals
+ Review the writing process and understand the
importance of each stage and how to teach
children to use the process to plan, organize,
and produce effective writing

5 hours

Coaches and
Teachers

Literacy
Instruction
for English
Language
Learners

Foundational
Skills

Emergent
Literacy and
Language
Development

In this training we will gain an understanding of the
concept of phonological and phonemic awareness
and how it serves in literacy acquisition

Goals:

« Develop guiding principles for teaching/learning
phonological and phonemic awareness

« Understand how to assess phonological and
phonemic awareness and how to use data to
drive instruction

« Plan a range of student activities for teaching
phonological and phonemic awareness
appropriate for children of varying reading
stages

« Understand orthography and understand its
role in reading and writing development.

« Develop strategies to support students’
orthographic processing skills.

¢ Learn strategies to teach print concepts to
support early literacy development

Primarily for Coaches of K-3 Teachers

5 hours

Coaches and
Teachers
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Children's Literacy Initiative

(oF:11:Ts [0]3Y] Training Name Training Description Length Audience

Foundational Accuracy/ In this training we will understand the WHAT, 3 hours Coaches and
Skills Understanding WHY, and HOW of phonics acquisition Teachers
Phonics
Goals:

¢ Develop guiding principles for
teaching/learning phonics

+ Understand how to assess phonics and use
data to drive instruction

¢ Plan for phonics lessons with renewed
understanding of phonics acquisition process

Leadership Diagnhosing In this training we will align our vision of effective 3 hours School and
Training Instruction foundational literacy learning experiences Systems
Goals Leaders
Goals:

¢ Increase capacity to use an instructional
framework to diagnose literacy instruction
¢ Practice using the Teacher Coaching Tool to

set goals
Leadership Examining Data Goals: 3 hours School and
Training & Goal Setting + Understand the role of data in reflecting and Systems
planning Leaders

¢ Use data to drive discussions and pre-
planning for the future

Family and Fostering This training consists of educator professional 3-5 All-Staff
Community Meaningful development that will deepen understanding and hours
Engagement Community strengthen culturally sustaining family
Connections engagement
Goals

« Educators will be able to recognize and
leverage the diverse funds of knowledge that
families bring to the educational setting,
fostering meaningful family connections that
enhance student learning and engagement
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Children's Literacy Initiative

Training Name

Training Description

Length

Audience

Foundational
Skills

Orthography,
Orthographic
Processing and
Print Concepts

Reading is a complex process involving different
skills, processes, and strategies. Join us to learn
how to support children’s emergent literacy skills
and help them grow into readers and writers. In
this session, we will provide an overview of the
Simple View of Reading and Scarborough’s
Reading Rope to understand the components of
skilled reading. We will explore ways to support
emergent reading development through
concepts of print, alphabet knowledge,
alphabetic principle, phonology, and
orthographic processing.

Goals:
« Understand the components of skilled
reading
¢ Explore ways to support emergent reading
development

1 hour

Coaches and
Teachers

Foundational
Skills

Phonological
Awareness and
Processing

Phonological awareness is a critical early literacy
skill that supports children in recognizing and
working with the sounds of spoken language.
During this session, we will develop and build a
common understanding of what components are
included in phonological awareness and why
they are important for children's early literacy
learning. We will explore practical ways that we
can use phonological awareness activities to
help children identify and manipulate sounds in
speech.

Goals:
¢ Understand the concept of Phonological
Awareness and how it serves in literacy
acquisition.
« Explore a range of activities to support
Phonological Awareness instruction

1 hour

Coaches and
Teachers
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Children's Literacy Initiative

(oF:11:Ts [0]3Y] Training Name Training Description Length Audience

Foundational Phonemic Phonemic awareness is the ability to notice, 1 hour Coaches and
Skills Awareness think about, and work with the smallest Teachers
individual sounds in spoken words. To fully
understand language, children need practice
around individual phonemes to understand the
relationship among words, letters, and sounds.
In this session, we will develop and build a
common understanding of the components
included in phonemic awareness instruction
and explore activities that support children to
notice, articulate, and manipulate phonemes.

Goals:

* Understand the concept of Phonemic
Awareness and how it serves in literacy
acquisition

+ Examine and practice a range of activities
for teaching Phonemic Awareness

Foundational Fluency Fluency is the ability to read words, phrases, 1 hour Coaches and
Skills sentences, and connected text accurately, at Teachers

an appropriate pace, and with expression.
Fluency is a bridge between word recognition
and comprehension, allowing readers to make
meaning for a text “on the run.” In this session,
we will learn the elements of fluency, and how
to assess a child’s fluency. We will explore
ways to support children’s reading fluency
through modeling and repeated reading.

Goals:

« Understand what reading fluency is and
why it is important

« Explore strategies for supporting emergent
and early reader’s fluency

+ Expand knowledge of how fluency is
developed

¢ Understand the intersection between
fluency and instructional practices

« Plan for fluency instruction across literacy
practices
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Children's Literacy Initiative

Category Training Name Training Description Length Audience

Vocabulary Vocabulary Vocabulary refers to the kinds of 1 hour Coaches and
words and phrases children must Teachers
know and understand to read
increasingly challenging texts with
comprehension. Building children's
vocabulary is an incredibly important
component of literacy instruction.
When children know more words,
they can comprehend more of what
they read, communicate more of
what they know, and develop a joy of
reading! In this session, we will
outline three ways that will help
increase children’s vocabulary
development. We will also explore
some ways we can help build
children’s vocabulary.

Goals:
« Understand why vocabulary
matters in literacy instruction
« ldentify effective strategies that
foster vocabulary learning

Leadership Foundational Literacy Impactful leaders recognize that 2 hours School and
Training Skills for School and teaching and learning are complex Systems
System Leaders and nuanced endeavors. To support Leaders

your charge as the lead teacher and
learner in your school, we will review
foundational literacy skills and
identify guiding principles to establish
a culture supportive of high-quality,
sustained professional learning.
Further, we will share guidance on
how to review instructional materials
and assessments to ensure that they
are high-quality and aligned to
standards.

187



Children's Literacy Initiative

(oF:11:Ts [0]3Y] Training Name Training Description Length Audience

Goals:

e Foster collective responsibilities
to provide cutting-edge instruction
so that all children are ensured
equitable learning opportunities

« |dentify how school leaders can
support teachers in growing early
literacy content knowledge and
high-leverage practices

» Reflect on your school’s literacy
achievement and identify
scaffolds and resources that
support continued growth

Writing Writing about Reading In this training we will explore how to 3 hours Coaches and
use writing as a tool for learning Teachers
across content areas

Goals:

e Learn how to effectively coach
teachers to integrate writing
instruction into all subject areas

« Explore how to use writing to help
children develop critical thinking,
problem-solving, and
communication skills

¢ Understand the importance of
integrating writing instruction into
all subject areas

Leadership Supporting In this training we will design a 5 hours Administrator
Professional Learning system to support effective literacy
Communities to instruction, including effective
Deliver Equitable programs, resources, and coaching
Instruction for teachers
Literacy Assessing Literacy e Understand and analyze sources Varies Teachers and
of data School
e Use data to inform and Leaders

individualize instruction

e Check for understanding,
monitoring progress, and using
data to adapt instruction in the
moment
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Children's Literacy Initiative

(oF:11:Ts [0]3Y] Training Name Training Description Length Audience

Literacy Small Group In this training we will learn to Varies Teachers and
Instruction Instruction understand how to use small groups School
to differentiate literacy instruction Leaders
Goals:

e Understand the different types of
small group instruction children
can engage in so they experience
diverse texts and diverse groups

e Understand how to plan for small
group instruction by grouping
readers, selecting and analyzing
texts, and determining a focus for
learning

e Examine the components of a
small group lesson

Writing Written Expression In this training we will understand Varies Teachers and
how to assess student writing to drive School
instruction Leaders
Goals:

e Learn how to provide feedback
and support children’s writing
growth

e Explore how to use writing as a
tool for learning across content
areas

» Explore how to use writing to help
children develop critical thinking,
problem-solving, and
communication skills

» Review the writing process and
understand the importance of
each stage and how to teach
children to use the process to
plan, organize, and produce
effective writing
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(oF:11:Ts [0]3Y] Training Name Training Description Length Audience

Shared Reading Reading, Analyzing Reading, Analyzing and Discussing Single, Coaches and
and Discussing Texts Texts offers ideas and guidance 3-hour Teachers
around the materials, routines, and session

interactions to support high-level,
meaningful, joyful, and equitable
literacy instruction through shared
reading.

This course will enhance participants'
ability to facilitate higher-order
discussions and critical conversations
using their current reading
curriculum.

Goals:

 Build students’ complex language
comprehension such as analysis,
synthesis, and critical thinking to
make judgment statements

e Give students access and
exposure to a wide range of texts

e Promote motivation, engagement,
and joy in reading

 Disrupt the “pedagogy of poverty”
by building on students’ cognitive
capacity

e Give students agency through
critical literacy

« Sustain and affirm students’
linguistic, racial, and cultural
assets
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Category

Children's Literacy Initiative

Training Name

Training Description

Length

Audience

Reading
Workshop

Reading Workshop 1:
Routines, Procedures
and Environments to
support Reading
Workshop

Reading Workshop is an instructional
practice through which we help
children grow as readers. In order to
do that, it's helpful to create a
common definition of what strong, or
admirable, readers do. What are they
like? What makes someone a strong
reader?

Goals:

« Understand how children grow as
readers

« Understand highly effective
reading instruction

» Understand how to create a
classroom environment that
supports Reading Workshop

¢ Understand the purpose and
structure of Reading Workshop

5 hours

Coaches and
Teachers

Reading
Workshop

Reading Workshop 2:
Conferring With
Readers

In this training we will uncover why
Reading Workshop is a critical part of
your literacy block, have a chance to
reflect on our current reading
instruction, and learn how to
strengthen the components of
Reading Workshop- particularly the
Mini-Lesson and conferences.

Goals:

¢ Understand why Reading
Workshop is a critical part of our
literacy block

+ Examine the breadth and depth
of our Reading Workshop Mini-
Lessons

+ Examine the breadth and depth
of our Reading Conferences

¢ Experience the Share Time in
Reading Workshop

5 hours

Coaches and
Teachers
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Category Training Name Training Description Length Audience

Writing Writing Workshop 1: Writing Workshop is a powerful way teach 5 hours Coaches and
Understanding children how to write. Becoming a strong, Teachers
Writing Development effective, fluent writer is one of the most
and the Writing powerful tools we can give to our children.
Process
Goals:

e Understand what children need in
order to develop and grow as writers

« Understand our role in effective writing
instruction

e Understand the structure of Writing
Workshop and how to implement it

e Understand how to create a classroom
culture and environment that supports

writers
Writing Writing Workshop 2: Writing Workshop is a place where we can 5 hours Coaches and
Using Mentor Texts script ideas, arrange them in a particular Teachers
and Planning Units of order, and create certain effects inside our
Study readers. Writing is hard work- writing well

is even harder- but it is also rewarding and
satisfying and worth the effort! In this
seminar we will explore our role in creating
a community of writers where ALL children
can write purposefully, confidently, and
joyfully. Becoming strong, effective, fluent
writers and having our children see
themselves as such, is one of the most
powerful tools we can give to children.

Goals:

e Understand planning of units of study
in Writing Workshop

e Understand our role of teacher as
writer

« Examine the writing process through
writing mini-lessons

e Learn strategies to strengthen our
writing conferences during work time

e Learn different ways to share and
celebrate writing
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Children's Literacy Initiative

Training Name

Training Description

Length

Audience

Shared Reading

Purposeful Talk:
Collaborative
Conversations and
Effective Text
Discussion

In this training we explore how we
can teach children the skills to
engage in meaningful text discussion
and collaborative conversations

Goals:

¢ Build an understanding of what
purposeful talk means and why it
is important

e Learn how to create a classroom
culture and environment
conducive to purposeful talk

« Practice planning for a rich text
discussion

« Explore the teacher’s role in
facilitating meaningful
discussions

5 hours

Coaches and
Teachers

Shared Reading

Shared Reading:

We will build a shared understanding

5 hours

Coaches and

Building of what the practice looks like, and Teachers
Comprehension begin to explore how we can
through Text implement effective shared reading
Discussion, Citing lessons.
Evidence and Getting
to the Deepest Goals:
Meaning of Texts ¢ Build our understanding of what
shared reading is, and why it is
an essential practice
« Explore effective practices in
shared reading across the grades
e Understand what to look for in a
shared reading lesson
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Literacy in the Enhancing Literacy in Literacy skills are of utmost 3 hours Teachers and
Content Areas the Content Areas importance in building content School
knowledge across various subject Leaders

areas. Proficient reading and writing
abilities enable individuals to access
and comprehend informational texts,
academic resources, and research
materials. By effectively reading and
comprehending content-specific
texts, learners can gain a deeper
understanding of concepts, theories,
and ideas within a particular
discipline. Whether it is science,
history, mathematics, or any other
subject, literacy skills serve as the
foundation for acquiring, interpreting,
and applying knowledge. They
facilitate effective communication,
enable students to engage in higher-
level thinking, and empower them to
be active participants in their own
learning.

Goals:

e Understand how to implement
consistent literacy skill building
across the content areas in order
to assist students in developing
deeper strategies for engaging in
reading

« Plan opportunities for creative
literacies and interdisciplinary
work that connect to the lives and
interests of students and promote
a sense of pride and joy

e Creatively use a variety of
teaching approaches to scaffold
learning
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School and Effective School This session will lead educators through 5 hours Administrators
System Improvement for the elements of an effective instructional and School
Leadershp School Leaders improvement cycle and help them better Leaders

understand the interconnectivity of each
element. The session is designed for
leaders at all levels and builds on the
current knowledge and skills of the
participants.

Goals:

¢ Gain a deeper understanding of
instructional improvement models
through examination of each
component

e Use site-based data to assist leaders
in the development of strategies to
improve instruction, a timeline for
monitoring for results, reflection and
revision as needed

* Examine barriers to school
improvement and strategies to
combat issues

e Examine structures for staff and
parent engagement in School
Improvement models

School and Reflective This session will explore how the leader 5 hours Administrators
System Leadership manages and prioritizes core leadership and School
Leadership competencies and maintains instructional Leaders

focus while concurrently managing day to
day operational matters.

Goals:

* Explore key organizational supports
to help leaders maintain a focus on
instructional programming

¢ Provide school and instructional
leaders with tools to foster facilitative
leadership amongst faculty and staff

¢ Investigate opportunities to disrupt
inequitable practices and build
collaborative relationships with
internal and external stakeholders
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School and The Power of Learning This session guides site-based 5 hours Administrators
System Walks leaders through instructional learning and School
Leadershp walks and how to effectively use the Leaders

information to improve instructional
practice and student performance.

Goals:

e Develop a deeper understanding
of how to use this instructional
strategy to monitor teacher
practice and provide immediate,
targeted feedback

« Expand strategies to engage
faculty and staff in efforts to close
learning gaps among students in
all subgroups within the school

e Tools will be provided to assist
school leaders with identifying
professional development
opportunities that enable faculty
to deliver culturally relevant and
differentiated instruction

School and Strengthening This session examines how school 5 hours Administrators

System Academic Outcomes leaders can directly impact student and School

Leadership through Site-Based performance outcomes through Leaders
Leadership transformational coaching with staff.

The session explores how coaching
relationships and expectations impact
teacher performance.

Goals:

e Develop a deeper understanding
of an evidence based coaching
model and how to use it to
improve student outcomes
through focused teacher
behaviors

« Explore the difference between
coaching and mentoring and
understand when to use each
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